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Abstract 

The purpose of this mixed methods study is to analyze how three distinct publishers portray 

African American history in English Foreign Language (EFL) textbooks for Norwegian lower 

secondary schools (8th- 10th grade) and how the content aligns with the aims of the current 

national curriculum (LK20). The previous national curriculum, LK06, contained a 

competence aim concerning history in the UK and US, which was excluded in the revision to 

LK20. The purpose is to explore how African American history is presented in EFL textbooks 

after the exclusion of a history-focused competence aim and how it aligns with LK20. 

The competence aims apply to the entire lower secondary school, so the publishers can choose 

which year to prioritize a given aim. Therefore, the number of analyzed textbooks from each 

publisher and the grade level they targeted varied. A total of seven textbooks are included in 

the analysis. 

The mixed methods feature a qualitative approach to evaluating the content based on a 

theoretical background, including semiotics, multimodality, and CRT. In addition, the study 

utilizes a quantitative approach to measure the frequency of African American history content 

in the analyzed textbooks to provide further dimension and a more comprehensive analysis.  

The results reveal that the publishers prioritize different aspects of African American history 

in their respective textbook series. All the publishers cover some aspects, whereas certain 

publishers entirely exclude others. Despite differences, they all align with the competence 

aims of LK20. Additionally, the findings revealed an occurrence of attributing African 

Americans with otherness in one of the textbooks. The implications point to the importance of 

teachers’ professional judgment when considering the selection of learning material, 

integrating African American history into their practice, and how educational sources portray 

people. 
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1.0 Introduction 

During my time at university, I have attained more knowledge about African American 

history and how the oppression of African Americans has contributed to forming the USA 

into what it is today. As I learned more, I became more aware of the relative youthfulness of 

the USA as a nation and how recently racial segregation was the norm. The discrimination 

and irrational mentality that people are predisposed to dissimilar intellectual levels based on 

skin color got me curious and established a new area of interest. I also learned how literature 

was utilized to spread awareness about this kind of oppression. Some examples are prominent 

individuals like Harriet Jacobs, who wrote about her life as a slave girl and shared vulnerable 

experiences such as sexual exploitation, and later Langston Hughes and Billie Holiday, who 

used their positions as prominent artists during the Harlem Renaissance to spread awareness 

about the oppression through their unique artistic expressions. 

 

History is remarkable as an explanatory model for understanding social differences, frictions, 

and domestic conflicts in today's USA. We can scrutinize the causes and consequences of 

historical events in chronological order to explain societal changes. The country has a long 

history of white supremacy, where descendants of the settlers have oppressed Native 

Americans, African Americans, and other minority cultures. There are still Americans today 

who have experienced segregation in practice, which underlines the recency of the practice 

and may contribute to explaining the diversity among Americans regarding values and 

attitudes in the contemporary USA.  

 

Norwegian teens are presumably acquainted with the brutal murder of George Floyd as it 

happened during their childhood and actualized the Black Lives Matter movement. A 

consequence of the police brutality against George Floyd was that African American history 

became relevant to understand why racially motivated murders like this cannot be regarded 

just as incidental events but rather as a societal problem from a historical perspective. Within 

a learning context, subjects such as the Civil Rights Movement era became relevant to draw 

historical lines and explain the murder. My experiences as a teacher assistant and through 

placement periods suggest that many classes watch NRK’s “Supernytt” during lunch break, a 

news program designed for kids. In June 2020, “Supernytt” dedicated four episodes to cover 

the George Floyd case and another episode to discuss racism (Aksnes, 2020; Wear, 2020). 
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June 2020 perhaps saw an overrepresentation of this subject, but it stands out that what 

happens in America concerns Norwegian pupils. Learning about African American history 

contributes to contextualizing racially motivated harassment and murder in the contemporary 

USA and provides a better understanding of the cultural diversity within the USA. 

 

1.1 Curricula 

The national curriculum is a document Norwegian schools are obliged to follow, and it 

contains the expected learning outcomes of the pupils at various levels within the Norwegian 

education system. The competence aims in Norwegian primary- and secondary schools are 

categorized to expected learning outcomes after completing 2nd-, 4th-, 7th,- and 10th grade 

(Ministry of Education and Research, 2019). Pupils who enter lower secondary school in 8th 

grade have three years to achieve the proficiency needed to satisfy the competence aims in all 

subjects. This allows teachers to choose whether to simultaneously work with multiple 

competence aims or concentrate on specific aims periodically. Therefore, different practices 

between schools will occur, and the teacher must use their proficiency to evaluate what is best 

for their class. 

 

In 2020, the Norwegian government implemented a new curriculum named Fagfornyelsen 

2020 (henceforth abbreviated LK20), containing new competence aims for Norwegian 

schools, and consequently, Norwegian schools required updated learning material according 

to LK20. One of the differences between previous Kunnskapsløftet 2006 (henceforth 

abbreviated LK06) and LK20 for lower secondary schools is the removal of the only 

competence aim concerning history in the English subject after 10th grade. LK06 contained 

the following competence aim; “Explain features of history and geography in the UK and the 

US” (Ministry of Education and Research 2013, p. 8). In contrast, no history-focused 

competence aims(s) are found in LK20. As the government is responsible for assessing and 

revising the national curriculum, it implies that they do not regard knowledge about UK and 

US history as relevant enough for today’s society to be a part of the competence aims in 

English subjects. In theory, pupils in Norwegian schools do not need to learn the history of 

arguably the two most influential countries in the English-speaking world. 

 

LK20 also incorporates three interdisciplinary topics, “Health and life skills,” “Democracy 

and citizenship,” and “Sustainable development,” which mirror today’s society and present 
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challenges. “Democracy and citizenship” shall prepare the pupils to engage in a democratic 

society. Teachers must provide a theoretical understanding of the correlation between human 

rights and democracy, such as the right to vote, and stimulate pupils to become active citizens 

(Ministry of Education and Research, 2017, pp. 15-17).  

 

African American history is highly relevant to the interdisciplinary topic of “Democracy and 

citizenship”, as learning about segregation can illustrate a society where the citizens’ rights 

were determined by skin color and demonstrate the inherent injustice within the system and 

the social inequalities that followed. "White only" signs, the 1964 Louisiana Literacy test (see 

Appendix 1), and texts written in the racial past can provide the experience of being an 

inferior individual in an undemocratic society. Exploring the process from segregation to 

democracy may benefit the pupils' understanding of the USA's development to becoming a 

democracy in any sense of the word and recognize the importance of democracy as a 

government system. 

 

1.2 Research question 

In order to explore the presentation of African American history in Norwegian EFL textbooks 

for lower secondary school, the thesis aims to answer the following research question: 

 

How do three distinct publishers portray African American history in EFL 

 textbooks for Norwegian lower secondary school (8-10th grade), and how  

 does this align with the aims of LK20? 

2.0 Theory and previous study 

This chapter will contain the theoretical framework and foundation for the textbook analysis, 

which will be presented and divided into four sections. The first part will present previous 

research studies about the portrayal of African Americans in English foreign language 

textbooks in Norway. The second part deals with textbook theory and multimodality, and 

describes textbooks' role in Norwegian schools and how they have changed. The third part 

concerns critical race theory principles, which emerged in the USA because of the segregation 

culture. It also provides a theoretical framework of the power dynamics between African 

Americans and White Americans. Lastly, semiotics and relevant theories will be presented 

and utilized to analyze the textbook pictures. 
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2.1 Previous research 

I will begin this section by asserting that very little research has been done about the portrayal 

of African American history in Norwegian educational textbooks. Regarding minority groups 

in the English-speaking world, much more research has been conducted on the portrayal of 

Native Americans and indigenous people in other English-speaking countries than on African 

Americans. This may be a consequence of the national core curriculum’s increased focus on 

indigenous people in LK20 compared to LK06 and the removal of a history-focused 

competence aim. LK20 states pupils shall acquire insight into to Sami culture and history and 

emphasizes the importance of protecting minority people in a democratic state (Ministry of 

Education and Research, 2017, pp. 6, 10). A quick search reveals that the word “Sami” occurs 

26 times in the LK20 core curriculum compared to 6 times in the LK06 core curriculum 

(Ministry of Education and Research, 2017; Ministry of Education and Research, 2006). 

 

Increased focus on indigenous people may explain why more research is done on the portrayal 

of Native Americans than African Americans. Besides, the oppression of Native Americans 

by the settlers is comparable to the treatment of Sami people during the Norwegianization. 

Hence, parallels between Native American history and indigenous Sami people’s history are 

apparent, which makes it natural to compare them with each other. In the field of textbook 

research and portrayal, African Americans have been encompassed within umbrella terms like 

BIPOC (Black, Indigenous, and People of Color) and non-Western in some studies.  

Paul Thomas (2017) conducted a study on short stories in four English textbooks made for 

Norwegian upper secondary schools. He identified that 16 out of 40 stories contained 

protagonists of non-Western origin, and further critically investigated 8 of them. His findings 

indicated that the non-Western protagonists tend to be portrayed based on stereotypical 

assumptions (Thomas, 2017).  

 

Ridwan Ali Mussa conducted a comparative content analysis of English textbooks for 

Norwegian 6th graders and investigated the representation of BIPOC. In addition, textbooks 

aligned with LK06 were compared to textbooks aligned with LK20. Her findings revealed 

that there have been improvements regarding the representation of BIPOC people in 

Norwegian textbooks after the new curriculum. However, she identified that several 

presentations of BIPOC people were still based on stereotypical assumptions in textbooks in 

alignment with LK20. One of them, in the book Quest 6, which portrayed the first meeting 
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between the native Americans and the settlers as a peaceful process (Mussa, 2022). I want to 

acknowledge Mussa’s work despite the reliability of master thesis as a genre in academic 

discourse because her paper includes African American content. 

 

2.2 Textbook theory 

2.2.1 Textbook quality control 

Traditionally, textbooks have held a central position in the Norwegian education system. Until 

2000, textbooks were subject to a governmental approval scheme before usage in the 

classroom, a practice that has been ongoing since the very beginning of Norwegian public 

schools in 1739 (Grunnskolelova, 1969, §39; Skrunes, 2010, p. 51). There were primarily two 

reasons for that: first, the king wanted to control what information pupils were taught in 

school, and second, he wanted to ensure that what pupils learned in school was helpful in their 

society. John Locke, an influential philosopher during the 17th century, formulated the idea 

that children are born as blank pieces of paper that congregate knowledge through reflection 

and sensory perceptions (Locke, 1690/1999, pp. 86-88).  

 

By employing this metaphor in the classroom context, teachers can be regarded as painters, 

shaping the pupils’ minds by deciding what learning methods and content to use and through 

their pedagogical approach as teachers. Locke’s ideas can explain why the king wanted to 

control the information conveyed in Norwegian schools. The most effective method for him 

to control and limit the teachers’ power to influence pupils was governmental control of the 

learning content. He also wanted to ensure they became valuable assets to society at that time, 

enabling them to live a good life and contribute to the nation’s wealth (Skrunes, 2010, p. 51). 

 

In modern times, the government used the approval scheme to ensure that textbooks were 

aligned with the current curriculum before publication. Hence, the government was 

responsible for providing satisfactory school textbooks (Skrunes, 2010, p. 52). A shift in 

responsibility occurred because of the repeal in 2000, with no longer a formal distinction 

between what could be classified as a learning textbook and what could not. Publishers 

became fully responsible for ensuring their textbooks aligned with the current curriculum and 

met its requirements. Another consequence was that the schools could not rely on the 

government to approve learning material before buying, so they had to do more critical 

research themselves. However, the publishers believed that the competition within the 
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textbook market would serve as a quality assurance. Textbook publishers compete in the same 

learning material market and are driven by financial incentives. It is reasonable to believe that 

producing high-quality textbooks aligned with LK20 to sell more than their competitors is a 

high priority. Publishers' mixed experience with consulters from the government and their 

increased freedom are two factors that explain why the publishers are contented about the 

repeal in 2000 (Skrunes, 2010, p. 56). 

 

2.2.2 Multimodal textbooks 

Educational textbooks have changed, particularly in the last decades as publishers have 

developed online learning platforms. Traditionally, educational textbooks contained mostly 

texts with infrequent occurrences of illustrations. Illustrations would usually be situated at 

either the top or the bottom of a page if included, and most pages were occupied only by text. 

This indicates a hierarchical distinction between the different modalities regarding providing 

information, with text being considered superior (Machin, 2011, pp. 16-19). 

Multimodality is described as the use of multiple modes to obtain meaningful expressions 

(Mills & Unsworth, 2017, p. 1). Modern educational textbooks, which will be analyzed in this 

thesis, are regarded as multimodal because they incorporate both text and images to provide 

different ways to comprehend a topic (Delin et al., 2002, 2003, as cited in Machin, 2011, pp. 

18-19). Mayer and Moreno (2003) state that verbal and pictorial information are processed 

through separate systems. Therefore, learners who are presented with both verbal and visual 

information can utilize multiple cognitive pathways to gain a more profound understanding.  

Another feature of modern textbooks is that they emphasize the value of actively exploring a 

phenomenon and acquiring knowledge rather than passively being informed (Delin et al., 

2002, 2003, as cited in Machin, 2011, pp. 18-19). The emphasis on exploring harmonizes with 

one of the national core curriculum's core values, stating that "the teaching and training must 

give the pupils rich opportunities to become engaged and develop the urge to explore" 

(Ministry of Education and Research, 2017, p. 8). 

 

2.2.3 Digital versus printed learning material 

After the implementation of LK 20, 84 percent of Norwegian primary and lower secondary 

schools bought new learning materials for some or all subjects during the school year 
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2020/2021 (Bergene et al., 2021, pp. 121-124). Of these, 34 percent bought some printed 

learning material but mostly digital, 28 percent bought some digital but mostly printed, 23 

percent bought close to equally digital and printed learning materials, whereas 12 percent 

bought only digital, and only 3 percent bought only printed. Undoubtedly, digital learning 

platforms have become increasingly popular in recent years. The numbers speak for 

themselves; combining the categories "mostly digital" and "only digital " constitute 46 percent 

of the purchased learning materials. Furthermore, by including the category "close to equal 

between digital and printed" ends with a total of 69 percent. The three most frequent reasons 

for those who had yet to buy new learning materials were, firstly, economic reasons. 

Secondly, they wanted to use the time to evaluate the different learning materials, and lastly, 

the products were out of stock (Bergene et al., 2021, pp. 121-124).  

 

Moreover, most primary- and lower secondary school principals respond that learning 

materials are bought based on recommendations from teacher teams or collaborative 

processes initiated by school administrations (Bergene et al., 2021, pp. 113-115). These 

findings are supported by an earlier study by Skjelbred (2003, pp. 22-23) conducted among 33 

Norwegian schools. Although the school administration has formal authority when purchasing 

new learning materials, Skjelbred’s findings suggest that teachers often are the ones who 

decide which one to buy. Accordingly, teachers' voices serve a considerable value regarding 

the choice of learning material because they are the ones who use it in their practice. This is a 

standard tradition in Norwegian schools, as the 18 years between the findings from Skjelbred 

(2003) and Bergene et al. (2021) discovered the same trends.  

  

2.2.4 Paper-based learning materials versus digital learning materials. 

Pupils in Norwegian schools get introduced to digital tools from an early age, as “digital 

skills” are defined as one of the five basic skills in the core curriculum and regarded as 

essential for social and educational purposes and later in their working life (Ministry of 

Education and Research, 2017, pp. 13-14). Usually, pupils in Norwegian schools are 

introduced to tablets such as iPads during their first years in school, and as they age, they are 

later introduced to laptops such as Chromebooks. To illustrate how far the schools have come 

in digitalization, 98 percent of pupils in lower secondary schools have a personal computer 

(Munthe et al., 2022, p. 46). 
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There are some advantages for publishers of having an online learning platform. First, there 

are some economic advantages because they do not need to produce physical textbooks, 

which require expenses such as paper and printing. Second, it is easy for the publishers to 

update content on the learning platform as everything is online. Third, logistics regarding 

which textbooks the pupils should take home is not an issue, as digital learning platforms do 

not occupy space. On the contrary, some disadvantages of using digital learning platforms are 

worth mentioning. First, pupils may be tempted to visit other pages than anticipated. Second, 

technical difficulties like log-in problems or bad internet connection may interrupt the lesson. 

Third, navigation is more straightforward with textbooks, especially when teaching a whole 

class. It is easier to say, "Turn on page 172," than "Go to page x, click on y that is placed on 

the left side of the page, and then select z." Of course, the navigation gets more effortless as 

the pupils get used to a given platform. 

 

Findings from a large-scale study that compared 1139 5th graders’ reading comprehension on 

paper versus screen indicate that pupils comprehend better when reading from paper than on 

screen (Støle et al., 2020). Furthermore, the study compared computer-based and paper-based 

assessments and found that 53 percent scored identical, or close to, whereas 30,5 percent 

scored better on paper-based assessments. This is in line with a study on reading 

comprehension of 72 Norwegian 10th graders, revealing that the pupils comprehend better 

while reading on paper than on screen (Mangen et al., 2013). A third study of 60 5th graders 

concluded better comprehension when reading on paper than on screen, as the group reading 

on paper could recall more of two expository texts than the group reading on screen (Kerr & 

Symons, 2006). However, an interesting finding in Kerr and Symonds (2006) was that the 

pupils who read on a screen could recall more when reading time was not counted. All these 

studies mentioned scrolling on digital screens as one key factor contributing to poorer reading 

comprehension on screen, as it may lead to navigation issues and create spatial instability 

compared to paper, where everything is physically chronological. 

 

Additionally, Wolf (2018), as cited in Støle et al. (2020, p. 10), suggests that children’s spare 

time usage of digital tools for entertainment purposes, such as scrolling on social media or 

watching short video clips, explain their poorer reading comprehension on screen. Their spare 

time usage often involves, for example, scanning for exciting posts to watch and then skim-

reading through the caption. Wolf (2018, as cited in Støle et al., 2020, p. 10) points out that 

some children may develop “on-screen” reading behaviors through their spare time usage of 
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digital tools, which he refers to as a “bleeding over” effect. This may indicate that their 

reading strategy, to some extent, is determined subconsciously by the medium they are used 

to reading. Because reading in school is often a matter of understanding a text according to its 

topic, the “bleeding over” effect may explain why children perform poorer when reading on 

screen compared to printed books, as skimming is inefficient when the purpose is to 

understand a text profoundly. 

 

2.2.5 Application 

The textbook theory primarily explains its role in Norwegian education history. Further, the 

comparison between paper-based and digital learning materials demonstrates why textbooks 

matter at a time when incorporating digital platforms has become the norm and aspiration in 

Norwegian schools. The theory will also be applied in the discussion section to explore the 

interaction between texts and images from a multimodal perspective and how the different 

publishers have prioritized the selection of learning content in their book(s).  

 

2.3 Critical Race Theory 

2.3.1 Terms 

This thesis uses a couple of terms associated with racial distinction, such as whiteness and 

white supremacy. Dividing people into racial categories may, under normal circumstances, be 

considered controversial, but categorization is crucial in order to provide a framework for 

understanding the phenomenon CRT is aspiring to explore. Hence, the necessity of 

categorization carries significant weight when it comes to ethical consideration and dividing 

people into groups based on their looks. 

Whiteness in this context refers to descendants of European settlers who, through generations 

in American history, have been in a superior power position to other ethnic groups such as 

African Americans and Native Americans. White Americans are named after both their skin 

color and European heritage, as it is their most characteristic feature (Bang Svendsen, 2022, p. 

48). In contrast, African Americans are also recognized as Black Americans because of their 

skin color. For instance, these terms are commonly used interchangeably in the movement 

“Black Lives Matter.” However, only “Black” refers to all people with dark skin complexion 

and not Americans in particular. 
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2.3.2 Background of Critical Race Theory 

CRT emerged during the 1980s and is an analytical theory aiming to explain how 

institutionalized practices such as laws and politics resulted in inequality between White 

Americans and minority groups such as African Americans, Native Americans, and Asian 

immigrants, to mention a few (Bang Svendsen, 2022, p. 44).  

Throughout the 1970s, African Americans continued to experience discrimination despite the 

legislative protection of The Civil Rights Act of 1964, which “prohibits discrimination on the 

basis of race, color, religion, sex or national origin” (U.S. Department of Labor, n.d.) and the 

Fair House Act of 1968 that prohibited “discrimination concerning the sale, rental and 

financing of housing based on race, religion, national origin, (and as amended) handicap and 

family status” (U.S. Department of Housing and Urban Development, n.d.).  

Scholars recognized that implementing these laws did not lead to equality between White 

Americans and minority groups and realized the necessity of a theoretical approach for 

scrutinizing how politics and laws still benefited White Americans despite abolishing racial 

discrimination (Bang Svendsen, 2022, p. 42). A subject with contemporary relevance is police 

brutality, where the organization Mapping Police Violence regarding numbers from 2023 

states that “black people were more likely to be killed by police, more likely to be unarmed 

and less likely to be threatening someone when killed” (Sinyangwe et al., n.d.). 

2.3.3 W.E.B. Du Bois and Double Consciousness 

Scholars drew inspiration from prominent previous African Americans Civil Rights activists 

such as W.E.B. Du Bois, who advocated that the most significant division among Americans 

lies in their skin color and added that politics must be understood from this perspective (Bang 

Svendsen, 2022, p. 43). Double consciousness is one of Du Bois's most influential concepts as 

it explains how African Americans experienced their position in US society after the Civil 

War. Double consciousness is an experienced duplicity of being both African and American, 

characterized by an internal negotiation between the two identities. Despite societal 

improvement after the Emancipation Proclamation, African Americans still looked at 

themselves through the eyes of White Americans, resulting in two conflicting consciousnesses 

(Bruce, 1992; Du Bois & Marable, 1903/2015, p. 15). There are similarities between African 

Americans' experiences after the Emancipation Proclamation and the Civil Rights Movement, 

which may explain why prominent figures such as Du Bois were still relevant in the post-
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Civil Rights Movement era. In both cases, African Americans were promised social changes 

to improve their rights and position in American society. However, discrimination remained a 

common practice in the US society in both instances. 

 

2.3.4 Racial colorblindness and white privileges. 

Racial colorblindness is an ideology based on the idea that we should ignore individuals’ 

diverse ethnic heritage and treat them as equally as possible in order to prevent 

discrimination. The premise behind this ideology lies in the concept of being blind to race, 

suggesting that actions and decisions are assumed to be free from biases as a result of claimed 

unawareness of skin color. The appeal of color blindness, which may also be the problem, lies 

in its simple solution for managing such a complex problem as racism (Apfelbaum et al., 

2012). According to Eduardo Bonilla-Silva (2015), colorblindness is sometimes related to 

downplaying the concept of racism, a phenomenon he refers to as color-blind racism. 

Color-blind racists assert that factors other than race explain the inequality between White 

Americans and minorities regarding issues such as education, claiming that selecting school is 

a matter of choice and that places with high concentrations of African American population 

are a consequence of people’s decision to live where they prefer (Bonilla-Silva, 2015). 

 

An objection against this logic is the individual-orientated perspective on which the logic is 

grounded. In this case, only the doer of an action is responsible for the outcomes, and external 

factors are not considered. For instance, a police apprehension must presume to happen 

because a person commits a crime and not because of racist attitudes within law enforcement, 

as the ideology refuses the existence of racism. Another necessary consequence of refusing 

the existence of racism is that racially motivated violence, from a historical perspective, is 

downplayed. CRT, however, concludes the opposite; if significant disparities exist between 

people of ethnical origin within a society, then racism is present (Bang Svendsen, 2022, p. 

44).  

 

A pioneer in the field of research about CRT, Peggy McIntosh, demonstrates how she became 

aware of her white privileges. She first realized that men acted from a position of 

unacknowledged privileges and that, in many cases, their oppressive attitudes were 

unconscious. She then recognized the accusations from African American women about 

oppressive attitudes from white women and identified similarities between these accusations 
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and the men’s unconscious oppressive attitudes, discovering a coherence between skin color 

and privileges. This resulted in her identifying everyday instances where she benefited from 

undeserved privileges based on skin color. McIntosh made a list of everyday public situations 

where white people can expect to be treated well without the risk of being discriminated 

against or physically assaulted. The list of privileges could be linked to skin color much more 

than any other factor and has raised awareness about privileges and power dynamics in the 

USA (McIntosh, 1990). 

 

White privileges illuminate the consequences of being spared from racism and demonstrate 

how whites may benefit from special treatment. For example, the free choice of school in 

Oslo has led to a practice whereby the number of pupils of Norwegian origin strengthens the 

school’s reputation. Consequently, schools in Oslo prioritize the retention of pupils of 

Norwegian origin and the recruitment of new pupils. In contrast, schools with many minority 

pupils must make further efforts to do the same (Bjordal & Haugen, 2021, pp. 55-75). This 

example demonstrates white privileges within institutionalized practices, notwithstanding the 

illegality in Norway of organizing school classes based on ethnicity (Opplæringsloven, 1998, 

§8-2). 

 

2.3.5 Application 

I will apply CRT in the analysis section when examining the selected textbook content and 

later in the discussion. CRT provides a theoretical framework to understand some core aspects 

of African American history, with perspectives from prominent people such as W.E.B Du 

Bois. It contextualizes the content from a historical perspective and facilitates a more 

comprehensive understanding of power dynamics in the USA. 

 

2.4 Semiotics 

2.4.1. Connotation through signs and symbols. 

In the same way as text conveys meaningful information, pictures do the same in virtue of 

connotation and associations. Semiotics is the study of interpreting symbols and images; 

hence, it is relevant to analyze textbook pictures in this thesis. Symbols and signs, in their 

most basic forms, can convey notions and ideas about the world. Imagine a picture without a 

caption of two people proudly holding the Confederate flag. One hand holds the flag between 
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them, while the other hand is raised in the air. Without any text, only what is in the picture 

can be included when interpreting the picture. Based on the picture, we can presume the two 

peoples’ values, attitudes, and political beliefs based on a shared understanding of the 

Confederate flag, combined with their pose. Raising hands is associated with maximizing 

physical size, a pose often used to demonstrate power and victory in sports photographs or 

after winning a political election (Machin, 2011, pp. 11-12, 27-31). 

 

2.4.2 Simple semiotic systems and complex semiotic systems. 

Traditionally, semiotics has been a matter of lexis rather than grammar, meaning that 

analyzers have focused on signs individually and isolated instead of examining how 

combining signs together can result in meaningful statements. Transferred to the textual 

domain, it would be like analyzing words or phrases in a sentence separately instead of 

analyzing the whole sentence using grammatical rules and systems.  

 

A simple semiotic system examines the meaning of each sign isolated, so in the example 

above, the flag, all its colors, and the stars would be analyzed separately without interaction. 

The visual lexical item “flag” can connote nationalism, unity, and identity, as flags are 

associated with territorial boundaries and their inhabitants. Furthermore, the number of stars 

containing significant symbolic meanings is not considered when conducting a simple 

semiotic analysis. A further consequence and limitation of this method is that signs and their 

meaning become direct and predetermined, and not based on the context and meaning that 

signs create through a combination (Machin, 2011, pp. 2-5, 11-12). 

On the other hand, a complex semiotic system is like analyzing sentences, and this approach 

focuses on how the combination of several signs collectively creates meaning. This system 

creates meaning based on the combination of signs and through context and symbolism. For 

instance, the current US and the confederate flags contain all the common semiotic symbols 

“red”, “white”, “blue”, and “star”. However, they communicate different meanings due to 

their historical and cultural context and the meanings attached to their signs. This approach 

suggests that the meaning of signs is not predetermined but instead created through 

combination with other signs (Machin, 2011, pp. 1-5). 

 

Looking back at the example of the two people holding a Confederate flag. Adding a black-

painted “X” over the Confederate flag in the exact same imagined picture changes what the 
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picture conveys. Suppose something has an “X” over it, we associate it with something 

harmful or forbidden. The “X,” in this example, symbolizes discontent and resistance to the 

values and attitudes the Confederate flag symbolizes. Additionally, the “X” changes our 

presumptions about the values, attitudes, and political beliefs of the people holding the flag. 

 

2.4.3 Representation of people in images 

This section focuses on how social actors serve as semiotic resources to convey meaning. In 

his book, Machin addresses the impact of the viewer’s perspective in relation to the depicted 

person and highlights gaze, distance, horizontal angle, and vertical angle as significant 

components (Machin, 2011, pp. 109-117). Gaze deals with the interaction between the 

depicted person and the viewer regarding nuances like facial expression and eye contact. 

There is often an intention behind published images, regardless of whether it is an 

advertisement, a news article, or a textbook. 

 

Metaphorically, eye contact indicates a strong connection between the depicted person and the 

viewer. Facial expressions such as smiling extend this interaction as we recognize from real 

life that smiling represents kindness. On the other hand, looking away from the camera 

signifies disengagement because the contact between the depicted person and the viewer is 

missing. We can, therefore, interpret what is being communicated through the depicted 

person's gaze (Machin, 2011, pp. 110-113). Another example is cropping, a technique used to 

highlight only one person within a group, to manipulate the depicted person to appear closer 

than what they really are, or to exclude background elements that might affect the intended 

meaning of the picture (Machin, 2011, p. 109).  

 

2.4.4 Direction of gaze and metaphorical associations 

In many cases, subjects are depicted looking off-frame. However, the direction of gaze holds 

significance in those cases. For instance, successful people are often depicted staring slightly 

upwards to the horizon; conversely, looking downwards is associated with thoughtfulness and 

worrying (Machin, 2011, pp. 12-13). This has to do with metaphorical associations, and 

Lakoff and Johnsen assert that our experiences from everyday life are essential when 

understanding and using metaphors (Lakoff & Johnsen, 1980, as cited in Machin, 2011, pp. 8-

9). They advocate that all humans have in common the experience of staying upright and 
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lying down and that we associate staying upright physically with something positive, and 

conversely, lying down with being tired and something negative.  

 

We transfer those concrete experiences to understand more abstract ideas, such as moods and 

energy levels. The abstract concepts of moods and energy levels as high and low are based on 

the physical experiences of staying upright or running with something positive and feeling an 

energy surplus. In contrast, lying in bed or on the sofa is associated with restoring energy. The 

idea of energy levels as being high or low is based on physical human experiences and 

association, as there is no natural connection between height and energy levels, apart from 

how we measure it (Lakoff & Johnsen, 1980, as cited in Machin, 2011, pp. 8-9). 

 

2.4.5 Distance 

Distance is a matter of social relation in pictures and is referred to as the size of the frame 

(close shot, medium shot, and long shot), which indicates how close the depicted person is to 

the camera. In general, closer shots connote intimacy through visual closeness, whereas 

longer shots create anonymity as they establish a visual distance between the viewer and the 

depicted person. Associations between distance in pictures and real life are made on 

experiences of allowing people close to us a degree of intimacy. On the contrary, getting an 

acquaintance within your personal space may result in an uncomfortable experience.  

Close shots can highlight the subject's facial expressions and create an emotional bond 

between the subject and the viewer, hence getting the viewer's empathy. However, close shots 

can also connote anxiousness, exemplified by frequent news photographs from the Middle 

East featuring a cluster of armed protestors captured in close shots. The closeness puts the 

viewer in a crowded and chaotic moment in a foreign culture, creating an illusional urge to 

pull from the situation. This can be a matter of prejudging as the urge to withdraw will not 

encourage the viewer to consider the protestor's point of view (Machin, 2011, pp. 116-117). 

 

2.4.6 Angle of interaction 

The level of interaction can be determined by the viewer's position around the depicted 

person's horizontal plane. For instance, a side shot of protesters makes the viewer a spectator, 

which reduces the viewer's involvement. However, the interaction between the viewer and the 

subject would have increased if the protesters had made eye contact with the camera. Another 

perspective is pictures taken from behind the subject, which can result in two distinct 
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outcomes. This can put the viewer in the subject’s shoes and create empathy or provide the 

subject anonymity because their face is hidden (Machin, 2011, pp. 113-117). 

 

Vertical angles have to do with power balance and the association of height. When helping 

pupils in class, teachers tend to sit down to be on the pupils' level to equalize the asymmetric 

power balance between them. Manipulating the vertical angle adjusts the power balance 

between the depicted person and the viewer. Photographs taken from ground level make the 

viewer look up to the depicted person, putting the viewer in an inferior position and vice versa 

(Machin, 2011, pp. 113-117). 

 

2.4.7 Application 

I will primarily apply semiotics when analyzing textbook pictures and during the discussion 

section. Semiotics provides a more comprehensive understanding of the meaning behind the 

textbook pictures. Additionally, the presented theory can contribute to revealing underlying 

power dynamics and potential biases in the textbook images and is therefore relevant for 

answering the research question.  

 

2.5 Summary  

I want to recognize that theories from many research fields are included as they contribute in 

distinctive ways to answering the research problem. Therefore, the theory in this chapter will 

form the foundation for the analysis and discussion section later in this thesis. The textbook 

theory demonstrates its position in Norwegian education history and justifies the relevance 

and benefits of printed books at a time when schools aspire to digitalization, but also explores 

the interaction between text and images from a multimodal perspective. CRT contextualizes 

the subject of African American history in this thesis, affording insight into issues related to 

power dynamics, social justice, and race discrimination in the USA. Lastly, the theory of 

semiotics will primarily deal with analyzing images and contribute to understanding 

underlying meanings in the textbook's images. 

3.0 Methodology 

The upcoming chapter will be divided into four sections. The first part introduces the chosen 

methodology in this study. The second part provides an overview of the selected textbooks. 
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The third part presents the analytical scheme used to scrutinize these textbooks. Lastly, the 

validity and reliability of the results will be discussed. 

 

3.1 Methodological approach 

The chosen methodology to address the research question is content analysis. As described by 

Cresswell & Gutterman (2012, as cited in Høgheim, 2020, p. 137), this approach involves 

examining “documents” created by sources other than the researchers. In this context, a 

document is a vague term, including all written, visual, audio, and audiovisual sources 

(Høgheim, 2020, pp. 137-138). In this study, “documents” encompass all written and visual 

sources, which are the most prevalent in the textbooks under investigation. The primary goal 

of content analysis is to “identify patterns, themes, biases and meaning” by scrutinizing 

documents through a critical and systematic lens (Berg & Lune, 2012, p. 349), aligning with 

the thesis’s objectives.  

 

This thesis will also employ exploratory methods to provide fresh insights into the research 

field of educational textbooks by critically exploring a sample of commonly used textbooks in 

contemporary Norwegian schools (Høgheim, 2020, pp. 27-30).  

Content analysis can be conducted in various ways. Qualitative analysis involves a thorough 

investigation of documents, often based on the researcher's interpretation of the findings. This 

approach is characterized by a smaller number of samples and is more subjective. In contrast, 

quantitative methods aim to explain phenomena based on countable and quantifiable data, 

allowing for larger samples and resulting in higher objectivity in the findings. A third 

approach is mixed methods, which combine the features of qualitative and quantitative 

methods through different approaches (Høgheim, 2020, pp. 27-30).  

 

A mixed methods approach is the most suitable for this thesis because the qualitative features 

closely examine African American history within the textbooks with reference to the 

presented theories to identify themes, biases, and patterns. Furthermore, quantitative features 

provide an opportunity to quantify the frequency of African American history content and 

compare the textbooks to identify whether different publishers have prioritized content 

selection differently. 
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3.2 Analytic scheme 

The textbooks will be analyzed by utilizing an analytic scheme based on Skrunes (2010, pp. 

175-176). His book discusses textbook analysis primarily in relation to the subjects of 

Christianity, religion, and ethics and contains several analytic schemes. A selection among 

several schemes had to be made due to the numerous schemes available in his book. Many of 

the examination criteria Skrunes presents in the chosen analytic scheme are also relevant to 

other subjects and will be utilized in this thesis. A revised version of the preferred scheme will 

be presented below, narrowed down to four focus areas based on relevance to answer the 

research question. Breaking the original scheme in Skrunes (2010, pp. 175-176) down to four 

focus areas offers the advantage of a comprehensive examination of the selected ones and is 

appropriate for the study’s scope. 

 

1. Content selection: What content is included, and how are the distinctive subjects 

emphasized? Is the information nuanced and correct? 

2. Illustrations: To what extent are illustrations used, and which function do they serve? 

3. Presentation: Is the presentation evident? Is it concluding or questioning? Is it 

adequate according to the pupils’ prior knowledge? 

4. How is the textbook in accordance with the subject’s competence aims and 

curriculum? 

The original scheme contains some additional focus areas and questions that were excluded 

due to lack of relevance or because they only apply to religion and ethics. However, the 

excluded focus areas from the original analytic scheme will be mentioned below because they 

clarify several textbook aspects that this analysis will not prioritize to cover.  

- Content organization: How is the progression? What are the difficulty levels? 

- Methods: Is there a teacher guidance? Is there variety regarding content, difficulty 

levels, and methods?  

- Relationship to other learning materials: Is the textbook part of a package containing, 

e.g., teacher guidance or a workbook?  

- Theological perspective. 

- How does the consideration given to the textbook relate to the consideration given to 

the pupils in a teaching situation? (Skrunes 2010, pp. 175-176). 
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3.3 Textbook selection 

The sample textbooks for this thesis are Enter 8 and Enter 10 by Gyldendal, Stages 9 and 

Stages 10 by Aschehoug Undervisning, and Engelsk 8, Engelsk 9 and Engelsk 10 by Cappelen 

Damm. All the textbooks were published between 2020 and 2021 and based on LK20, and 

were also chosen because they are produced by some of the most prominent publishers in 

Norway. A large number of textbooks were chosen because the competence aims in 

Norwegian schools are expected to be attained by the end of lower secondary school. 

Publishers must, therefore, determine the grade level at which different topics and 

competence aims shall be presented in their respective textbook series (Ministry of Education 

and Research, 2019).  

 

The textbook market extended to potentially an infinite number of textbooks after the 

repealing of governmental approval in 2000, compared to when there were only a given 

number of certified school textbooks. This makes it impossible to cover the whole field of 

educational textbooks in Norwegian schools. Choosing a scope of three publishers provides 

the benefits of comparing them with each other and capturing a respective part of the textbook 

market.  

 

Lastly, additional materials like teacher’s guides and online platforms are excluded due to the 

thesis’s scope. Excluding the teacher’s guide allows the opportunity to analyze the textbooks 

from the pupils’ perspective, which is the perspective of the target groups identified by the 

publishers. Teachers are not the publisher’s target group, despite their position to influence 

the administration regarding which publisher to purchase new learning materials from 

(Skjelbred, 2003, pp. 22-23; Bergene et al., 2021, pp. 113-115). The reason why pupils are the 

target group is because they are the ones intended to receive input from textbooks; hence, they 

are the ones the textbooks must be appropriate for. To put it another way, teachers 

recommend educational textbooks to the administration on behalf of the pupils and what they 

believe will lead to increased learning outcomes.  

 

3.4 Validity and reliability 

Validity and reliability are vital in determining a study's credibility. Validity consists of two 

subcategories: internal and external validity. Internal validity deals with the degree of 

certainty in a study's causal relationship and is based on how accurately the chosen 
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methodology answers the research question, whereas external validity deals with the degree of 

generalizability of the findings. Reliability focuses on reproducibility and determines whether 

the project would give the same results if redone under the same circumstances (Høgheim, 

2020, pp. 80-82, 215-216).  

 

Conducting a mixed-method approach allows for both in-depth analysis and quantifiable data. 

The chosen methodology will, therefore, contribute to gaining insight into how African 

American history is portrayed in Norwegian educational textbooks for lower secondary 

schools and how the content aligns with LK20. The internal validity of this thesis relies on the 

chosen theoretical framework leading the qualitative analysis and the accuracy of the 

quantification. 

 

However, it is important to acknowledge both strengths and limitations when evaluating a 

study’s validity (Høgheim, 2020, pp. 80-82). The Norwegian school's increased investment in 

digital learning platforms over printed books may be regarded as a limitation of this current 

study because the findings may not represent what many Norwegian pupils encounter in the 

classroom where digital learning platforms are prominent. However, the publishers often use 

the same content in their textbooks and digital editions. Thus, the content selection is the same 

except that it is presented through different mediums. The three textbook series are published 

by three of the most prominent Norwegian educational textbook publishers and can, therefore, 

be regarded as representative in the research field of EFL textbooks for lower secondary 

schools. 

4.0 Analysis and discussion 

The following chapter will present the analysis and discussion of the portrayal of African 

American history in the sample textbooks. The analysis draws on the theoretical background 

presented previously, the methodological framework, and the research question. This chapter 

begins with a quantitative presentation of African American history content in the textbooks 

from the selected publishers for this study, followed by a presentation of each publisher. The 

rest of the subchapters will be divided based on relevant themes covering several aspects of 

African American history. Within each subchapter, textbook findings will chronologically be 

presented in the order of the Enter series by Gyldendal, the Stages series by Aschehoug, and 

the Engelsk series by Cappelen Damm. Subsequently, the publishers will be compared 
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through a small discussion at the end of each subchapter. Lastly, the chapter will address an 

occurrence where African Americans are subject to alienation. 

 

4.1 Quantitative representation of African American history 

Although tasks are not included in this thesis's analysis, they are counted in the page count for 

the representation of African American history because the Engelsk series establishes a 

blurred line between informative texts and tasks compared to the two other series. Hence, it is 

necessary to include tasks in the other series to accurately present the representation of 

African American history content in the textbook series. The “Content” and “How to use” 

sections at the beginning of the textbooks are excluded as they are not in the book for 

educational purposes. 

 

In order to be regarded as African American history, the content must meet at least one of the 

following criteria: 

Text and/or- images must present: 

- Major historical events or societal themes, such as segregation culture, the Harlem 

Renaissance, the Civil Rights Movement, etc. 

- Display African Americans of significance who have contributed to societal change. 

- African American cultural contribution, artistic expressions such as poems, novels, 

short stories, paintings, etc. 

 

Table 1: Distribution of African American history content. 
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Table 1 presents the distribution of African American history content in the sample 

publishers’ textbooks. Enter 9 and Stages 8 are included in the table despite not having 

African American history content, so the three series’ total representation can be compared. 

This table reveals some interesting findings. Firstly, the total page count in the Enter series is 

252 fewer than in the Stages series, meaning that the pupils must go through a larger volume 

of learning material if the teacher fully utilizes the Stages series. However, despite having the 

highest total page count, the Stages series has the lowest presentation of African American 

history content.  

 

Further, Engelsk is the only series meeting the criteria in all their textbooks and has the 

highest representation of African American history. The Enter series differs by concentrating 

chiefly on African American history content in Enter 10, whereas the Stages and Engelsk 

series distribute the content more evenly in their books for 9th and 10th grade.  

Moreover, Enter and Stages devoted entire chapters to English-speaking countries. Enter 10 

features the chapter “The US,” while Stages 9 includes the chapter “English-speaking world: 

Jamaica, USA, Canada.” Interestingly, the Stages series has a lower representation of African 

American history in Stages 9 where they introduce the pupils to the USA, than in Stages 10. 

This might result from African American history’s high relevance to the chapter “Democracy 

and Citizenship” in Stages 10. 

 

4.2 Brief description of the textbook series  

4.2.1 “Enter” series by Gyldendal  

Gyldendal’s Enter is a series of textbooks that retains the classic format of thematic chapters 

with structured content. Each chapter mainly consists of several texts and related images. A 

section of educational content contains a pre-reading exercise, texts, images, a glossary, and, 

in some cases, grammatical language rules. Tasks are clearly distinguished from the text in 

boxes or on their own page. Each book devotes a chapter to one or more English-speaking 

countries within the series. Enter 8 covers the UK and India, Enter 9 covers Australia and 

New Zealand, and Enter 10 covers the USA. Therefore, Enter 10 is the book that contains the 

most content about African American History, whereas Enter 9 is excluded from this analysis 

due to the absence of relevant content about African American history. Enter 8 includes only 

one page about African American history, on Rosa Parks.  
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4.2.2 “Stages” series by Aschehoug 

The Enter and the Stages series share many similarities in terms of content organization. 

Aschehoug’s Stages textbooks are also divided into chapters by themes, where a section of 

educational content consists of a pre-reading exercise, texts, images, and a glossary. Tasks are 

noticeably separated from the text and images. As in the Enter series, each book covers 

content about one or more English-speaking countries. Stages 8 covers the UK, Ireland, and 

India, Stages 9 covers Jamaica, the USA, and Canada, and Stages 10 covers Nigeria, South 

Africa and Australia. An interesting observation is that in contrast to the Enter series, the 

content about the USA is in the same chapter as Jamaica and Canada. Both Stages 

9 and Stages 10 contain content on African American history, but there is a clear distinction 

where Stages 9 focuses on US history, and Stages 10 emphasizes content about the modern 

USA. Stages 8 is excluded from this analysis due to the absence of content about African 

American history. 

 

4.2.3 “Engelsk” series by Cappelen Damm 

The Engelsk series differs in some areas from the other series. In contrast to the other 

textbook series, where the order is text, images, and tasks, the Engelsk series appears 

different. For instance, the informative text is not necessarily separated from the tasks, as 

shown on page 83 in Engelsk 9 where the informative text is a part of task 28 (see Appendix 

2, p. 83). Additionally, the Engelsk series does not dedicate chapters to covering content about 

English-speaking countries. Engelsk 9 is the one in this series containing the most content 

about African American history, followed by Engelsk 10, and both focus primarily on content 

from the Civil Rights era to the contemporary USA. Engelsk 8 contains only one page of 

content related to African American history. 

 

4.3 Presentation of the US History 

This section focuses on African American history as a part of US history. It concerns 

historical events and societal changes and will encompass what typically would be included in 

history books. Several subjects, such as the Civil Rights Movement and Black Lives Matter, 

will be mentioned in this section but elaborated on in their respective sections. This section 

aspires to provide an overview of how the sample textbook series incorporates African 

American history into general American history. 
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4.3.1 “Enter” series by Gyldendal 

In Enter 10, the informative text “Road to equality” presents the general US history, and the 

title implies that the text will explore the journey from segregation culture to contemporary 

US democracy. The paragraph “Slavery and its abolition” introduces US history from an 

African American context, a context that remains throughout the seven-page informative 

text. Enter 10 provides insights from several perspectives by highlighting subjects such as 

slave trades, the division between southern and northern states regarding attitudes towards 

slavery, and underscoring that slavery was among the main issues that led to the Civil War 

(see Appendix 3, pp. 56-57). Such a presentation contributed to looking at the history from 

both a White- and African American perspective, resulting in a nuanced portrayal of the US 

history.  

 

Further, the text recognizes that African Americans were not treated the same ways as Whites 

despite the abolition of slavery, but because the Jim Crow Laws passed in 1896 promoted 

segregation under the principle of separate but equal and were ruled constitutional by the 

Supreme Court (see Appendix 4, pp. 58-59). Hence, the Jim Crow Laws contributed to the 

foundation of theoretical insights such as Double Consciousness by W.E.B Du Bois. 

Justifying segregation by law on the one hand and advocating for equality in principle but 

denying it in practice led to the concept of Double Consciousness, the experience of internal 

negotiation between identifying as an American and an African (Bruce, 1992; Du Bois & 

Marable, 1903/2015, pp. 14-15).  

 

The text continues with the paragraphs “Civil Rights Movement” and “The US 

today”, explaining the social development of African Americans from the 1950s to the 

present. This section highlights the repeal of separate but equal, the Montgomery bus boycott, 

the March on Washington, and Barack Obama’s and Kamala Harris’s presidency and vice 

presidency. The text concludes that despite social progress for African Americans in the USA, 

there is still room for improvement. 

 

4.3.2 “Stages” series by Aschehoug 

Stages 9 presents the US history in the informative text “A Nation of Immigrants”, indicating 

that this chapter will emphasize the waves of immigration that resulted in the cultural, social 

and religious diversity in the USA. The text focuses on several waves of immigration from all 
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around the world, and African Americans are only referred to on page 201 of the text, stating, 

“Not everyone came to America’s shores by choice. During the early years, slave traders 

brought thousands of Africans to America as slaves” (Pettersen & Røkaas, 2021a, p. 201; see 

Appendix 5, p. 201).  

 

However, the picture on page 205 of African American flood victims standing in line to get 

food and clothes in front of a billboard stating, “World’s highest standard of living” and 

“There’s no way like the American way” provides powerful insights into American society 

when segregation was the norm (see Appendix 6, p. 205). The picture is a long-distance side 

shot, positioning the viewer as a bystander witnessing a scene. In addition, the lack of eye 

contact, except from one person, contributes to an impersonal connection between the viewer 

and the depicted persons (Machin, 2011, pp. 110-117).  

 

Nevertheless, the picture emphasizes the contrast between White and African Americans, as 

there are only African Americans represented in the queue. This picture says something about 

the racial and socioeconomic differences in the USA during the 1930s and demonstrates that 

only African Americans lived in homes prone to natural disasters. Additionally, as in Enter 

10, the picture can be interpreted in the views of W.E.B Du Bois’s concept of double 

consciousness because the billboard promotes the American way as the best standard of 

living. However, only White Americans are represented on the billboard while the African 

Americans, supposedly being equal to the Whites due to being separate but equal, stand in 

queue for food and clothes. Thus, they perceive themselves through the eyes of the White 

Americans on the billboard promoting a high standard of living while simultaneously 

experiencing underprivileged living conditions as African Americans (Bruce, 1992; Du Bois 

& Marable, 1903/2015, pp. 14-15).  

 

Further, in the views of Lakoff and Johnsen, there is a correlation between the concept of 

height and what we humans regard as positive and negative (Lakoff & Johnsen, 1980, as cited 

in Machin, 2011, pp. 8-9). The power balance in the picture of the flood victims favors the 

White Americans because they are positioned above the African Americans, and being tall is 

associated with power and dominance. Therefore, a social contrast is displayed as the 

billboard only represents White Americans, positioned above the African Americans in the 

picture, reminding them about their status as second-degree citizens.  
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4.3.3 “Engelsk” series by Cappelen Damm 

In contrast to the other series, Cappelen Damm’s Engelsk series does not prioritize covering 

the general US history from the first settlers and will not be assessed in this section.  

 

4.3.4 Comparison 

The publishers' different approaches to covering US history illustrate some consequences of 

implementing LK20 regarding textbook content. In theory, they are not obliged to cover US 

history after the one competence aim in LK06, "Explain features of history and geography in 

the UK and the US" (Ministry of Education and Research 2013, p. 8) was excluded from the 

curriculum revision. Hence, the Engelsk series does nothing wrong when excluding US 

history in their series. It can be argued that they actually are progressive by not sticking to the 

principles of the previous curriculum and are looking forward, aiming to cover the new.  

 

Additionally, the different priorities can also be interpreted as a result of repealing the 

governmental approval of educational textbooks in 2000, which gave publishers the freedom 

to compose learning materials according to their preferences (Grunnskolelova, 1969, §39; 

Skrunes, 2010, pp. 52, 56). However, the differences regarding including African American 

history when presenting the US history in terms of events and societal changes are 

considerable. Although Stages 9 included an image demonstrating segregation culture, the 

textual representation was limited as the text focused on immigration. On the other hand, 

Enter 10 provided an elaborate integration of African American history when presenting US 

history by focusing on societal development and the advancements of African Americans' 

rights. The content presented aligns with the interdisciplinary topic in the national core 

curriculum, “Democracy and citizenship”, as it focuses on African Americans' advancement 

in the US society from second-degree citizens to equal to White Americans, because they 

fought for civil rights and democratic values (Ministry of Education and Research, 2017, p. 

8). 

 

4.4 Civil Rights Movement 

4.4.1 “Enter” series by Gyldendal 

The Enter series introduces the Civil Rights Movement content in Enter 8 in the text “What 

makes a hero?”. One page is devoted to portraying Rosa Parks from a heroic perspective 
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through a half-page-long informative text featuring two pictures (see Appendix 7, p. 37). The 

images related to the texts are a mugshot and an image where Rosa Parks gives her fingerprint 

to the police. Both depict her as a criminal because those are settings associated with 

criminality. However, the pictures can also display societal progress if we look at the pictures 

through the glasses of contemporary society because they demonstrate that what is morally 

right and wrong is relative to the society one lives in. Although considered a criminal by laws 

in the 1950s, Engelsk 8 portrays Rosa Parks as a hero because she was willing to break the 

laws because of what she believed was morally wrong. The hero perspective may be 

intentional as it occurs early in the 8th graders have just entered lower secondary school. 

Heroes are usually associated with extraordinary qualities, and presenting Rosa Parks as a 

hero may be more engaging for 8th graders than presenting a straightforward, informative text 

about her, given their maturity level. 

 

Enter 10, on the other hand, includes the Civil Rights Movement when presenting the general 

US history as mentioned in the previous section (see Appendix 3 & 4, pp. 56-59). One of the 

images related to the text on 58 displays the painting The Problem We All Live With by 

Norman Rockwell from 1963, illustrating Ruby Bridges, the first African American pupil to 

integrate an all-white school in New Orleans (see Appendix 4, pp. 58-59). In the painting, 

Ruby Bridges is escorted by four marshals, demonstrating the controversy of African 

Americans attending school for Whites in southern states and her need for improved security.  

Additionally, the blurred painted text "nigger” over Ruby Bridges, "kkk" left to the first 

marshal, and the thrown tomato establish the hostility African Americans experienced in the 

southern states during that time. Another image featured on page 59 is of Rosa Parks sitting 

on a bus beside an African American woman and a white man taken after the Montgomery 

Bus Boycott (see Appendix 4 pp. 58-59). The authors may deliberately select the picture of 

Rosa Parks to demonstrate the consequences of her heroic demonstration showcased in Enter 

8 and societal progression. Both images on pages 58 and 59 in Enter 10 visually represent US 

society during the Civil Rights era, where the first demonstrates racial tensions and the second 

represents societal progress. 

 

Further, Enter 10 encompasses an extract from the autobiography Turning 15 on the Road to 

Freedom by Lynda Blackmon Lowery, where she writes about her experiences of being born 

and raised in the 1950s in Selma, Alabama (see Appendix 8-10, pp. 72-76). The fact that she 

is still alive and has experienced segregation culture in practice underscores the recency of the 
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practice, which may increase the impression among the pupils. Lowery elaborates on first-

hand experiences of being an inferior individual in a segregated culture, including her mom's 

death because of being Black in a town with a Whites-only hospital, and her introduction to 

Martin Luther King Jr. and the Civil Rights Movement.  

 

The autobiography extract provides insights from a subjective perspective and functions as a 

transition to the subsequent texts, extracts from the famous speeches by Martin Luther King 

Jr. I Have a Dream and The 50th Anniversary of the Selma to Montgomery Marches by 

President Barack Obama (see Appendix 11-13, pp. 78-82). The pictures on pages 80 and 81 

contain symbolic values and are similar in many ways. Both pictures are taken from the same 

perspective and depict significant African Americans, Martin Luther King Jr. and Barack 

Obama, with family in the first row. Additionally, there is a direct relationship between the 

pictures as the one of Martin Luther King Jr. depicts people marching in protests for African 

Americans' rights to vote, whereas the one with Barack Obama depicts people marching to 

honor the ones in the first picture. Hence, the pictures link the past and present US, making it 

more comprehensible to understand how historical events directly connect to contemporary 

society. 

 

4.4.2 “Stages” series by Aschehoug 

The Stages series presents the Civil Rights Movement in Stages 10’s chapter “Democracy and 

Citizenship.” Two pages are devoted to the informative text “I Have a Dream,” which 

describes Martin Luther King Jr.’s role in the Civil Rights Movement, pinpoints some law 

changes, and contains a paragraph-long extract from his speech (see Appendix 14, pp. 88-89). 

The text emphasizes how African Americans demonstrated peacefully despite being met with 

violence and includes a picture of him standing on the pulpit performing his speech, I Have a 

Dream. King is depicted from a slightly low angle position, which places him in a higher 

position than the viewer and empowers his presence (Machin, 2011, pp. 113-117). Besides, 

the seven microphones indicate that many people are gathered to listen to King and 

underscore the significance of the attention given to him. Overall, the content about the Civil 

Rights Movement in the Stages series is limited.  
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4.4.3 “Engelsk” series by Cappelen Damm 

The Engelsk series introduces the Civil Rights Movement in the informative text “The 

Montgomery Bus Boycott” in Engelsk 9. The second paragraph concisely describes the 

aftermath of the Civil War to contextualize that segregation culture was still commonplace 

despite the abolition of slavery (see Appendix 15 & 16, pp. 71-73). Further, it elaborates on 

Rosa Parks, the Montgomery bus boycott, and how the African American community 

organized a carpool system to help African Americans get around. The painting Pools of 

Defiance by Colin Bootman on page 71 affords an artistic representation of the bus boycott 

and organized carpool system (see Appendix 15, p. 71). Although the queue is very long, the 

African Americans depicted show determination in the boycott as they avoid riding the empty 

bus and thus connote unity.  

 

Page 73 displays a photograph of colored people under a sign stating, "COLORED WAITING 

ROOM," providing an authentic visual representation of the segregation culture in the USA 

during that period (see Appendix 16, p. 72-73). Authentic images may give pupils a more 

powerful impression as they represent our world only in the past. In addition, Engelsk 

9 includes pictures of Rosa Parks sitting on the bus after segregation became illegal, Martin 

Luther King Jr. leading the march to Washington, and Dana King's "Guided by Justice" 

statue, resulting in a generous presentation of the Civil Rights Movement (see Appendix 16-

18 pp. 72-73, 74 & 76). 

Further, Engelsk 10 includes Martin Luther King Jr. in the chapter “Leading and following” in 

a four-page section starting with a paragraph-long biography before an extract of the I Have a 

Dream speech lasts throughout the rest of the pages (see Appendix 19-21, pp. 28-31 & 33). 

The picture on page 33 of the immense crowd gathered in Washington at the civil rights 

march demonstrates his position in the African American community and influence. As the 

chapter's name indicates, Martin Luther King Jr. is portrayed in Engelsk 10 as a leader who 

contributed to improving African Americans' position in the US community through peaceful 

protests and his talent for persuasion.  

 

4.4.4 Comparison  

The Enter and Engelsk series offer an extensive presentation of the Civil Rights Movement, 

including Rosa Parks and Martin Luther King Jr. and their significance during the Civil 

Rights era. Stages displayed a limited representation of the Civil Rights Movement through a 
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two-page section about Martin Luther King Jr. In contrast to the other series, Enter includes 

the Civil Rights Movement when presenting the general US history, indicating that the 

publishers recognize this as an essential part of American history. Both the Enter and Engelsk 

series succeed in providing a visual representation of the segregation culture in practice, 

demonstrating the racial tension during this era. Stages 9 manages to demonstrate the 

segregation culture (see Appendix 6, p. 205); however, it is unrelated to the Civil Rights era.  

 

By virtue of promoting equality, content about the Civil Rights Movement aligns with the 

national core curriculum core value of “Human dignity” and the interdisciplinary topic of 

“Democracy and citizenship” (Ministry of Education and Research, 2017, pp. 4-5). 

Furthermore, besides satisfying the competence aims about reading, Civil Rights Movement 

content aligns with the subject’s competence aim: “Explore and describe ways of living, ways 

of thinking, communication patterns and diversity in the English-speaking world” (Ministry 

of Education and Research 2019, pp. 8-9), because the pupils explore the background of the 

diversity of cultures and the ideological tensions in the USA. 

 

4.5 Black Lives Matter 

4.5.1 “Enter” series by Gyldendal 

The Enter series does not address the Black Lives Matter movement except when mentioned 

briefly in the last paragraph of the factual text “The road to equality.” On page 60, two 

sentences concisely describe when the movement started and how the hashtag was used 

globally to protest against discrimination in the US (see Appendix 22, p. 60).  

 

4.5.2 “Stages” series by Aschehoug 

In its second chapter, “Democracy & Citizenship,” Stages 10 devotes four pages to addressing 

racism and racial inequality in the contemporary USA. The Black Lives Matter content is 

subsequent to the pages about Martin Luther King Jr. and the Civil Rights Movement, 

establishing a correlation between the movements (see Appendix 14, p. 88-89). On page 92, 

the informative text “Black Lives Matter” contextualizes the movement from a historical 

perspective by referring to the colonists' importation of enslaved Africans, demonstrating the 

long-standing segregation culture (See Appendix 23, pp. 92-93). The text describes how 
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inequality is still a problem in contemporary USA despite societal advancements for African 

Americans after the Civil Rights Movement.  

 

Further, the text explains how the movement started as a protest on social media in 2012 using 

the hashtag #BlackLivesMatter after the murder of 17-year-old African American Trayvon 

Martin and, ultimately, the murderer's acquittal. One of the images related to the text is of a 

woman holding a poster of Trayvon Martin, printed with the text “Justice for Trayvon” (see 

Appendix 23, pp. 92-93). This close shot features Trayvon Martin as the focal point and the 

primary interactor with the viewer through eye contact. The poster covers most of the 

woman's face and provides her anonymity. However, a sense of connection is apparent 

through eye contact between the woman and the viewer (Machin, 2011, pp. 110-117). 

 

In addition to the printed text “Justice for Trayvon”, the poster also contains text written by 

markers, a top text in black stating "THERE ARE COUNTLESS UNDOCUMENTED 

OTHERS LIKE HIM!!!", and a continuation after “Justice for Trayvon” in red stating "& 

Byron Carter." The text "THERE ARE COUNTLESS UNDOCUMENTED OTHERS LIKE 

HIM!!!" is a critique of the frequent occurrences of police brutality against African 

Americans. The red text below stating "& Byron Carter" refers to an incident in 2011 where 

the 20-year-old African American Byron Carter was murdered by a police officer (Smith, 

2011). Including Byron Carter's name provides his identity and substantiates the top text by 

addressing another example of an African American whom a police officer has innocently 

murdered.   

 

The following paragraph addresses how Black Lives Matter has developed into a global 

movement against racism and how celebrities use their voices to support it. For 

instance, Stages 10 writes about the American football player Colin Kaepernick, who in 2016 

refused to stand up during the US national anthem in protest against police brutality but 

instead knelt. A picture of Kaepernick and two African American teammates kneeling during 

the national anthem is featured (see Appendix 23, pp. 92-93). The picture is taken from a 

slightly low angle, providing the football players power over the viewer despite kneeling due 

to the viewer's lower position (Machin, 2011, pp. 113-117).  

 

Further, the following two pages are devoted to a multimodal poster that presents US racial 

inequality statistics (see Appendix 24, pp. 94-95). The poster titled “Blacks...” displays 
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statistics and graphs for societal disparities, such as the likelihood of being killed by the 

police, the likelihood of imprisonment, and the likelihood of unemployment, among others.  

The statistics could easily be part of an informative text because of the concise information 

presented. However, devoting two pages to this content indicates that the publisher prioritizes 

this subject. Referring to the views of Mayer and Moreno (2003), representing the statistics 

both textually and graphically provides a more profound understanding of the information and 

can contribute to more learning outcomes.  

 

4.5.3 “Engelsk” series by Cappelen Damm 

Cappelen Damm's Engelsk series introduces Black Lives Matter in Engelsk 9. In contrast 

to Stages 10 by Aschehoug, Engelsk 9 does not address the movement directly but 

contextualizes it to the car attack in Charlotteville on August 12, 2017, through a three-page 

section. Page 83 displays an informative text featured in task 28 “Discuss Symbols of 

division”, explaining that the Ku Klux Klan at first held a rally against the removal of a statue 

of a general who fought for the South during the Civil War (see Appendix 2, pp. 83). The 

following page describes through a short 23-word text what happened later that day in 

Charlotteville when a car driver deliberately targeted peaceful counter-protesters protesting 

against the white supremacist rally (See appendix 25, pp. 84-85). Page 85 addresses Black 

Lives Matter through a 26-word text featuring a picture of Black Lives Matter activists (See 

appendix 25, pp. 84-85). Together, these pages demonstrate the extreme cultural diversity and 

the presence of white supremacy attitudes that exist in the contemporary USA. 

 

The picture on page 84 displays a chaotic scene of counter-protesters trying to flee while 

bottles, shoes, and a sign soar through the air after being attacked. An African American is 

thrown in the air after being hit by the car and holds the center of attention. In addition, 

another white person is in mid-air. However, having the African American as a focal point 

emphasizes the racial tension between demonstrators and counterdemonstrators. Furthermore, 

numerous posters in the picture, one of which contains a peace sign with the slogan “Black 

Lives Matter”, contribute to portraying the ideological distance between the attacker and the 

victims.  

 

The following page includes a picture of Black Lives Matter activists holding posters. One of 

the persons wearing a t-shirt with "I can't breathe" printed on it, referring to the murder of 
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George Floyd. Another person on the left side holds a poster containing several names, dates, 

and locations, such as "Tamir Rice, 2014, Cleveland, OH" and "Michael Brown, Ferguson, 

MO, 2014," among others, referring to African Americans whom police officers have killed. 

 

Further, Engelsk 10 includes content related to the Black Lives Matter movement in chapter 

one, “Leading and Following.” Page 36 and 37 contain the informative text “Powerful 

Protest” about African American athletes who have utilized their position to protest against 

racism (see Appendix 26, p. 36-37). The text introduces the sprinter John Carlos and Tommie 

Smith, who established the Black Power Salute, protesting segregation during a medal 

ceremony in the 1968 Summer Olympics. Both faced the consequence of a lifetime ban from 

the Olympics. However, the African American community treated them as heroes when 

returning to the US. This depiction shares similarities with the one of Rosa Parks, who was 

depicted as a hero in Enter 8 because the sprinters faced negative consequences after 

demonstrating against what they believed was morally wrong. 

 

Like Stages 10, Engelsk 10 includes the African American quarterback Colin Kaepernick, 

who knelt during the pre-match US national anthem to protest police brutality. The book does 

not mention Black Lives Matter in the text at all. However, the text of Kaepernick's protest is 

directly linked to the Black Lives Matter movement. The picture of Colin Kaepernick 

in Engelsk 10 is cropped and depicts only him, in contrast to the picture used in Stages 

10, depicting Kaepernick between two of his teammates (See Appendix 23, pp. 92-93 & 

Appendix 26, pp. 36-37).  

 

In the original-framed picture featured in Stages 10, the background articulates that very few 

people actively support the demonstration as all the people in this picture except Kaepernick 

and his two teammates are standing, including a teammate and the coaching staff. Hence, the 

apparent minimal participation in the demonstration displayed in the picture might provide an 

illusion of low public engagement (Machin, 2011, pp. 51-52). On the other hand, just like 

Rosa Parks, somebody has to be the first to make a statement and demonstrate against what 

they believe is fundamentally wrong. Therefore, the numerous contrasts between the three 

kneeling players and the rest demonstrate courage and unity as Kaepernick's teammates 

support him.  
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In light of Machin (2011, p. 109), the cropped picture of Kaepernick in Engelsk 10 reduces 

the background details and enlarges his presence, resulting in increased attention to his 

demonstrative performance. Additionally, the cropping serves a manipulative function to the 

numerous contrasts mentioned above, as only small parts of his teammates beside him are 

visible. This might enable the viewer to believe that more than three players are kneeling, 

increasing the viewer's perceived impression of the demonstration. Further, the cropped 

picture is taken from a lower perspective than the one in Stages 10, which manipulates the 

power balance between Kaepernick and the reader to a greater extent, in his favor (Lakoff & 

Johnsen, 1980, as cited in Machin, 2011, pp. 8-9). Lastly, his facial expression is thoughtful in 

both pictures, which may indicate his thoughts are negatively loaded and related to the police 

brutality he protests against (Machin, 2011, pp. 112-113). 

 

4.5.4 Comparison  

Stages 10 provides historical background to create a foundation for understanding the 

underlying forces behind the culmination of the movement and contextualizes Black Lives 

Matter to the triggering cause, which was the murder of Trayvon Martin. In addition, it 

connects the Civil Rights Movement directly to the Black Lives Matter movement, providing 

a more comprehensible understanding of the connection between the historical past and the 

present time. The presentation includes texts and pictures that complement each other 

sufficiency, and additionally, the multimodal poster displays racial social disparity in the 

contemporary USA. The content occurs in the chapter “Democracy and Citizenship,” which 

shares the name of one of the interdisciplinary topics of LK20, assumably chosen by the 

publisher to demonstrate their commitment to LK20 (Ministry of Education and Research, 

2017, p. 16). The naming of the chapter may also indicate that this content was selected 

deliberately to work with this particular interdisciplinary topic. Additionally, both series 

addressed how Colin Kaepernick demonstrated peacefully by kneeling during the national 

anthem but used different pictures to illustrate his gesture. 

Engelsk 9 introduces Black Lives Matter in the context of the Charlotteville car attack and its 

aftermath. Compared to the Stages series, Engelsk 9’s presentation consists of minimal 

informative text related to the pictures but emphasizes tasks, resulting in a questioning content 

presentation. Such a presentation forces the pupils to reflect and explore the topic using 

sources other than the book and aligns with the national core curriculum’s core value of 
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fostering the pupils’ urge to explore (Ministry of Education and Research, 2017, p. 8). 

However, Engelsk 9 and Engelsk 10 differed in some aspects when addressing the Black Lives 

Matter movement. Most of the texts in Engelsk 9 were related to the tasks, whereas Engelsk 

10 provided more informative text when addressing Black Lives Matter, similar to Stages 10. 

4.6 Ku Klux Klan 

This section explores the presentation of the Ku Klux Klan in the sample textbooks. The 

thesis includes content about the Ku Klux Klan because the Klan is antagonistic and overtly 

racist in African American history. Learning about the oppressing ideologies may contribute 

to understanding the mechanism behind discrimination and foster empathy for what African 

Americans have experienced throughout the centuries. Hence, it provides insights into 

understanding cultural- and attitudinal diversity in the contemporary USA. 

4.6.1 “Enter” series by Gyldendal 

The Enter series presents the Ku Klux Klan in Enter 10, an extract from Lynda Blackmon 

Lowery's autobiography Turning 15 on the Road to Freedom (see Appendix 8-10, pp. 72-76). 

As mentioned earlier, the extract is about her experiences growing up as an African American 

during the Civil Rights era. Lynda portrays the Ku Klux Klan mainly in the extract's first 

page, where she attributes them with primal characteristics, stating that "They drove through 

other black neighborhoods, hiding their faces with sheets on their heads, yelling racial slurs, 

blowing their horns, and cursing and shooting their guns" (Lowery, 2015, as cited in Diskin & 

Winsvold, 2021, p. 72). This quotation portrays the Ku Klux Klan members as a group of 

uncivilized and barbaric people with a lack of moral and ethical values. 

An image of the Ku Klux Klan is featured on page 73 (see Appendix 8, p. 72-73). A couple of 

factors contribute to the absence of interaction between the Klan members and the viewer. 

The Klan members hide their identity by wearing sheets, facing their backs to the camera, and 

appearing anonymous due to the long-distance shot (Machin, 2011, pp. 116-117). Taking the 

picture close to the cross might be a deliberate choice to make it appear more prominent and 

highlight the cross’s symbolic meaning (Machin, 2011, p. 109). The burning cross is 

associated with Ku Klux Klan gatherings and rituals to propagate fear among African 

Americans and other minorities. What is noticeable is that Enter 10 only refers to the Klan as 

something belonging to the historical past, which may cause the pupils to misinterpret that the 

Klan no longer exists in the contemporary USA. 
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4.6.2 “Stages” series by Aschehoug 

The Stages series has an absence of content about the Ku Klux Klan and will, therefore, be 

excluded from this section of the analysis. 

 

4.6.3 “Engelsk” series by Cappelen Damm 

As mentioned previously, Engelsk 9 represents the Ku Klux Klan concerning the removal of 

the General Lee statue and the car attack in Charlotteville (see Appendix 2, p. 83; Appendix 

25, pp. 84-85). In contrast to the Enter series, the three Ku Klux Klan members depicted on 

page 83 in Engelsk 9 do not wear sheets, and the picture represents the contemporary USA. 

Although referred to as Unite the Right activists, the text related to task 28, “Discuss symbols 

of division,” informs that the Ku Klux Klan arranged the rally. Additionally, some objects tie 

their bond to the Klan based on associations (Machin, 2011, pp. 31-33). Firstly, the man on 

the right wears the Ku Klux Klan emblem on the left side of his chest. Placing the emblem on 

the left side of his chest might be a deliberate choice, as it symbolizes being closer to his 

heart. Secondly, two of the men are waving the confederate flag, which carries a reference to 

the Civil War and support for the Southern states’ values and attitudes, including segregation. 

Thirdly, two men wear military jackets, which may signify all threats, power, and 

nationalism, as we recognize the military as a powerful and trustworthy authority protecting a 

nation’s citizens. Lastly, the man with the Ku Klux Klan emblem on his chest also has the 

American flag on his left arm, which may signify that he considers himself a nationalist and 

protests for what he believes is best for the nation. 

The picture is a long shot with the statue in the background, allowing the viewer to identify 

the surroundings of this event and get a visual representation of the textual information 

provided in task 28. The three police officers in the background, the fence, and the security 

tape underline the discontent among the white supremacists about the removal of the statue 

and the requirement for increased security. 

Further, Engelsk 10 includes a picture of male teenage white supremacists protesting against 

school integration in the presentation of Martin Luther King Jr.’s I Have a Dream speech 

extract (See Appendix 20, page 30-31). Although Engelsk 10 does not address them as Ku 

Klux Klan members, the teenage boys signify common values and attitudes with the Klan 

through the poster stating, “WE WANT A WHITE SCHOOL” and waving the Confederate 

flag. The picture serves the function as a visual representation of the inherent racist attitudes 
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Martin Luther King Jr. and the African American community met during the Civil Rights 

Movement and demonstrated that even young Americans in the same age group as Norwegian 

10th graders were for segregation.  

 

4.6.4 Comparison  

While the Stages does not mention the Ku Klux Klan during the series, the Enter and Engelsk 

series take different approaches to addressing the Klan. Enter 10 presents the Klan from an 

African American perspective in the autobiography extract Turning 15 on the Road to 

Freedom, where Lynda Blackmon describes them using civilized and barbaric 

characterizations. Portraying the Ku Klux Klan from a subjective perspective will 

unavoidably contain some biases based on the racial tension between the Ku Klux Klan and 

African Americans. To avoid misinterpretation, the Ku Klux Klan's practice of oppression and 

persecution for centuries is unjustified, and this argument concerns source selection rather 

than reliability. On the other hand, a subjective source can provide beneficial insights into the 

experiences of an individual on the inferior side of an oppressive society.  

The Engelsk series addresses the Ku Klux Klan in the context of the removal of the General 

Lee statue and, on the next page, the car attack in Charlotteville in 2017 (see Appendix 2, p. 

83; see Appendix 25, p. 84-85). This is a more objective presentation, and organizing the 

content this way with sufficient background information, followed by the rally, the car attack, 

and then the Black Lives Matter protestors, creates a causes and consequences context for 

understanding the ideological division in contemporary USA. Further, the Enter series only 

contextualizes the Ku Klux Klan to the historical past. Such a presentation may lead pupils to 

misinterpret the Klan and its ideologies as nonexistent in the contemporary USA. In contrast, 

Engelsk 9 establishes that the Klan's ideology is highly apparent in the modern USA and does 

not belong to the historical past. 

 

4.7 Poems 

Poems hold an important role in African American history because poetry was a powerful 

means of spreading awareness about oppression and inequality in the segregated USA. The 

Harlem Renaissance, in particular, was a vital period during which African American culture 

attracted recognition from all around the world (Andrews et al., 2001, p. 467). Consequently, 

several African American poets and artists have been recognized as influential because they 
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addressed societal issues like oppression but also hope and aspirations for a better future for 

African Americans through poetry. Poems may, therefore, be prominent sources for teaching 

about African American history if incorporated sufficiently. 

 

4.7.1 “Enter” series by Gyldendal 

The Enter series includes two poems by African American poets in Enter 10. The first is Still 

I Rise by Maya Angelou (see Appendix 27, pp. 84-85). Briefly, Still I Rise concerns themes 

such as identity, resilience, and hope. Despite facing challenges, as in the first line, “You may 

write me down in history,” acknowledging the oppression of African Americans, Angelou 

ends the first stanza and several following stanzas with “Still I’ll rise.” The first-person 

pronoun conveys the poem's focus on individualism, and towards the end, “Still I’ll rise” 

changes to “I rise”, indicating a progression from “I will” to “I do”. 

 

The second poem included in Enter 10 is Mother to Son by Langston Hughes (See Appendix 

28, p. 86). Like Still I Rise, Mother to Son includes themes such as resilience and hope but is 

narrated from a parental perspective as the narrator, a mom, advises her son based on 

experiences of overcoming hardships in life. 

The picture related to the poems, The little girl was me by Bria Goeller and Good Trubble 

depicts Kamala Harris walking with the shadow of Ruby Bridges (see Appendix 27, pp. 84-

85). The picture is presumably deliberately included as it thematically concerns African 

American women in particular, complementing the poems well. Still I Rise is written by a 

woman, Mother to Son is written from a mother’s perspective, and the image of Kamala 

Harris demonstrates societal progress for African American women's position in society. 

Ruby Bridges’ shadow refers to the first African American child attending Whites-only 

schools in 1960, as mentioned earlier (See appendix 4, pp. 58-59), whereas Kamala Harris 

refers to the high-prestige position as vice president.  

 

4.7.2 “Stages” series by Aschehoug 

The Stages series has an absence of poems by African American poets and will, therefore, be 

excluded from this section of the analysis. 
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4.7.3 “Engelsk” series by Cappelen Damm 

The Engelsk series includes poems by African American poets in all their textbooks and 

introduces the poem The Rose That Grew from Concrete by Tupac Shakur in Engelsk 8 (see 

Appendix 29, pp. 112-113). As the title suggests, the poem is thematically about facing 

challenges and defying the odds. 

 

Engelsk 9 features the poem I, too, by Langston Hughes, which concerns racial identity and 

equality from the perspective of an African American (see Appendix 30, pp. 80-81). Despite 

acknowledging racial discrimination in the two lines, “They send me to eat in the kitchen / 

When company comes,” Hughes remains optimistic and confident throughout the poem in 

lines such as “But I laugh / And eat well / And grow strong.” The poem ends with the line “I, 

too, am America,” which can be interpreted as African Americans’ claim to be a part of the 

American society equal to White Americans in forming American history, society and culture. 

The painting related to the poem, Thinking, by Carlton Murrell, is of an African American 

boy with one hand on his chin gazing slightly upwards. Metaphorically, gazing upwards has a 

positive connotation due to our association between up and positive (Machin, 2011, p. 112). 

Thematically, the painting complements the poem as the boy’s gaze and expression suggest 

that he is daydreaming, mirroring the optimistic aspirations for African Americans’ future in 

the poem. 

Further, Engelsk 10 includes another poem by Langston Hughes, named Harlem (see 

Appendix 31, p. 10). The poem uses vivid imagery to explore the question of what happens 

when dreams are deferred. It was published in 1951 and reflects on African Americans’ 

experiences of segregation, where deferred dreams are a metaphor for African Americans' 

persistence and determination for equality. The final question is written in italics and 

metaphorically symbolizes the potential riots and violent protests if dreams, such as the dream 

of equality, are deferred for too long. 

 

4.7.4 Comparison 

Both the Enter and Engelsk series include poetry in their textbook, whereas Stages has an 

absence. It is fair to suggest that the poems in Enter 10 concentrate on African American 

female identity as one of the poems was written by a woman, the image related was of 

Kalama Harris and Ruby Bridges’s shadow, and the poem by Langston Hughes was from a 

mother’s perspective. The poems are subsequent to a four-page section of speech extracts by 
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Martin Luther King Jr. and Barack Obama, and therefore, focusing on African American 

women when presenting the poems may be deliberate to balance the gender representation. 

In the Engelsk series, two out of three poems were written by Langston Hughes, 

demonstrating his significance for African American society. Tupac may be included in 

Engelsk 8 because of his relevance in pop culture and, hence, being more engaging for 8th 

graders to read compared to older poems. Besides, many pupils in this age group deal with a 

lot of emotions, doubt, and reduced confidence due to puberty, and The Rose That Grew From 

Concrete addresses struggle and overcoming the odds. 

 

One of LK20's competence aims is for pupils to be able to “read, discuss and present content 

from various types of texts, including self-chosen texts” (Ministry of Education and Research 

2019, pp. 8-9). It is plausible to suggest that the Enter and Engelsk series cover this aim 

because poems can be included as one of the various types of texts mentioned in the aim. This 

competence aim is extremely vague and includes all forms of texts, including self-chosen, but 

not always. Poems must often be read multiple times to uncover their underlying meaning, 

encouraging the pupils to reread and practice reading skills. As demonstrated, they can also 

reflect on social issues for examination and debate. Thus, poems can be subject to all the 

components of the mentioned competence aim, namely reading, discussion and presentation. 

 

4.8 Fiction  

Similar to poems, African American fiction can also reflect on societal issues such as 

oppression, racial inequality, and police brutality. It is often based on realism and can explore 

these subjects from a narrator's perspective to provide insights into the US culture. Some 

might argue that fiction balances on the border between reality and fantasy 

and therefore does not accurately represent the world we live in. However, fiction can 

represent African American history like paintings do, with the same fidelity to reality. In 

addition, African American teen fiction can also be a gateway for young people to discover 

African American history as a new field of interest and thus serves a recruiting function.  

 

4.8.1 “Enter” series by Gyldendal 

Enter 10 includes an extract from the teen novel Romiette and Julio by Sharon M. Draper 

(See Appendix 32, pp. 88-89). The novel is a story of forbidden love between an African 
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American girl and a Hispanic boy in a realistic modern setting, and the extract introduces the 

reader to themes such as stereotyping and prejudice. One of the conflicts the reader 

encounters is the hostility Romiettes’s friend and Julio’s father have in their relationship. The 

modern setting may make the story relatable for 10th graders as the characters, besides the 

relationship, face challenges teenage readers can identify with. 

 

4.8.2 “Stages” series by Aschehoug 

The Stages series includes a forbidden love story in Stages 9 in the novel extract of Holes by 

Louis Sachar (see Appendix 33, pp. 218-219). In the extract, the reader encounters the White 

female teacher, Kate, and the Black male onion picker, Sam. The setting is a small Texas 

town around 1900 when slavery was abolished, but white supremacist attitudes were 

common. Throughout the extract, their relationship develops to a romantic extent, ending with 

a kiss. Another character saw them kiss each other, and after that point, the reader gains 

insights into the dynamics within the segregated USA. For instance, no children met up for 

school the next day, and a mob of people gathered to hang Sam with the sheriff’s permission. 

This extract demonstrates how Jim Crow Laws institutionalized racial discrimination in 

Southern states despite the abolition of slavery.  

 

Further, Stages 10 includes an extract from the novel The Hate U Give by Angie Thomas (see 

Appendix 34, pp. 98-99). This modern novel explores themes such as police violence and 

racial injustice in a contemporary US setting. Throughout the extract, the reader encounters 

the female narrator and Khalil, both African American teenagers. The plot concentrates on a 

police pullover, ending with Khalil getting innocently murdered by the police officer. This 

extract provides insights into domestic issues in the contemporary USA, including police 

violence, often targeted at African Americans in the same age group as Norwegian 10th 

graders, which may cause a more powerful impression. 

 

4.8.3 “Engelsk” series by Cappelen Damm 

The Engelsk series includes two African American fiction. In Engelsk 9, Langston Hughes’s 

short story Thank You, Ma’am demonstrates themes such as forgiveness and compassion (see 

Appendix 35, pp. 132-133). The plot takes place in a city where an African American woman, 

Luella Bates Washington Jones, got attempted robbed of her purse by a young boy named 

Roger. She catches him and takes him home to her apartment, and it is revealed through 
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conversation that Roger has no one at home. Instead of calling the police, Luella takes care of 

him, offers him food, and even gives him money before letting him leave. Roger can barely 

thank her as he seems overwhelmingly surprised by the whole situation. 

 

Again, the Engelsk series uses Langston Hughes when presenting textual artistic expression 

by an African American. This may be a deliberate choice to underscore his significant impact 

on African American culture. Further, like Stages 10, Engelsk 10 includes The Hate U Give 

by Angie Thomas (see Appendix 36, pp. 176-177), providing insights into societal issues in 

the contemporary USA. 

 

4.8.4 Comparison 

Enter is the only series with just one fictional story concerning African American history. In 

contrast to the other series, which presents conflicts between White Americans and African 

Americans, the extract from Romiette and Julio portrays a conflict between African 

Americans and Hispanics. This has the advantage of bringing additional insights into the 

cultural diversity in the US society. Moreover, novel extracts such as Holes, presented in the 

Stages series, and The Hate U Give, presented in both Stages and Engelsk, provide fictional 

representations of the factual information the pupils already have learned about African 

American history. Hence, they become additional learning material for understanding the 

racial frictions between African Americans and white supremacist ideologists. The fictional 

stories cover the competence aim of LK20: “Read, interpret and reflect on English-language 

fiction, including young people’s literature” (Ministry of Education and Research 2019, pp. 8-

9). All the fiction extracts included in the textbook series except Thank You, Ma’am” by 

Langston Hughes are teen novels based on the language level and themes. They all present 

various parts of US history and illuminate societal issues relevant to their respective era.  

 

4.9 Stereotyping 

During the textbook analysis, there was only one occurrence of stereotyping or 

misrepresentation. Page 48-49 in Enter 10 feature a cartoony map of the USA, including some 

famous landmarks like the Statue of Liberty in New York and people doing hallmark 

activities, such as a person depicted skiing in Colorado (see Appendix 37, pp. 48-49). This 

map provides a visual presentation of the USA's geography, complemented by cultural 
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symbols of the various states. In Louisiana, a saxophone-playing jazz artist is depicted to 

symbolize the state's rich musical heritage and its strong affiliation with the jazz genre. It is 

plausible that the saxophone-playing jazz artist is an African American due to the genre's 

historical origin in African American communities in Southern states. The portrayal of the 

African American on this map differs significantly from the seven White Americans 

showcased concerning skin color. While the map portrays the seven White Americans with 

their natural white skin color, the African American is presented with blue skin color. In 

addition to the blue-dyed African American, a cartoony bandit portrayed in Texas, arguably of 

Hispanic origin, is also depicted with blue skin color.  

Enter 10's cartoony map raises concerns regarding representation as it may contribute to the 

alienation of minorities in the US. Representing African Americans with a different skin color 

than their own will inevitably result in attributing them to otherness because there is a 

disparity between how they look in reality and how the textbook portrays them. 

Examining the cartoony map through a complex semiotic approach will reveal some 

interesting findings. When perceiving a person's skin color, we evaluate it in relation to the 

alternatives of skin colors available (Machin, 2011, pp. 1-5). We acknowledge several skin 

colors within the spectrum of human diversity, for example, black, brown, and white. 

Quantifying the exact number of human skin colors is complicated due to the several shades, 

but blue is outside the category of human skin color. Consequently, the combination of the 

symbols “human body” + “blue” will, to a lesser extent, communicate associations to a 

person, compared to the combination of the symbols “human body” + “black” (Machin, 2011, 

pp. 1-5). The combination “human body” + “blue” presents a non-human characteristic within 

the context of human skin colors, namely blue. Consequently, attributing otherness to the 

African American jazz artist in Enter 10 is unavoidable. Thus, it is plausible to suggest that 

the portrayal of minority cultures in this image contributes to alienation, and it is difficult to 

ignore the fact that there should be enough shades of brown or black to select from before 

choosing blue.  

Moreover, whether or not the pupils understand that the jazz artist represents an African 

American, the representation can put the teacher in an uncomfortable situation if they ask why 

he is dyed blue. It is not unthinkable that teachers in schools with the Enter series avoid using 

this particular page in their teaching as the national core curriculum under “Teaching and 

differentiated instruction” states, "Good classroom management is based on insight into the 
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needs of the pupils, warm relations and professional judgment" (Ministry of Education and 

Research, 2017, pp. 19-20). Professional judgment in this context involves evaluating whether 

the cartoony map is appropriate for use in practice and the potential consequences. 

Another perspective is that many Norwegian pupils of African heritage will encounter this 

particular picture during their school years. Although not considered African American, many 

Norwegian pupils of African heritage may feel uncomfortable when seeing this picture due to 

the inaccurate representation of dark skin color. The pupil's adverse reaction to facing 

misrepresentation may not only lead to decreased curiosity about the topic and motivation but 

also significantly impact their self-esteem, as they may start questioning why a person of 

African heritage is depicted as blue.  

5.0 Conclusion 

This thesis aspired to examine how three publishers portray African American history in EFL 

textbooks for Norwegian lower secondary schools (8-10th grade) and how it aligns with the 

aims of LK20. The study conducted a mixed-methods approach to quantify the representation 

of African American history content and further analyze it based on theory and a revised 

analysis scheme by Skrunes (2010, pp. 175-176). 

5.1 Main findings  

One of the main findings was that the publishers utilized different approaches to present 

African American history. The repealing of the governmental approval of educational 

textbooks in 2000 and the removal of the only competence aim concerning history in the 

English subject after 10th grade in LK06 afforded the publishers more freedom to compose 

textbooks according to their preferences (Grunnskolelova, 1969, §39; Skrunes, 2010, p. 56; 

Ministry of Education and Research 2013, p. 8). As demonstrated in Stages 10's chapter, 

“Democracy and Citizenship,” African American history content can provide valuable 

insights when primarily working on democracy due to its relevance in fighting for equal 

rights. All the sample textbooks contained content that is aligned with one of the three 

interdisciplinary topics, “Democracy and citizenship,” as the core curriculum states that pupils 

shall learn the "understanding of the relationship between democracy and key human rights, 

such as freedom of speech, the right to vote and freedom of association" (Ministry of 

Education and Research, 2017, p. 16). 
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It is fair to suggest that the representations of African American history depend on the 

publisher because they are not legally obliged to cover it. The sample textbooks differed in 

prioritizing which part of African American history they included. For 

instance, Enter presented Black Lives Matter only in a limited way, and Stages did not 

address the Ku Klux Klan. Moreover, there were also differences regarding the distribution of 

African American history content, as Enter presented it chiefly in Enter 10, whereas 

the Stages and Engelsk series distributed the content more evenly in their textbooks for 9th and 

10th grade. 

Therefore, it is also complicated to give a final answer to how the content aligns with the aims 

of LK20. That is to say, all the textual information covers the vague competence aim: “use a 

variety of strategies for language learning, text creation and communication” (Ministry of 

Education and Research 2019, pp. 8-9). However, other competence aims require more 

specific content to be fulfilled. For instance, the content presented in sections 4.3 Presentation 

of the US History, 4.4 Civil Rights Movement, 4.5 Black Lives Matter and 4.6 Ku Klux Klan 

all align with the competence aim: “Explore and describe ways of living, ways of thinking, 

communication patterns and diversity in the English-speaking world” (Ministry of Education 

and Research 2019, pp. 8-9). They all demonstrate the cultural diversity and different ways of 

thinking in the US community from several perspectives, including the historical past and the 

contemporary USA. Section 4.7 Poems may also address that competence aim if incorporated 

sufficiently. Furthermore, African American fiction presented in 4.8 Fiction aligns with the 

competence aim: “Read, interpret and reflect on English-language fiction, including young 

people’s literature” (Ministry of Education and Research 2019, pp. 8-9). 

5.2 Implications 

Some implications arise from this study’s findings. The analysis identified a pattern of 

different prioritization regarding content selection in the sample textbooks, potentially leading 

to differences in the content pupils in Norwegian schools are exposed to. Because EFL 

teachers in Norwegian schools are not obliged to include African American history in their 

teaching, it is up to each of them to evaluate the relevance of African American history in 

addressing the competence aims and decide to what extent they integrate African American 

history into their practice.  
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Moreover, research suggests that teachers’ voices are highly valued when schools purchase 

new learning material (Bergene et al., 2021, pp. 113-115; Skjelbred, 2003, pp. 22-23). As the 

differences between textbooks are evident, teachers must use their professional judgment to 

determine which publisher best aligns with the curriculum goals when purchasing new 

learning material.  

Lastly, Enter 10’s choice of using blue skin color to represent people from minority cultures 

on the cartoony map raises serious concerns. Coloring the African American jazz artist blue 

contributes to alienation because he is provided with an unnatural skin color. Therefore, 

another implication is for teachers to be aware of the danger of alienation, be critical of 

educational material, and use their professional judgment to evaluate how people are 

presented in textbooks. 

5.3 Limitations and recommendations for further research 

Further research could compare the presentation of African American history in textbooks 

based on LK06 and LK20 to investigate to which extent the differences regarding distribution 

and selection of African American history content are related to the curriculum changes. 

Another suggestion is to examine the correlation between textbook content about African 

American history and textbook tasks, as this thesis excludes tasks. In both cases, a smaller 

number of sample textbooks is recommended for a more thorough examination. As with any 

research, this current study has its limitations. This thesis's coverage of many textbooks may 

have compromised the thoroughness of the investigation. The last suggestion would be to 

utilize other methodological approaches, such as interviewing teachers about how much they 

rely on textbook content and using different sources when teaching about African American 

history. Or, interview the people who contributed to composing the textbooks and examine 

the background of the selected content.  
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Appendix 23: Stages 10, page 92-93 
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Appendix 25: Engelsk 9, page 84-85 
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Appendix 29: Engelsk 8, page 112-113 
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Appendix 31: Engelsk 10, page 10 
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Appendix 33: Stages 9, page 218-219 
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Appendix 35: Engelsk 9, page 132-133
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