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ABSTRACT

This thesis is a study of the use of the pedagogy behind Reacting to the Past (RTTP) in
Norwegian EFLclassrooms. Théhesisstatementis A RTTP can transform
cl assrooms fr om sThé researcexarireshosvrhis angtlednean lelp 0
studentsdeveloporal competenceand how it creates a safe, interactive learning environment.

The pedagogyis relatively new in Norway but has been around foouttwenty years in
the United States, where in recent years itheen used throughout the countRT TP is
elaborate games, where students are assignediapkesentral historical point in timén
RTTP the studentsun theclassand not the teachgrandstudentshave differentviews to
defend based only on whitey would have known at the time. This has created an engaging
environment in many college classrogisd this MAthesis can verify that this is also
possible iMNorwegianEFL classes in lower and upper secondary school.

Several students enjoyed playithg game and thought vitas fivery fun, innovative and
educationgb a combination you do not often hear from students about education. The thesis
also found the support that it leads to a safer classroom environment where students feel freer
to speak upThe findings were done through interviews with teachers, student surveys and
observations in three different classes in lower and upper secondary schools during the Fall of
2018 and Spring of 2019.
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1 INTRODUCTION

This thesis is study on the use of aote-immersion gamemethod, Reacting to the
Past (RTTP)jn lower and upper secondary school. | haeleceddata on the benefits and
challenges with bringing this pedagogy to Norwedidt!c | as sr o o ms . In Atrad
classrooms it is usually only a few of the students who participate dtlesg by responding
to or asking questions. Add a foreign languag¢éhéoequation, and you have, in many
i nstances, an fiextra silent classroom. o0

The pedagogy behind RTTP focuses on creating an active classroom where everyone
contributes to the fellowship to fulfill its purpose. One of the goals is to engage stwdént
important questions, and the students get to immerse themselves in a game where they have
an essential role to play. It might be scary for some students; however, | believe the benefits
can be tremendous if students commit to the method.

The datain the studywascollected fromusing bothquantitative and qualitative
methods,whichincluded observations of lessons, sestiuctured interviewof teachers, and
asurvey for students.

1.1 BACKGROUND

RTTP was developeth the late 1990by academicsvho wantedo improve the skills
of action(taking initiative, motivating others and achieving goalsinking(identifying
problemsplanning and creative thinking) angtamwork(communication, listening,
flexibility, cooperation)in their student{McKinley, 2013). It has since then spread to more
than 380 colleges and universities in America, as well as to institutions in Europe, Asia, and
Australia, and has been rumored to dnapositive effect on students. It is an opportunity for
students Ato be at the center of the acti on,
(McKinley, 2013) In an EFL context, this pedagogyprincipally a CLIL- approach, because
of themix of two subjects, History and English, and the main focas isontent(McKinley,
2013).The creator of RTTP Mar k ®TaspedaffReaets'y ar gue s

1 English as a Foreign Language
2 relating to, or being an intermediate state, phase, or condition
(MerriamWebster dictionary)



games help students to | ose their shyness an
another person possessed by ideas and interests thatachasetéllectual abstractions and
have instead been infused with t(Bumeysur vi val
Carnes, & Powers, 2010, p.. @y having a character to play and a team to cooperate with,
you tend to forget insecurities you might have about yourself. The goal in a liminal classroom
is to release students from the limitations of their sense of self by making them follow rules of
the past, socially and political({arnes, 2004)
| was introduced to thpedaogy for the first timan the Fall of 2017when | was an
exchange student at Minnesota State University Moorhead in the USA. | decided to take a
hi story class on O06ThenCidbvill tWaorugand i Re owoorud tdr
o6rel axdé in, but | was mistaken! It turned ou
Nevertheless, over a year later | still remember quite a lot from the class, and | would argue
that being a part of a reting game is a prominent cause. In the middle of the semester, we
started playing a RTHg a me  cKantutkg d86% Loyalty, State, and Natjomhere |
had the privilegéo represerthe governor himself, Beriah Magoffilfter the game ended,
we wrotea response to how we felt it went and whether we had achieved our victory
objectives in the game or not. Although, | did not win the game | was still left with something

better: a method | could use as a teacher, and at the end of the response paper | wro

| recommend using this method for learningcause you get more invested and active when it is
a r eact i hhave padmiethatél was skeptical at first, but the benefits of learning this
way arevast and | believe that it can be used in any classroom. As a future teacher, | wil

consider doing something like this in my claséssltveit, 2017)

After the gamel noticed a change in the classroom environment and mysktf is
usually not verytalkativeduring classes. | dared to speak more after the game and voicing my
opinions was not as scary as it was at the start of the senhestar.to see how this
pedagogy might change the way we teach English in Norway. If we want students to speak
they haveto be engaged or else, they just become spectatordassiun by the teacher.

My motivation to do classroom research was my previous experience with the
pedagogy in America andcimgséraosmbaduonngvmy
periodsinmgp t eacher 6s degr ee i sstuddm, IOdaElse Grivdahl,and f e
collaborated on making teaching material fitting for lower and upper secondary classrooms.

For two weeks, we became the studentso teach

busy and prglanned schedules for us to take over a class we did not know. | am aware that
8



the ti me | had to do my research was | i mited
too much time on it, and we had to let them decide when todimirig the semester. | also

had some challenges with N§Mowever, | got the approval to conduct the research

(appendix 1). The results in this thesis is due to these limitations; however, there were many
respondents to the survey, which entail postiéd to learn from the experience and make

necessary changes.

1.2 THE AIMS AND SCOPHSTBIE PRESENT STUDY

The thesis statement i s: fAcRdsiodns tomsilerice a ns f ¢
t 0o e nga g ehmeairn réeseaecmadiestions of the study are:

Does RTTP engage students and teachers more than traditional methods?
How can RTTP i mpr miwation skisB dent sd ¢ ommu

In what way can RTTP improve a classroom environment?

Associate professa@an Erik MustadUniversity of Agder) andProfessor Sean Taylor
(Minnesota State University Moorh@aahdothers,started a four year projecin the summer
of 2018. They want to introduceole-playimmersioninto Norwegianlower- and upper
secondaryschools. Theaimisto compo® games based on the Norwegian English national
curriculum, and introduce the concept in teacher training progréimseducational context,
role-playing is a learning method that allows the students, and later their pupils, to
immediately use many learning techniques at onsaysJan ErikMustad(Olsen, 2018)
Some teachers have used a simplified version of RTTP in the past or have become a part of
the ongoing project as teachers who can test run games in their classes. Three of them joined
the research project. Grindahl and | conducted aimeersion game in their classrooms and
asked them to observe their students carefully during the ganeeofthe main goals of this
research i$o give reasons for andhotivate Englishteachersn Norway to use this pedagogy
when the material whichis currently beingnade to fit the national English curriculurs,
ready for use.

3 Norsk senter for forskningsdata (Norwegian Center for Research data)



1.3 OUTLINE OF THE THESIS

This thesis consists of seven chaptéfre irst chapter is about the background for the
focusof the thesis and the aims and scopiethe present study. Chapter 2 introduces RTTP
through relevant research that teeen done in theISA. Chapter 3 is théheoretical
framework, whichaddsother methods and pedagogies who support the use gblajeg in
schools and this way of teachjrag well as, looking at how RTTP fits with tidorwegian
Englishcurriculum. Chapter 4 details the methodology usedearsthidy and research
credibility. Chapter 5 presents the resubisd in chapter 6 the results will be discussed in
light of theory and previous research. Finally, chapter 7 presents a conclusion of the findings

and implications for EFL classrooms in Noryva

10



2 REACTING TO THAST

Since Mark C. Carnes introduced Reacting to the Past (RTTP) at Barnard College,
instructors all over the world have been offered an alternative to the traditional lecture style
by inviting tengagementoandiesi ev ei d ehairgnhiHaggoo, Watsoh,s t i t u't
& Williams, 2018, p. 1)Instructors who have used RTTP in their courses have several
strange stories of how students brave blizzards to come to class or want to come to class at
dawn or night to be able to finish a game properly.

RTTP has grown f r o nthaGlisrteachisgdmetbode segi ng i de a
studemiteds on fireo to a nat i thisaative leaminge me nt 0
pedagogy(Hagood, Watson, et al., 2018)takes years of testing games in classrooms before
they get published. Improvements amdl di t i ons has maewlvilgTTP i nt o
system ofrold mme r s i o(@arngsa20&4spo11)

In this chapter, the pedagogy is introduced with special emphasis on engagement and
learning (2.1.1), classroom environment (2.1.2), and oral competence (2.1.3). The theory is
gathered from different articles; howee r , 1t i s strongl yMindsoh | uence
Fire[ €] ( 2a0nldd )Ha go o d a n dPlayiNgtb Iscarmwits Redctng to the Past
[ €] ( 2 Besid}, the RTTP game we used will be presented in chapter 2.1.4.

2.1 MINDS ON FIRE

RTTP was invented almost by accident, to cover a need and an urge Carnes had to get a
more stimulating classroom, both for himself and his studenthe lbookMinds on Firei
How Roleimmersion Games Transform Colle@®914) he writes about how he fediwful
after one of hisclasgswas finished andvanted to know whawentwrong He asked his
students andmost of themseemed to be pleased with the classl Carnes blurted out his
frustrati on: AYou were bored! theagGumemr@d! Y
2014, p. 18)What he got in response fronsaa udent made hi m thi nk, AV
classes are sorta bor i ndCarnesa0ld, . 19ledeedbaels s bor
made him change his class in September 1®@86re he explained to the students that they
woul d play three figameso during a semester t
the usual discussion of important texts, they would immerse themselves-plagte. The

first RTTP game ever conducted widge Threshold of Democracy: Athens in 403 Bo€at
11



least ata predecessor of this ganj€arnes, 2014, p. 30pome of the debates were
Aexcell ent 0 a,auwogadyieveryond voesgaged imteemme(Carnes, 2014,
p. 31) However, it was not much that separated his class from the questjponse structure
of other lectures. It was not until he understood how immersed one could become with
reliving the historical events amewould at the time and place of the actuadadission.
The students created their own woddd he found it immensely fascinating. The
students were having fun. To wrNéinds on Firewhich is largely based ahe opinions of
students, he interviewed over ninety students from thirty colleges aretsities in America
over four years. He writes fAThis book | ists
[ t he s {Qamhes,2014,]p.d0)

2.1.1 Engagement and learning

Carnes(2014)argues thathe Reacting curriculum increases both the students
intellectual and social engagement. The focus in studies of Reacting has been on how it
I nfl uences studentsdé6 worldviews and how it <c
classroom but outsides well(Bernstein, Higbee, Olwell, & Strasma, 2018, p. 142)
RTTP team produced a white paper for the Teagle Foundatimhthey summarized the

evaluation data of Reacting like this:

Assessment confirms that students in a variety of institutions are becoming more engaged in
classroom discussions, more wiling to work in teams, and are demonstrating improved skills in
rhebrical presentation, critical thinking, and analysis. They also develop higher levels of

empathy and a greater understanding of contingency in human history, and thus the role of

individual action and engagemefurney et al. 2010, p. 16).

They concludehat RTTP equips students in many various ways. They gain skills that are

Il mportant and hel pful in the Areal worl d, 0 n
time that is spent on playing games prevents content coverage. One professor 8akio u
cannot cover everything. I f you try, student
things well and have st(bHageod, Nerman, @dria & Williamé,at t h
2018, p. 173)They believe the timéhat is invested in RTTP pays off in student engagement

and retention of knowledgand the goal is quality, not quantity (p. 174).

McCormack and Petersen (20E)Middle Tennessee State University (MTSU) and
Tatlock and Reiter (201&t Mount Mary University (MMU) have experienced the same kin

12



of engagement for their students. Students immerse themselves in different worldviews and
perspectives and learn how to support a position with rational data and gdcCGesmack

& Petersen, p. 27At MMU the attendance in class wasarerage 98.7 percent, and the
engagement led to higher grades, with the average on 94.7 p@ratotk & Reiter, p. 18)
Stroesser et al. (2009), learned from assessing the impact of RTTP over several years that
Reacting students improved their rhetorical skills far more than students in traditional classes.
This is because most of the time in Reacting classes speaking and debating is essential
(Hagood & Watson, 2018, p. X)

According toOlwell and Stevens (20154he centraldea of RTTP is that students are
motivated by the desire to Awino the <c¢classro
engagement. However, students overall viewed participation as key to their grade, with
winning as only a small bonyp. 566) Active learning is memorable, and it engages students
on several levels and makes learningspeal. Students are invested in their character during
an RTTP game and wants their character to prevail in the game. Furthermore, this motivates
them to learnthe content well, engage in conversations inside as well as outside of the
classroomHagood, Noman, et al. (2018)eport that playing one RTTP game is impactful for
students; however, the more they play, the more skills they acquire. If one plays several times,

it can lead to deeper learning (p. 176).

2.1.2 Classroom environment and oral participation

Bucholz and Sheffler (200@)Jaimthat a classroom environment is one of the most
important factors when it comes to learning. The classroom environment should be positive
and supportive to help studentaale n better, and where they nAfece
ot her s, and feel encouraged to t@®Bchlz& chall e
Sheffler, 2009, p. §Goss, Sonnemann, & Griffiths, 201T) should also boost cooperation
and acceptanc&ole-play can baused for social values, to improve human relatiétez,

1985, p. 235)RTTPworks because it is not just a rgday but a gamevhich uses factions,
or groups where the studentsd characters hayv
accountable to each other to win the game.

RTTP builds on the combination of teamwork and peer pressure through collaborative
learning(Werner, 2016, p. 976Yhey work together to come up with the best arguments to
persuade the i ntsedr)medvhaot ésn ((hwei eddawd | | det e
through voting(Burke, 2014, p. 105tudents are encouraged to voice different sides of a

13



complex problemand this experience strgthens the relationships in the classrobmihe
research oWelb and Engar (20163}hey observed network changes in the classroom after
playing three games. During the games, social isolation in class was eliminated, and students
developed multiple acquaintance ties and at least one friendship tie. They fouRd Tiat
helps both educationally and socially (p. 14).
Carnes (2005; 2014) andlazrus and McKay (2017mong others have experienced
that RTTP helps many students break out of their shell and beconsede@hy studentslk
about how RTP clasesgavethem practice and therefore confidence in speaHlihgy learn
how to take questions on the spot from the oppositioruaddrstandhat howthey say
somethingis not as important as whtitey sayHiding behind a character helps shy students
become orally active. They often bloom and sometimes discover leadership qualities they did
not know they hadlLazrus & McKay, 2017)During RTTP games studeniisel they can
speak freely and ask dumb questions without being jud@dell & Stevens, 2015, p. 564)
This creates a relaxed environment where it is more important to touch the peegpbeak
to than to impress theigCarnes, 2014, p. 138)
Although RTTP has beenreported) Reacti ng faculty to work
engagement and participation in class, that is not always the case. RTTP can be stressful due
to oral requirements and the peer anticipation of one arriving prepared to class. Sometimes
students do not want to bea a i elaeya H@arnes, 2014, p. 142pther students struigy
with the role reversal, from being a notetaker or passive spectator to addressing their fellow
students in a discussion. If athird of the class falls silent, one does not get the full picture,
and interesting twists narae Rreoatc (pplh¥pcdgidinge 0 i Sl
to Carres (2014) because they do not study the content which is necessary to keep the
conversation going.
RTTP faculty and game designers work on finding ways to motivate the
underachievers to participate in RTTP. Kamran Swanson gave his student& gpatahce
on their character sheets, with what to focus on in the speech and when to prepare it for, and
this has made his Reacting classes run bgftarnes, 2014, pp. 14344). Binnington (2015)
recommends revealing the pedagogy to the <cl a
bookMi n d s o tore&diamd ¢hégiscussed it before the game startde.also suggested

preparing the students for the quantity of reading, writing and speaking they will have to do

4 a keen and enthusiastic person, who is willing to work very (@achbridge dictionary).
14



and help them figure out how to find and use historical soutegsus and McKay (2017)
believe that helping students cultivate cooperation is of importance to make RTTP work. The
world of technology tends to cut them off from one another, and they need to leaim ho
ARdevel op wor kl oad distributi on, communi cati o
According toLazrus and McKay (2017) i No pedago@gyntseéer (g@s &B8I56)st
students do not enjoy RTTP, however, many students are bored in traditional lectures.
Furthermore, RTTP has been experienced to engage students on a deeper level and produce
higherlevel work than in traditional class@sigbee, 2008)

When Carnes had hisggt evaluation of aRTTP class the students got confused by

the question, AWhat can Bteuddeonntes taon sewnecroeud ,a gie
wasnodét to get us to speak, it was to get wus
[ €] Tranquil i zer arnves 20&4, pnd36)éhenitha prafessbraakes the

role as supporting actor instead of the lead students step up to fill the void the teacher left.

The teaberisthere to supporbutinthe endt he A St udent(®l3®@r e the <cl a

2.1.3 Roleplaying (RTTP) in an EEClassroom

According toHana Raz(1985) ofpdlagg i sé the most effecti
classroom being simultaneous pair and group work, spontaneous and unstructured, focusing
onconf i ct situations of (2% Razalsotleimgthdt ntacnyt he | e
weak students enjoy drama, and make good progress, even when their knowledge of the
| anguage i s n8twentsrget taexplpipthe kndvidedge they have gotten through
reading and listening when ref#aying, and they become more fluent and confident iim the
secondanguage (p. 228). The need to use the language is equitcatkatspeed it is leaeal
in (Macnamara, 1973)Vhen involved in a conflict thee&rners feel theeed to express
themselvesAccording to Raz (1985) tgdentswho are used téormal methods must be
helped to understanithe value of spontaneous expression in their second langdegaso
emphasizes using the method often to make the learners used to the foeaetiers who are
going to have roleplaying in an EFL class should experience it oneself. In that way, one
knows better how to lead one, and one gets the sense of playing a character and step out of
onebs comfort zone (Raz, 1985) .

Speaking in a foreign language canduite a challenge when it comestaying
RTTP (Carnes, 2014pProfessor Ann Davison and Susan Lantz Goldhé®@d7)tried an
experimentat Queens College in City University of New York (CUNYyhere theifst- year
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ESL- students signed up formorning EFl-class and a RTP classin the afternoon. In the
morning classeshey wokedin their groups or factions and refined their papers with help
from the teacher, and in the afternoon they had discussitimsative speakengsing their

¢ h ar awetvsandaddeas in RTP games(Carnes, 2014, p. 140)he prdessors were
stunned to sethat studentput aside their language selbnsciousnesbkecause theywere
heavily caught up in the gamé&hey left the classroom more integrated and with a higher
level of proficiency in Englisi{p. 140)

Nevertheless, they also experienced shy students for whbhe gpeaking remained
challenging, and sometimes they cried. It is the fear of public failure, and students speaking in
a foreign language is especially exposed in the insufficiency of their understanding and
communication skills. However, the collabooatin RTTP works as a scaffold and support in
st udent s Davidoreaadr Goldhalegr had tried many methods to help them achieve this
and nothing had worked as well a& HP (Davison & Goldhaber, 2007, p. 157)

214 TheGame¢t KS { GNXzZ23tS F2NJ /AQBAf wAIKGAX

Why do RI'TP classes generagichintenselevels of engagement3tudentsclaim one
of the reasonis that RTTP classes are configurated as games. Games aredpdang people
enjoy playing(Carnes, 2014, p. 4Educational theorists such as Rousseau, Dewey, Froebel,
and Piaget have insisted that the best way to learn is througimgplhowever, first and
foremost among children and teenaggarnes, 2015, pp. 3884). Nevertheless, it seems to
work atthe collgel evel as well . Students enjoy the fa
pl ay, o where they get to become someone el se
RTTP games can have several different themes, everything from art to science
(Higbee, 2008)The instructorassigns roles to the studenSome areactual historical figures,
and others arypes of peopleSeverakcharacters are grouped in a faction, who work together
to Awi nobyt hpergsanmedi ng Ai nt er me@wed& MHevens) al s o«
2015, p. 563)The game we used during our data collection Waes Struggle for Civil Rights:
Birmingham to Memphis, 196366(Highland & McDougall, 2009a, 2009spmpiled by
James Highland and Harald McDougdlhe characters are gathered at Dorchester Retreat
(Georgia) in 1963The gameis set during the @il Rights Movement andcrucial debates and
decisions about the goals and mearsbeing addressed@he students got roles Civil
Rights organizationswch ashe Southern Leadership Conference (SCLC), the Student

Nonviolent Coordination Committee (SNCC), and the National Association for the
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Advancement of Colored People (NAACR)/e gave the responsibility of assigning roles to
the teachers. We differenteal the roleplay by giving each character a number fro/@, bne
being an easy role, two an intermediate role and three a leader role, for students who could
handle the responsibility. The goal of the game was to figure out the best possible form of
protest to promote their cause shortly, and the students were to find the best arguments for
their f a(Burnep et al.s2010,ip.e5W)

Chapter 4. 1 T h e a doa pa dashbwwesadapted a fulfledged RTTP game
made to fit American university classes and turned it into agaimie so that itcould be used
in all the three EFLclasses in NorwayWe had two weeks and eight school hours to

introduce, playand conclude the resedarproject
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3 THEORETICARAMEWORK

In this chapter other methods and pedagogregpresentedyhich support RTTB s
pedagogywith afocus on oral competence (3.2.3.12), and classroom environment (38%.

3.14), as well as how it fits with thearmal framework in Norway (3.2- 3.2.2.

3.1 THEORIES OF LANGUAGRARNINGAPPROACHES FOR LENRNI

Nation (2001, 2008) claims that languageisould beaught in four different ways in
the classroom. These are measfimgused input (listen or read to find information), language
focused learning (focus guarticularwords and expressions to be learned), meaoicigsed
output (focus on talking or writing) drdevelopment of flow (focus on language use of
known vocabulary and the context words are use(Hegtetreeet, 2012, p. 17®TTP
coveseach of these fouways, to a certain extent. Studergsd to find argumentsise

proper words and expressions in twtext and write and speak about it.

3.1.1 Developing oral skills

Oneneed between 6000 and 9000 words to master spoken and written
communication in EnglisiP. Nation & Kyongho, 1995)According to Hestetraeet2012)
extensive reading is a way to learn both high andfr@guency vocabular{Birketveit &
Rugesaeter2014) The textbook that teachers use is not enough to develop sufficient oral
skills. Hellekjeer (2005rotein his doctoraktudy that Norwegian students in higher
education are not prepared to read curriculum material in English. He believes the reason for
this is the focus on closeading of short texts in textbooks. Students need to read more
extensively because, accorditagkrashen (2004)you understand the entirety of the text
while you learn vocabulary, grammar and spellBigudent s need a fil anguag
express themselves aomplicated mattersand English lessons should contributehis.
According toChomsky (1965)Hymes (1972)and Canale and Swain (1986p»od English
communicativecompetence is the ability to use language targeted, precise and in context.
Canal e and Swa ko w!1e9d3gle)o damsiisicamsEadusiyiorn e
unconsciousl vy, and iperfarmthid kdowladge imanthentiove | | one ¢

communication(Simensen, 2007, p. 105)
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Hellekjeer (2016yritesinthear t i cl e fALost olpedNotwegan t i e s € 0
studentswho do not feel challenged in English class. Many learcemnsexpress themselves
Englishin complex wayssome because of gaming, reading of comics, or listening to music,
but are noallowedto show it According to Hellekjeer (2016), tekersneed t o map st u
skills and teach them how to use the language more formally and in varying ways, in both oral
and written communication. They should be exposed to demanding texts on topics from
several areas in socieffjo become @ efficientreader, they have to learn how to get the main
ideas out of a text without having to look up every other witrdugh a toglown approach
Teachergendto talktoo muchduring classAccording to Vivian CooK2008) the
average teacher talks upgeventy percent ofclasstime (p. 161) The problem with this in an
EFL-classroom is that learners cannot learn unlegsgeethe chance to practicEhirty
percent of a class is not enough time to improve thaikskills if you consider that a student
has only twefive school hours per weekccording toBirketveit and Rugesaeter (2014)
another problem in second language teaching is that many teachers teach English in
elementary school in Norwegian. Mixing the firsidasecond language can hinder progress,
for instance when you watch an English movie with Norwegian subtitles instead of English
(Mitterer, McQueen, & Pelli, 2009)

3.1.2 Contentand Language Integrated Learning (CLIL)

The CLIL approaclarticipatesthatfis t ud e nt s ¢ anedlegqraing thé subyect f o r
matter content and the language atthe same {jbightbown & Spada, 2013, p. 171Navés
(2009)found that one of the advantages of this approach is that it exposes the students to great
guantities of the target languagea natural learning setting (p. 25). It has also been claimed to
boost the | e amdmaivatorsto leasnrthe tadet language. (Drew and Sgrheim,
2016, p. 134).

RTTP is principally a CLIE method that language teachers can uséifbfecus from
form to content(McKinley, 2013) Lightboown and Spada (2018)aim that CLIL- classes
Adevel op comprehension skills, vocabul ary, a
| angua g e ,teachenseedeaeaeh accuracthrough formfocused instruction (p. 211)

Drew (2013)ound that Norwegian'9graders emphasized what they learned abou$d¢umnd
World War more than the language they learned it in, after nine weeks of aa@tbach.

5 The meaning takes priority over individual words.
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3.1.3 Studentcentered classroom: cooperative and active learning

Astudeic ent ered <c¢cl assroom can dpae, @ashanckeved by
supporthey need to take c o(Claytom IIf stiwdntsareloeeachtherwn | e :
potentialteachersannotspoon fed them information.Besides, t h esizefitoatle@
educatim is limiting learners who daot fit in the typical school setting. Students are
different, and they learn differently. @ehers should use different approaches to cover every
student s 6 Slana thaisronerofithe biggest ahallenges of teachi@dpyton).

Cooperative language learning focuses on the importance of developing a classroom
that emphasizecooperatiorover competitionCooperative learning leadb student
motivation, skill developmepand community building. Students talk more than the teacher
does and most of the time they talk in the relative comfort of small g{élyzhes,

Stevenson, & Gershovich, 2006, p. 8&%ycording toOgden (2012)pupils seem to prefer
activities that give them plenty of opportunities to contribute and be active, because they feel
more involved in their own learnir(@. 87) When it comes to the composition of

collaborative groups, research recommends that the groups be put together with a mix of high
and low performing student®. 88) Active learning strategies are used to make students

fithink about, reflect on, grapple with, explain, synthesizppstt, and/or defend aspects of

the content of the cour8¢Hagood, Watson, et al., 2018, p. Bhis engagestudents in

cognitive processing, making it easier for them to retain knowledge

Lev VWygotsky (1978)assumes that language development comes as a result of social
interactions He views speaking and thinking as closely intertwined. When one speaks this
facilitates thinking and one can gain control over mental processeswhen one internalizes
what is spoke during a conversation. Internalization happens according to Viygotsky when a
person interacts with an interlocutor within
theory of 2D is that a student can perform at a higher level because of suppoatfolding
from an interlocuto(Lightbown & Spada, 2013, p. 11&TTP advocates a studesgntered
focus and is very relationshigriven which fits perfectly with collaborative learning.

6 aural, verbal, physical, visual, logical, solitary, and social.
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3.1.4 Afriendly, motivating and engaging classroom environment

In chapter 9a of the Educational AotNorwayi t i s stated that: nAlI
lower secondary and upper secondary schools are entitled to a good physical and psycho
social environment that will promote health, welle i ng and | ear ni ngo
(Utdanningsdirektoratet, 2004jnmordinoYang et alés (2016) research has connected
emotions to learning, memory, and retention. People only think deeply about tlegpgsatie
about. Most teachers want their students to communidagely without restrictionsor fear
of making errorsin the classroom. Many students strugglethdtanxiety of making a fool
out of themselvesRihlstram (2013%uggests telling therthat everybody, even teachers,
makes mistakes ad it is nothing to be ashamed (p. 114).To create a classroom
environment with mutual respect is key for students to feelasafeexperience success
(Lightbown & Spada, 2013, p. 2Q4)

Drew and Sgrheim (2016) claitimat motivation might be one of the biggest factors to
succedin asecond languaggdhe t eacher 60s @apdpretioodscatfactorsithat e r 1 a |
canaffects t u d mativatod, seHconfidence, and enjoyment of learning Engl{Emew &

Sgrheim, p.21Teacher s should try to makeganl essons 0
meani ngf ul a(m @1)tcoh ail Ncernegd sneg 0t he studentsé mot i
Crookes and Schmidt (1994yiggesthat motivation increases if activities in thlassroom

are variedOften teachers can be stuck in boring routines becaiseoitnfortable, but that

should be avoided if you want to motivate your students to learn something new.

Teachers are fully aware of the importance of engagement in leéGusg et al.,

2017) To increase this in class teachers must increase the student activity as well. In terms of
retaining knowledge and skillthey should use it through learning actiwstidhrough

learning activities, they can practice and talk. Teachers should make it so engaging students
are motivated to participate, and one way to do this is to put the student in charge of learning

and become a facilitator yourséllohnson, 2012.)
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3.2 DOERTTHAIT WITH THE FORMRRAMEWORK INORWAY

3.2.1 The Knowledge Promotion curriculum (LK06/13)

The Knowledge Promotiocurriculum (LKO613) defines five basic skills, which are
supposed to be integrateddmrvery subjectThese skills arerals skills, reading, writing

digital skills and numeracyUtdanningsdirektoratet, 2012, p..5)
According to thdramework for basic skills;

Mastering oral genres in constantly more complex listening and spesiltiagjons requires
active participation[ é ] I n secondary education students s
opinions, discuss subjentlated topics, appreciate different modes of expression and assess

their own performancéUtdanningsdireldratet, 2012, p. 6)

In the framework oral skillsare separated into five levels (one is Jand five is high

competence). The levels also have four-sategories; understand and reflect, produce,

communicate, and reflect and assess. To be at leeel th communicatignyou have to be

a b | edistuss:subjict related topics and procedures. Can argue for and against in a debate
using subjectelated terminology (Utdanningsdirektoratet, 2012, p.. However, if students

do not get thepportunity to practice this skill, they have no chance to be at level three or

higher. According to Drew and Sgrhei(2016),English teachers should prioritize time to

develp | earnersé6 ability to speak and communi cz¢

mostessentiahims in the guidelines for the English curriculym 58)

3.2.2 New Curriculum in 2020

In 2016 the governmenrdtateda planned renewal of thénowledge Promotion Reform
(LKO06): "A changing society also requires a renewed school. The Goverrimergfore
proposes to renew the subjects in school to give the studentsmuepth learning and better
under s t(lkunndkapsdgpmartementet, 20148) the momenta new curriculum is being
compiled, which is going to be set in motionthe Fall of 2020. It is still built on the

Knowledge Promotiarstill, the reasning behind the renewal is:

1. What students and apprentices learn should be relevant. Society arlifieweméx changing
with new technology, new knowledgand new challenges. We need children and young

people who reflect, are criticagxploratory and creative.
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2. The students and apprentices will have more time fdepth learning. Many of the
curricula have been too extensive. In order to create good frameworksdfgptim learning,

we cannommerely fill in new content. We must makclear priorities.

3. There will be a better connection in and between the sulbgectdhe different parts of the
curriculum shouldoe more cohesive.
(Utdanningsdirektoratet, 2018)

Often teachers excuse the absence of change in the classroom to time limitations,
because of all the competence aims in the curriculum. Accordidgliekjeer (2016)the
curriculum is no obstacle for change. You have competence aims to falldvihe basic
skills are important, nevertheless, hgau teach it is not specified. There are possibilities for

teachers to introduce RTTP ddemhldaroingtadide new cu

interdisciplinary themes.
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4 METHODOLOGY

This chapter wildescribeghe methodological develament inthis MA-thesis, whichis
both a qualitative and a quantitative stude studyinvestigates teach&la nd st udent s 6
on whether RTTP can generate engagementdaadlopcommunicationskillsin Norwegian
EFL-classrooms. Through studenBurveys and teacterinterviews this is investigated, as
well as observati@during thegame Firstly, the adaptation of the game will be outlined
(4.1), followed by the research design (4.2), and a pratsamtof the participants (4.3). Then,
the research tools will be accounted {#), andthe analysisof data(4.5). Finally, the
research credibilitg4.6) will be addressedue to the word limitationsof this MA-thesis |
have decided to save spaceddtiner parts and will therefore not write as thorough in this

chapter.

4.1 THE ADAPTATION

Carrying out a research project is a process that can be compared to walking a staircase
onegoesstep by step(Holand, 2018, p. 96)We were twdMA - students Oda Elise Grindahl
and mewho did the preparations and teachiior this classroom researcdne of our biggest
challenges was to turnfall-fledged RTTP game for a USllegelevelinto something we
could use for two weekdach class wasgiven a handbook, and appendix2 the student
handbook given to the VG1 clasgpresentedo show the middle ground. &iried to indicate
what wasessentiafor them to consider while debagiand wegave them an overview of
what they would be doing during classes asdiomework. We had twenrgight charactes to
sort through, where weut somedown from three pages to one aranslatedifficult words.

In appendix 3, two of the charactere aresented (VG1Pue to ime limitationswe asked
the teacher in each class to prepare the students on theTlapiteachingvas doneovertwo
weeks and consisted of eight school hours; one information day, three game days and a

conclusion daywherethey also conducted the survey.
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4.2 THERESEARCEESIGN

What | have been conducting isygirical researchThe wordempiricalcomes from
Greek:empeirig which is usually translated with experience or knowledge based on
experience(Kleven, Tveit, & Hjardemaal, 2011, p. 13¥/hen the primary purpose is to
develop knowledge such as illuminating or solving a practicdlpm, it is calledpplied

research(p. 15)

4.2.1 Methodological choices

The methodological choiceme makes should reflect whabneis trying to figure out.

In other wordsresearch methods are tapproachsoneusesto answer or shed light on the
guestionsone hasasked(Kleven et al., 2011, p. 16According toTjora (2012) efficacy is an
important factor, besides ethical justifiability, it might be the navatialrequirement for a
research metho(p. 15) The decision to choose both qualitative andngjtively methods in
this research hee to do with the considerations of both efficacy and ethical attention
Interviewing over sixty students would be too tioensuming and by just selecting a feof
them onedoesnot get the pinion of the entire classvhich was an aim of mine to do in this
research.

In the field of social research, qualitative and quantitative research appears to be two
major ways of thinking or paradigms in terms of how to obtain or generate information about
society(Kuhn, 1962)In many cases, a combination of qualitative and quantitative approaches
is beneficial. Differences between the two are understanding (qualitative) rather than
explanation (quantitative), proximity tbe ones being researchea”" (qualitative) rather
than distance to their respondents (quantitatidgada in the form of text (litative) rather
than numbes (quantitative) and an inductive (exploratory and empiricalliyiven) approach
rather than a deductive (theory and hypothegdis/en) approack{Tjora, 2012, p. 18)The two
traditionshave strengths and weaknesaed therefore can complement each ofkéeven et
al., 2011, p. 18)lt has become much more common to combine qualitative and quantitative

methods irthe samaesearch projecthis is often referred to as "mixed methodp. 20)
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4.3 SELECTING THBEMPLE

It was challengingo select the samplewanted to have a few classes fromwer-and
upper secondary schooHowever it wasnot an easy task to persuade teachers to give up two
weeks of their already planned schedilee teachers were found through the research
project addressed in the introduction (1T)eywere introduced to RTTP ateader
conference at the University of Agderrcontacted the teachers by sending them-aai¢
with general information about the research projédten thg responded positively,sent
them guidanceon what they should prepare their studefas before the game.dnded up
with a 10" grade class in lower secondary school an#f and 3 gradeclassin upper
secondary school. Not every student was able to take the survey or be a part of the ptroject, b
| am pleased to say that the survey for this research project got over sixty resparitents.
school administration, teachers, and studentsigiiedconsent forre beforethe research
teacher sd backgroeplayandthemrd

started(appendix4-5). T h e exper.

studentsare shown in tabkl and 2

Tablel: The participating teachersand their experience with rolelaying. Theyare anonymousand givenaliases

Name Gender Yearsof | Used role-plays before? | UsedRTTP before?
teaching
Hannah Female 10 Yes No
Sophia Female 15 Yes No
Lily Female 15 Yes Yes
Table2: Information about the participating students
Grade Subject Teacher Participants
in the survey
10" Gradei Lower secondary schoo 10" gradeEnglish Hannah 15
VG1 i Upper secondary school VG1 English Sophia 26
(Healthand Engineestudenty
VG3 i Upper secondary school | Social science Englis Lily 23
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4.4 RESEARCH TOOLS

The students ithe research were not mjrteerefore,| wanted the teachers to be
observers, together with me, during the game. After the game, they were interviewed about
impressions of the pedagogy, as well as whether it affected their studasts wanted to
know the studentsdéd thoughts about RTTP and

authentic and honest answers.

4.4.1 Semistructured observation

Observation studiesan giveaccess to social situations that those involved in the
situation have not firsnterpreted themselves (as one can access in interviews). Participant
observation and collection of naturally occurring conversation can entail collection of verbal
data, but the researcher must concl udle the
through indepth interviewingdBrenner, 2006, p. 357pne can imagine that with observation
we study what peopléo, while in interviews we study what people say that they d

In many cases, evemainimal amount of observation can provide relatively useful
additional data, for example in a study that otherwise uses interviews. It is a supplement to
interview data and questionnaire défgora, 2012, p. 47)f oneains to note down all the
details in different situationgnewi | I get the writer 6soncr amp

drowning Oneconcentrate on whatone isspecifically curious about, not everythifg. 90)

4.4.2 Semistructured interview

Semistructured interviews are interviews that use an ire@r\protocol to help guide
the researcher through the interview procé&hs. interviewmaintainssome structure, but it
also provides the researcher with the ability to probe the participant for additional details
(Brenner, 2006, p. 357The structurehelps inthe purpose of comparability across
informants. A semstructured protocol has the advantage of asking all informants the same
core questions with the freedom to ask follaprquestions that build on the responses
received, to get more detailsabpuar t i ci pant sdé t hougBrenser, f eel
2006, p. 362)These are the reasons | decided to go avgemistructured iterview.

One of the biggest challenges with making an interview guide is framing rich
guestions. Part of the art of interviewing is encouraging the informant to open up an expand

on his or her responses in a way that is distinctive fsoimaryconversatias. One
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characteristic of a good interview is that the informant is encouraged to speak more than the
interviewer(Brenner, 2006, p. 363Patton (2002) noted that the interviewer must estabhsh
understanding witthe informant while maintaining neutrality in questiof®renner, p. 364)

| focused on posing the questions plainly so that its purposeleasandavoided asking

multiple questions at one time &void confusion.

The interview guiddappendix 6) was set the informants a few days bedothe
faceto-face interview. This wat give them time tdhink andmake thenfeel more relaxed
during the interview, knowing what was coming. Teachersndicated that they appreciated
it. The interview was conducted in Norwegian for thenexpresshemselvesasily | wanted
to be as free as possible during the intervidherefore, two of the three interviews were
recordedThe third one was done oven®il because it suited the situation of that teacher.

The use of sound recordings gives theaiaty thatone gets acomplete record of the

i nformantds actual w O, bndcan coricentrate Imere anthé er vi ew s
participants who speak, to ensym@percommunication and flow in the interview as well as

ask for elaboration and concretiion where neede@jora, 2012, p. 137)The interviews

took place at their schoot® that hey woul d f eel at Ahomeod dur i |

4.4.3 Questionnaire

A questionnairds typically used to find particular pieces of information or to
determine the frequency of different responses in preset cate@@regser, 2006, p. 357)
The questions in a questionnaire should be unambiguous and written in a simple and clear
language(Kleven et al., 2011, p. 36As Jaege(1997) statediYou dondét want evel
respondent to give you the same answet you do want every respondent to hear or read the
same questian(p. 461)(Berends, 2006, p. 631A fixed answer option is usually used in a
guestionnaire, at least most of the questions. Fixed response options are efficiently and
time-saving for anyone who ansveghe questionnaire. More importantly, it facilitates the
processing of the answeredrfts very much. It isnoreaccessiblecount and process data
check answerfleven et al., 2011, p. 36However, for them to be able to express
themselves in their own words, | included some egasted questions.

Reviewing previous sueys maybewell used timgHoland, 2018, p. 103)n the
bookPlaying to Learn with Reacting to the Pas{Hagood & Watson, 2018)got inspiration
to form my questionaire. | usedsome of the questions they have asked students in America

about RTTRPThis is where | got the idea of using th&ert scale. A Likert scale consists of a
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severaktatements with closed answer possibilities. The answers express the degree of
agreemenbr disagreemenwith the statemen(Holand, 2018, p. 108)

Programs used to construsthb-basedsurveys also set up to allow for automated
coding of the datal usedSurwey-Xact becausef the collaboration witithe University of
Agder,and thg me t NSDO6s requi r e imenmiedthe uovey link éottha pr o c
teachers, so they could post it on thgital learningplatformfitslearning to make it eagr
for the students to acce3$e questions were in Norwegian (appendiaiid the students

answered in Norwegian to avoid misunderstandings.

4.5 DATA ANALYSIS

4.5.1 Registration of observations

In pedagogical researobnewill face the problem with measurement. Wiselewants
to study and find out about will often be theoretical concepts that are not directly observable.
Oneneed to analyze concepts and activities that will describe experience oe8oti
situations or peopléNeess & Sjavoll, 2018, pp. 1993). Kleven et al. (2011glaim thatone
cannot obsefeanactual phenomengrsuch as engagemeriioweveronecan see the
repercussions of what engagement does to pebpleote down in a note form with specified
themes;on engagement anoralskills. The coding happenezbncernng the selected focus.
To separate what | was observing and my tentative interpretations and rethewsvere put
side by side in different columndly observations (appendix 8) were mainly a tool to

compl ement the results from studentsd survey

4.5.2 Transcrbing and analyzing the interviews

| transcribed the recorded interview right aftewasheldat t h esstcheobByh e r 6
transcribing the interviews, they become structured and suitable for analyzing. After | had
transcribed the interview, | listened through the recordings again to teatfiyhad written
everythingproperly The coding of the dataas donewvhenall interviews were completed
and transcribed. I was pr es e mhdsdneofithe data®dd a E|
collected from them as well.

When analyzing the data from the intervievwtss often a good strategy to start with
thestarting point in the i (KtakerBrunkmam, Andeisse® 6 S S U |
& Rygge, 2015)On the one handimilar statements form a textual synthesis, while different
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statementson the other handeflect the width of the materidf two of the teachers agreed
on somethingthey got a homonymous text under the category A, wthkethird teacherfor
instance stand alone inacategory B(Johnsen, 201&p. 207208). In chapter 5.1, | have
tried to categorize the answemnsiblyto help readers follow my train of thoughts in the

ADIi scussiono (chapter 6).

4.5.3 Analyzing thequestionnaires

When analyzingquestionnairesit is important to remember that it does not give
answers to more than what is asked. While interpreting why people have answered the way
they have, itis significant to be aware thatdtally is morethan one interpretation of this. It
is the readds job to judge if the interpretations given are loficaecessary, or ngKleven
etal., 2011, pp. 388). In the same way as with the intervigimried to collect the similar
voices of the students and some of thesevieo sbod out in different categories. tthapter
5.2,the survey results will be presented in a careful matteough text and statistics

4.6 RESEARCH CREDIBILITY

4.6.1 Validity and reliability

The quality of the study is judgdshsed orthe two units of reliability and validity.
High reliability means thabthers can verify the methodsd give the same result. Small
shades in question text can be of great importéHoéand, 2018, p. 99My questions, both
interview and survey, were checked by a research supervisor, to ensure they were clear and
appropriate for this studydowever, this research has only been investigated in three different
classes, who had different teachers preparing them for thelateSubsequently, it is not a
given that someone else will get the exact same results ovelGvoel reliability meanshat
data is unaffected by random measurement efkdesen et al., 2011, p. 89 chapter 4.6.3,
limitations that can affect the research reliability are mentioBatkernal validityshows that
the measurements made on the sampléyapghe entire population and are valid for the
entire population and perhaps also other populafibiadand, 2018, p. 100)

Although my study had eelativelysmall samp, two of the three classéave not
chosenEnglish as a subject, whicheans hat not everyone enjoys Englishr,are engaged
and motivated to do well in the subjethus, the results can be considered valuable in
figuring out if RTTP can work well in BEclasses in lower and upper secondary schiool
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Norway. The degree of correspondence between what an investigation aims to measure, and
what ismeasured, we calheoretical validity A result is theoretically valid if it is based on a
clearly dated theoretical basis, based on a clear connection between a theoretical concept and
a measured size and can be explained by a theory supported by théHaaol, 2018, p
100). My research was based on findings in the USA on RTTP, and my own personal
experience with the pedagogihe terminternal validityis based on whether the findings
describe reality, which is why | decided to get several opinions on the method

Triangulationis a term used to refer to the attempt to estaltskalidity of multiple
method studies. It tries to confirtine interference made from the findings of several research
methods and approach&amith, 2006, pp. 46465). Patton (2001) advocates the use of
triangulation by statingit r i angul ata osnt wdiyr emygtdhemisi ni ng met
This includes using both quantitative and qualitative approg@wsfshani, p. 603) used a
mixed method approach, which can counterbalance the weaknesses of one approach with the
strengths of another. This leads to a higher internal validity, external vasiddyreliability
of the firdings in this research.

4.6.2 Ethical considerations

The Norwegian Centre for Research Data (N&&japproved thisesearclproject
(appendixl). Ever yt hi ng that has been done in this |
guidelines. From the clardation of the implementation of the project with thehool
administration (appendix 49 the consenforms of participantyappendix 5)andthe storage
of audiotapes. All the recordings were deleted aftanscription

Since the participation is voluntargll participants were informed that they could pull
out of the project at any time if they wantedTbey receivedmny email addressnd phone
number,allowing themto withdraw from the studyor ask questionAll the students that
werea part of the projectarefifteen years olar olderandcouldgive their consent.
Anonymity isessentigland the teachers have beggren aliasesand the student®ok the
guestionnaireanonymously The questions have a reansitive naturewhich makes it easier

to avoid identification
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4.6.3 Limitations

| wasaware that two weeks of RTTWas not sufficientime for every student to gsp
what the point with rolglaying was. Neverthelesisam grateful forthe three teachera/ho
allowedGrindahl and ko test our minigame on their studest Due to time restrictionsve
gave the responsibility of teachiadpout the Civil Rights Movem in advance to the
teachers. They might have given the task different emphasigsaddifferent method,
consequently, preparing the students in different ways.

Another limitation has to do with the number of partidipgstudents. Somdecided
right away that they would not be a part of the project. However, these students observed
when the discussion took place, and without my knowledge answered the survbgr In o
classesstudents did not participate in every class, which was unétgufor them ands due
to the progression in the game. Especiafifiprtunate was ivhenthey missed out on the last
game dayThese studentsight not have gotten the righitea of what RTTP is about. | also
encountered some bureaucratic hind®&SD used more time than anticipated to approve my
research project according to their regulations. Therefoeefirst class answered the survey a
few weeks after the gaméVe also, due to ethical considerations, had to give the students
information aboubur projects, which might have influenced the performance of the students
andhow they answeretthe survey This can lead to measurement problems depending on
how good the questions are and on the students’ willingness and ability to answer the
guestions awell and honestly as possible.

According to Kleven et al. (2011)search results @associated with a greater or
lesser degree of uncertainty in the social sciertstould be seen as circumstantial evidence
rather than as evidence. Nevertlsslgthe results can still be of professional and practical

value(p. 9).
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5 RESULTS

This chapter will provide the results of this MA thedigs excessive. however due to the
uniqueness of the data | have decided to present mostlbEansiss of three major parts
the results from the teacher interviews (5.1), the stugagstionnairg5.2) and own
observatiosn (5.3). All the qudations from teachers and students are extracts from the
interview or survey and are used to illustrate the results. They have been translated from
Norwegian to English, append&and 1Qcontainthe extracts in Norwegiaffhe names of the
teachers in this chégr are aliasesto secure their anonymity. Hannah is the teacher iff'the 10
grade class, in lower secondary school, and Sopltine i$tand Lily the 3" gradeteachersn

upper secondary school.

5.1 TEACHER®ERCEPTIONSRHA TP

5.1.1 View of roleplaying (RTTPgsa teaching method

All of the teachers had some experience with-pibeing in the classroom. | wanted to

know in what wayand how they experienced the outcome of this method.

Hannah: | have used rolglay several times in both English aNdrwegian. This has been

successful most times, and in fact most successful the times I've done it in English.

Lily had tried roleplaying before and a Reacting to the Past game as welv&hée
teacher who gave us the material we needed to make @raimne of t heCivib St r uggl
Ri ghts. 6

Lily: é | a | wa isfain ahdhreally kewarding for both students and teachers. For

some, it does not fit, and some never prepare for leésons

Sophi ads exp elyingisthreughdesignihg her ownevith her students
about Rosa Parksand trying it out in two 10 grade classes when she worked in a lower

secondary school. She used nine weeks to prepare them and complete heyrole

Sophia: My experience is that students are vegpdy for something more than the typical

classroom teaching.

When asked what thedvantages and disadvantage# using roleplaying as a method

arein English teaching, they agree there are many advant8gels as spontaneous oral
33



activity andengagedstudents who remember moreHowever, there arsome challenges as
well, mostly due to the time it takes and students who do not want to take part in this method

of learning.

Hannah: Many of the students are so engaged that they speak without thinking too
much about how to say things in relatioc
Thedisadvantageés for those students who are so unsure of themselves that

they avoid getting involved.

However Hannah believes that by giving the students time to get familiarized with role
playing, doing it more than just orte, will lead to increased patrticipation by everyone in her

class.

Lily believes there are mostly benefits to this methoteathing,

Lily: €. because you can always put it in a r
However, itdoestake some time especially if you have to have some

prerequisiteé

When Sophia designed her own rgliay, she experienced amcredible egagement and
students got really inttheir character during the rolglay. At the same time, they learned

history through active learningThe challenge for her as a teacher was to,

Sophia: éexplain to the s tetodtefryauscororhzane toyffreeu hav e

yourselfbecause it is not you, you play a character.

The disadvantage according to Sophia is that not every student wants to or are

comfortable using rokplay as a way of learning and speaking English.

5.1.2 Engagd students

Hannah believes that students, and people in gemeeahotivated byexperiencing a

sense of accomplishment,

Hannah: € which also providefavorable condition$or pupil engagement and positive
interest and participationdA combination of auditory, visual and tactile

learning, where appropriate, such as RTTP, is an optimal iéend

Lily claimsthat because they have chosen to have English as a subject irff'thear 3
in upper secondary school the motivation should be there already, however she tries to vary

her classes and bring relevant content to make sure they stay motivated
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Lily: € linking it [topic] to something that is happening now and shioat
everything has a connectioné Variati on

back in time.

Sophia believethat giving the studentsmore responsibilitydr their own learnings a

motivating factor for them.

Sophia: In upper secondary school, | think giving them confidence that they can work
independently motivates them. Because they are quite done with the very ruled

class for mé

Students want a shift from a teaclwemteredclassroom to one that revolves around them
When Sophia r an {plaher AtiRlents told Reathaktisep would Hewver
forget the roleplay, or Rosa Parks. Sophia believes they will remember her for this because it
was different.

When askedf they were surprised about or noticgaimethingin their studentsluring
the gameHannah said she kneler class very well after three years so not really any

surprises, however she noticed some confusion in her students in the beginning of the game:

Hannéah: In the beginning, many of the students were very confustle clever
students understood the schurngibe and wer €
actual debate, the discussion and engagement took off as they got used to the

conditions. At the end of thésdussion, they were ready to continue

In Lilydés class there were many active an
engaged did not surprise her, however she was surprised by someone who was quiet
Lily: é there were a few whsurprised me very positively, who were working hard
to show that they were prepared to havgood debate and argumeéts
However,a little halt-hearted participation from someone | had expected

more of.

She explains that sometimes tbiscurs in periods wen students have a lot of other tests and
assignments.

Sophiawas surprised by some of the boys in her class who were very engaged. One of
them usually does not participate during class. While, during theptalehe was engaged,
and spoke Ength where he used many new terms appropriate within the Civil Rights
Movement. She also discovered a girl who usually is not orally active in English, who
showcased very good vocabulary and Sophia told her that:
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Sophia: fiYou impresseche both withyour engagement and your vocabula@rhe
had really acquired many of the new subject terms wilimwi Rights

Movement. She was very specific, and she also had lovely English.

Sophia also commented that this girl sat next to her best friend, who Weckep during the
play, and probably made her feel safe.

Most of Hannahos st urdleplayimgwas fon, whilelseme t hey t
thought itwas difficultLi | yos students ,these a@esgnerheal |y pos
comments they gave hédiAwesome ofun, Addifferentp Aigood with teams), fiunifying
sociallypofieducationaf) aexic i t i rsked thoseSah@hadabeen surprisingly quiet for
reasons whyThey had found it difficult to throw themkves into the debate, when it was

very heated.
Lily: Some people thought it was a lot of fun and they were some of those who were
veryactive, and it is no wonder that they experienaegktnse of
accomplishmenthile others will probably have a feeling thidt was

sidelined 0o

Nevertheless, they were still positive and thought it was educatiimalnegative feedback
had to do with the time it took, some students wanted more time to read and get prepared for
debae and some people thought it took too much time away from regular teaching.

Several students in Sophiads cl aakl commen
Awe are |l ooking forward to ito. Shmweheg ar d v e
some of the students were confused by what it meant fia éldcard.Sop hi adés c| as s

wanted her to use rofglaying again in the spring semester.

5.1.3 Developing oral skills

The teachers all agree that using fplays such aRTTPis a greatool to develop
oral skills When Oda Elise Grindahl askeSophiaif she hought RTTP could contribute to
language learnin@ophiapointed to the fact that there is no blueprint in what to say, and the
students can protect themselves by using a strange diatteict like somebody else. They

talk without worrying too much abothe grammar
Sophia: € because nobody speaks grammatically c

When asked about what they believe are the teaching methods that will help students

gain higher oral competence in English, they all agree that variation is very important.
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Hannah [ T e ac hréquirgsh ¥ariedinstructionto "hit" the various pupils ancheir
preferred learning style.

Lily usesauthentic texts in class, astle encourage®ral activity in every possible
way, that everyone spesliut not everyone has to speak as much.:

Lily: € itwill not be as embarrassing because everyone has to.

Sophiaasks her students how the like to show oral competence, and usually they give
her tips from previous learning experiences they liked. She thinks it is important to have a

good interaction and make it clear to them that,

Sophia: fi ¢ when vy otalk irsgrotips lada bt go around and correct your

language, if | hear you spe&nglish, | ampleased.

Grindahl askedophiawhat she taught about the level of proficiency in English in her
classduring the discussion.n® saidt wasfivery variedoHowever, she enjoyed seeing here

students engaged even though the sentence construction was not correct, according to her

Sophia: It is better to be engaged than be afraid to not express oneself well enough. It

is a matter of exercise.

They alsahink active learning methods such as fplaying games can be motivating
for learners when it comes to language learning. However, Hannah wants to underscore that it
needs to be used as an additional approach, not the only one, at least not in |avdargeco

school where she teaches.

Hannah: This is because inthis kind of approach they have to find out a lot on their

own, and this is something few of them are goodrdortunately.

Lily thinks active methods such as rgdeay motivates students becausis a
different arena to show oral competence. She hopes that students realize that they also should
have substance behind their utterances and adapt their language to the situation and context.

In her opinion the game we introduced to her class belpsm,

Lily: € |l earn some words and expressions that
organizations, types of law, customs and traditions and a lot rdalynk this

is very good for language learning.

Sophia is convinced that it is important tadduce the methodologgne usesni the

classroom properlyso students understand whilyeydo it. For instance, gu have to explain the logic
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behind using a rolplay instead of having a normal oral presentation. When it comes to oral
competence she agrewith Lily that they are introduced to a lot of new words and expressions.

However, they neetb understand what the terms really mean before they can use it in a discussion.
Sophia: € to give an example of the teémget the overall understanding.

The oral activity in the classroom compared to an ordinary English lesson was
something | was curious about and both Hannah and Lily felt it was pretty much the same, all
in all.

Hannah: The activity was as good asual br most students. Some contributed to a

greater extent thansual while others participated to a lesser extent

Lily: Quite as expected

Sophiacounted studenta/ho took part in thediscussion on game dayaBd found that,

Sophia: € therewere twice as many people involved in the qubey thanit usually is

in an ordinaryclass Honestly.

5.1.4 Classroom environment

Theteachersll see the positive effect rel@daying can have on the classroom

environment.

Hannah: € it can be positive with this type of learning and teaching as a supplement to

othermore typical teaching.
Though, Hannahbelieves it might suit the stronger stutebetter than the weaker ones.

Lilybéds student s c gwlechHave cesulted in §oime aliquestandc | a s s
she thinks RTTP is a good way to break these up,

Lily: € it can be positive when someone who is not usually togetiwned in the
sane group and have t o wtinkkheyfworked tvdlle s a me

in those groups.

Sophiabelieves roleplaying can creata safe classroom environmegiverybody
feelsa little uneasy, anthey understand they are radbne.

Sophia: é to be spontaneous and show engagemer

zone.
When | asked what to do with students who are insecure and do not want to be a part

of the roleplay theteachersvere understanding, however,
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Hannah: € it's okay that thewre involved, but that they get the easier roles the first few

times.

Hannah thinks most students will participate more when they get used tontieptchily
agrees with Hannah thétis not enough to introduce something once and expect everyone to

getit right away.

Lily: | would have understood. This is not for everyone and at least when itis

completely unknown.

If teachers do everal times it wilbecomeeasier forstudentsto contribute. Sh@lannedto
userole-playagain later in theerm

In Sophiabés class four students did not w
writtenassignment instead and | wanted to know if she wdalithe sameover again,

Sophia: I mi ght have thought of an -playgame nati ve:

they could have done togetheré

She encouraged thestudents texperiencahe engagemensf their classmateduring the
discussion. Sheelieveghis is better than leaving them completely out oiitd maybe they
will consider joining thenext time.

Lily has used this method on other occasions and as a follow up question | wondered if

she had ever come across a more silent classroom than the one we encountered

Lily: Yes, perhaps to a greater extent positive surpnggsnstudents who

suddenly join in where they otherwise do not in oral contexts.

5.1.5 A teacher friendly teaching method?

Sophiahas experience wittolleaguesvho arecritical to the use ofole-playingin

their teaching. It is still very unknown. Shee | i eves @At he more variety
must work for the teacher that are going to use it. Nevertheéless, Gr i ndahl 6s i nt e
said that,

Sophia: € when they heard how engaged my classeséniiey were more responsive.

And then they thaht this might be something for thém And | think why

cannoteveryone try some rojglay!?...
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| wanted to know what motivates and engages them in a teaching situation
Hannah: That the pupils show interest and commitment, and that they geparience

of accomplishment
Lily: It is the commitment and participation of the students first and foremost.
Sophia: What engages enés first and foremost to get in touch with the ctass

In the new curriculum thatvill be set in motion in 202there ismore focus on
interdisciplinarity | wanted to know whether RTTP fits in the new curriculmnthat regarg
according to them

Hannah: é RTTP fits perfectly into the new curriculum interms of interdisciplinary
focus. The challenge is teachers and how they accept the interdisciplinary
appr oinatsh eéases the workload / pressure with fewer tasks for the

students, as they already have toaach work pressure.

Lily: € in the class we did it iénherayow, it' s n
embrace both linguistic instruments that theyéhhadabout inthe

Norwegian subjecthistory andsocial studies in particularand politicsé

Sophia: I't'"s a gift packé So, you don't necess:
speaking English, but you think about gaining new knowledge through-a role

play. But the communication language is in English.

SophiaviewsRTTP as a great opportunity to cooperate with fellow colleagiewell.
In the end of the interview | asked whether they would consider the use qfiagle

such as RTTP, again in their English clas$esy statedthat they woulg

Hannah | am absolutely motivated for this type of teaching method in the future, as |

consider ita fun, varied and complementary addiéon
Lily: Il " m pretty positive about i1té It is a ¢

Sophia: € | am very interested irole-playing because | have had positive experience
with it and the students have given me positive feedbacké aedchers have
to get out of their comfort zone. We hawvatep away from the blackboard

lesson, from the very controlled] a s s é

Sophiaappreciatethe foasin RTTP, which is not on the teachdut the students.
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5.2 STUDENTEPERCEPTIONSRATP

Sixty-four studentsfinishedthe survey,two students completed some ofRifteen
students from lower secondary sch¢@" grade), andorty-nine students from upper
secondary school (VG1 and VG3Jere are the findings fromthe suywe of t he st udent

perceptions of RTTP.

5.2.1 Studentrelationship to English as a subject

Firstly, T wantedtoknew t he st ud e n tEnglish. Asnhng asifodysixsofii p t o
sixty-six (70%) respondents answered that tbejpy learning English and forty respondents
(60%)have a sense of achievement in Englisbur respondents (6%) do not like learning
English and thirteen respondents (20%)dbhave a sense of achievement in Englihe

rest was indecisive.

Furthermore, | wanted to know how the students learn the English language and what
they enjoy doing in English class at sohd'his was an opeended question antié resul$

arein the followingfigures (12):

0 Figure1: How students learn English according to themsely
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Figure 2: What students enjoy doing in English class at school
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Thefigures illustrate that thop twocategories for both how they learn and what they enjoy
doing in English classese talking and discussing and watcovies and video clips
ALi stening / |listening to | ectureso and fAtea

5.2.2 Viewof role-playing (RTTP) as a learning method

For some of the studentkis was their first encounter witlle-playing in a classroom
setting Twentytwo (33%) respondents had never experiencedplalg beforeand hirty-
three (50%) had done it once ar¢e. One respondent had done it thifeer times,andfour
respondents (6%) had done it more times than that.

Thirty-five respondents (54%) enjoyed working with RTTP, while thirteen (20%) did
not and seventeemas unsurg26%). | wanted them to exptawhy they answered the way
they did.The commentgiven bythe negative and unsure respondemisl to do with the
role-play forcing them out of their comferbne to succee&ome ofhese are the students

who find it stressful to talk in front ahany people.

It would have been better if we were split into smaller groups where | think pgopld have

been more comfortable and talked more.

I am not very fond of talking in front of many people.
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Furthermore, theomplaints had to do with either using too much time or too little timtneon
game Ther e wer eotfordamd niiva s tl @ &aangsaid they.liked
the topic, however not the reday.

| did not know what to do or howworked.

A respondent also wrote that he or she did not feel like thepddanything due to chaos in

the classroomand another felt we should have given more information before we started.

The positive feedbacks wepeominent andas follows. Some studenfound it

different, practical and educational.
| liked it because it was a practical thing where one could work a little in groups.
Because | feel | learn a lot when | can immerse myself.
| liked it because it was a little different and | felt it wefucational.
Others enjoyed the topic and the way of looking at the, past
It's a good way to familiarize yourself with the past.
It was an interesting topic and created a lot of entertaining discussion.
Some studentsnjoyedhaving a role to playn an ar@a where more students were speaking
| think it was fun because we all spoke a great deal.
Because itwas fun to play another role.

Playing a character

A big partof role-playing is receiving a character to play, who might be quite opposite
of yourself.Some found it helpful, while others found it confusing. The confused ones were

mainly the students whaereii wi | dcar ds o0 or A studehtsfdumdritmi nat e s .

challenging both in a positive and negative way
Can be a bit difficultif | don't agree i my character's thoughts.
It was exciting but difficult to immerse myself.
It was fun to be challenged to play someone completely different from who | am.

Very fun. Getting a demanding role contributed to pushing me a little out of my comfqrt zone

and it became completely natural to be inthe role.
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It's goodto have a role that one might not agree with.

The positive feedbac&oncernedhe way it helped with thenvolvement in the game

andthe abilityt o fihi ded behi nd yMaayfound hiaterestng aad fins o p i n
as well

In a way, it was liberating to be able to discuss as anotbae does not have to be

responsi ble for c¢claims that go on peopleds ne
| think it was very fun. You learn a lot when you can familiaymeself with a role.

It was fun because one had to understand someone else's point of view.

Interesting. Made a "personal” relationship with the situation.

It made it easier to get into the right mindset, while providing a political view tbault

follow.

Except for being a challenge for some students the negativeéndifferentcomments
were few and not elaborateNdithank you éweird, 0 6 t e r rflidiol hoerealy car@ d

Ten participargsaid in one way or anotherlt iias fine 0

The mostchallenging part about RTTP?

The biggest challenge fonany students wake languageTwenty-one participants

mentioned this.
Talking,reflecting andexplaining in English
€ was discussing with others, at the same time it was exciting antddun
To debate in front of the class in English
Find arguments and speak English

Eight people mentioned the workload and preparations as the most challenging. The
comments on reading are likely to be from students in the VG3 class, because they were the
only onesencouraged by their teacher to reatensivelyin the original handbook (Highland,
2009b)

Read through the insanely long handbook
The preparations were a bit demanding but worth iton Game Bay 3
A lot of history to read
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Ten participants fond it difficult to stay in character
Playing a different character, it's not quite in my comfort zone
To set asidenyown views and still be able to discuss thoroughly.

Having to have opinions adapted to your character

Six participants mentionethat working in groupswas a challenge or how other students

behaved during the rolglay,
My group did not work well together
There are some who get very involved, making it harder for everyone to participate.
Difficult to corcentrate inthe groups
Then it was the group of students who struggled with the more technical sides
To understand how the game worked
Didn't understand the poirr why we did it
Too little time

To understand what we were supposed to convince@the | dcar.ds o about

5.2.3 Engagement and learning

An important part othe pedagogybehind RTTHSs that by immersing yourseif the
gameyou learn in aimpactful and deeper waidowever did the students feel they learh
anything about th€ivil Rights Movement? Forty of the Sixfive (62%) respondents
answered fiyeso, two r espondtreetrespomdenswer ed fino
answered, fda |ittleo (35%).

When asked whether they were engaged during thepfaleeightteenpeople
disagreed. On the other harkirty-one people agreedyhich is nearly50 percentof the
participantsElevenpeople were neutral, aridur people did not know, which is likely to be

the four girls in VG1 who did not participatetime roleplay.

We should have this more often.

Very fun, innovative and educational.
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Almost sixty percent (thirty eight of sixtyfour students) think reading about
historical events are exciting, while ten perceik §tudents) do noffwenty-seven sidents
were motivated by RTTP being a game they could amd,seventeen were not.

It made an impressioon my fellow studentand me Oneisquickly engaged when competing.

| enjoyed it because itwas engaging and contributed to theastality of many of the
participants. | also think it was quite informative in terms of history.

To see the @nnecton betweenmgagement and learning thapsweredvhether they
left the game with more knowledge than befdtamber of students who answeltbd
different degrees about whether they were engaged and if they learnt anything during the
gameis shown in figure 3. Although, the connection between the two is not interwoven, it
would have been a bigger concern if the students were highly engageid bat learn
anything. Many studentsbelieve RTTP both contributes to engagement and learning, however
there are also someone who disagrees.

Figure 3: Engagement and Learning
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The students were given statements to answer, where the focus was on how often they

did something during the rolplay. These statements indicate signs of engagemerits and

presentedn table 3:

Table3: How often did you do this duringthergtel ay ? The studentsod response
Do not
Statements: Almost  Sometimes  Often Almost know/ not
never always applicable
| was present during
the role - play 2 (3%) 3 (5%) 6 (9%) 50 (78%) 3 (5%)
| finished relevant 5 (8%) 18 (28%) 19 (30%) 19 (29%) 3(5%)
reading
| felt well prepared 12 (19%) 20(31%) 16(25%) 14(22%) 2 (3%)
| made good
arguments true to 15 (23%) 9(14%) 15(23%) 18(28%) 7 (11%)
my character
| paid attention to
others when they 2 (3%) 5 (8%) 16 (25%) 37 (58%) 4 (6%)
spoke
| gathered with/
talked to my faction 22 (34%) 19 (30%) 9 (14%) 11 (17%) 3 (5%)
outside of class
| tried to convince
someone outside of 24 (38%) 13 (20%) 6 (9%) 9 (14%) 12 (19%)
class (e.g. wildcards)
On te laststatementmany answeredi al most fawver a pophsdigh el e

those who played wildcard$his statement got the lowgsrcentage according to
engagementtogether with gathering outside of class and talking with your teammates.
Nevertheless, any of the students paid attention to each other, finistkedrant readingand

was present during the whole game.
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5.2.4 Developing oral skills

The respondents were askéthey spoke English the entire rgiay. When |
observedhem, | could hear Norwegian from time totiniel s poke Engl i sho

in the questionnaire and the results are shown in figure

Figure 4: | spoke English during the rghéay

Don't know /not applicable I 3
Almost always I 31
Often IINIENEGEGENNNNN 16
Sometimes | INIIIEEGEGEN. 11
Almost never Il 3
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m Spoke English during RTTP

It seems like they at least tried to speak as much English as/éreyable tpand some felt
they learednew words:
| got to learn some new wordshich | found very exciting.

When they were asked whether they think it is more important to be understood while
talking English tharhaving correct grammalforty-eight participants agrelevhile four

disagred. A student commentedn this,

| think theteachingprogram was good because | thought less about saying words wrong and

more about expressing my opinions in a go@y.

| was curious to know whether RTTP did something with the oral activity in the
classroom and the results of four statements anershfigure 5. The figuresuggests that
studentswho normally do not want to participate during English class were also the ones not
talking during the roleplay. Thirty two people (50%¢laimthey were orally active during
the roleplay, and twentfour people(38%)claimthey were more orally active during the
role-play than they usually are in English class. Ttaeeealso a few neutral answers to these

statements that is not easy to deciphe
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Figure 5: Oral activity
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applicable
m Orally active in regular class m Orally active during the role-play

u More orally active during role-play than usual m Comfortable speaking English in front of the class

Twentyseven students (43%) experientetomingmore confidet in themselves the
more they talked during the refgay, seventeen students (27%) did not. The specifics are

shown infigure G

Figure 6: More confident the more | talked
= Strongly disagree
A = Disagree
= Neutral

‘ = Agree
= Strongly agree
= Don't know/ Not applicable

5.2.5 Classroom environment

In the fiLikert-scalé@- questioningthe studentsansweed if theyfelt more secure with
their fellow students during RTTPAs thepie chart (figure 7$howsthirty-two respondents
(50%) believesin some degree that it @ildyenrespondents (17%) believes it did nothing

for the classroom environment
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Figure 7: | felt safer with fellow students during RTTP

5 = Stronlgy disagree

= Disagree
Neutral
= Agree
= Strongly agree
Don't know/ not applicable

Forty-six people of sixtfour (72%) respondentslaimthey work well in groups,
while five people (8%) say they do ndthen asked if they helped their fellow students when
they struggled with something during RTTP thirteen students (20%) claim thegtalaver

did, twenty students (31%) say they did sometimes and seventeen students (40%) claim they
did it often or almost always.

They were given anpenrended questioaboutRTTP andthe classroom environment:
AA posi ti ve cl| assafe, encooragesneamwaomkanticipation andiincreases

student sd engagemen-pl ayiomg daof fyeocut etdh i tnki sr oil ne

In a positive way, at least.
Roleplaying is a very sociahethodthat | believe helps in athese areas

As previously mentioned, many students work wellin teams and ebthem

mentionedthat the teamworlkcontributed to a morpositive classroom environment

The teamsécreated good c oulmightbob raeetworkehwith et we e n
before. | liked it very much.

We get better cooperation by sitting in groups and waylon tasks together.
| think wegot a little better acquainted with each other by being together in groups.
The sense of safegnd confidacein the class was mentioned a couple of #me

| think we gotsomewhat confident withach other, and that it can Igelé&hat one getso
speak because the more times one does it the easier it becomes. It also helped that we were
part of factions and hadharactersbecause then there id@sserchance that someone does

not say anything becausieeyare afraid that people will think their opinng are stupid
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| think the role play helped studeriecomemore confidenin challendgng each other orally

in debate.
| think peoplebecameconfidentin themselves and less afraid to ssmethingvrong.
Some people believed it increagedticipation, and eight people mentioned it
People became better acquadtwith each other and several | had never heard speak English
beforeparticipated in the role play.

| think the role play helped lower the threshold to say something out loud inthe classroom.

It gives everyone an opportunity to talk. It can pasldents who really have a lot of good

things to say to be active.

| think playing another character gives students more confidence to talk. The fact that they do

not necessarily express their own arguments makes them less afraid to speak ...

Several werarerbally active (during the game) and | believe the trend will continue in the

lessons that follow.

Students alsbelieved RTTP increased theingagement:

More excited, more motivated to have English.

Many became more engaged amanted to win, and most people dared to talk.
Not everyone agreed that RTTP contributed in these areas

Don't think it influenced the class.

| think somebody thought it was uncomfortable to speak in front of others, especially when the
whole class was gatihed. So, for soméhis means they do not talk but betepassive
participants, which is unfortunate. But itis impossible tcsdmethinghat is perfect for

everyone. For the majorityt was engaging and fun

5.2.6 A student friendly learning method?

Whenthe students were asked if they could see the value in learning through RTTP
thirty-five participant55%)could and nine participan(d4%)could not. When they were
asked whether they would like to have rplaying (RTTP) againthirty-three studets would
(50%), and thirteen (20%) would n&tlthough somestudentsare neutral there is a majority
of over 50% who would try rolglaying (RTTP)again. Below figureB compars the results
of the two statements.
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Figure 8: RTTR value and try again
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m Value in learning through RTTP = Have role-play (RTTP) again
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t he st at enmera frosnGedular tdachiagthan from roleplayy nag@,na@ Al | i ke

Gegulart eac hi ngd |bpetatyeirngt.hva nT hreolcempared resul ts
Many participantare neutral to these statemeragmostfifty percent on whether they learn

better from regular teaching than rgdaying. There is no clear preferepttaough many

people seem to enjoy and learn from both methBdsarteen participant®2%)claimthey

learn more from regular teaching, and eighté&tfo)claimthey learn more fromole-

playing Seventeen participart®7%)like regular teaching bettéinan roleplaying and

twentytwo (34%)like role-playing betterthan regular teaching.

Figure 9: Regular teaching vs. RTTP
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0 il
Strongly disagree Disagree Neutral Agree Strongly agree Don't know/ Not

applicable

m | [ike "regular teaching" better than role-play
H | learn more from "regular teaching" than from role-play

When asked if they had any additional comments on their experience with RETP,

majority had no additional commentsitill, twenty-seven studentiad something toay.
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Ten people commented that thimpught it was fun to learn through rojglaying:
| liked it very well, hope you continue to do it with other classes :)
€ | think i tthingave hateldanethusfat f un
It was fun and educational.
| thought it was different, and fun.
I't was surprisingly funé
Other positivecomments were:
é r o-plaging is incredibly interesting and engaging in a way that ordinary teaching is not.

| think it was exciting and educational, and would like to do it agath wiher parts of

American / world history ...

It was very nice with a different way of teac
There was some dicism towardghe arrangemerthat needs to be taken seriously

A little unnecessary and time consuming and we didn't get that muc ibut

It was probably very uslevbver|l wolildhave scarmed movef t he s

had it been regular teaching.
Some of the students wanted more informatioauoidconfusion

| think it was fun, but struggled to understand what happened ...enabcould explain

more about the meaning of the game?

éthe role you got should have been better des

explained. Was confusing.

| think it was a little unclear how, as a wildcard, | could win without departing fnoyn

character's views.
Others wanted there to be more tiened especially for the discussion:
It was a fun experience, but | wish we had had more time on the discussion.

Very good arrangemesitWas a little short, could have been going on for a longeropleoi

time.
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5.3 OBSERVATIONS

Since | was garticipating observet,tried to help students understand RTas’the
gamemasterwhile noting down what was relevant for the focusinthesis. In appendi&

you the observation notesre presented

5.3.1 Introduction and gamedays 12

After the introductiorof RTTP, we handed out posters for them to draw and write
slogans on that were common during @il Rights Movement. In appendikl examples of
posters are presenteBecause of timémitations, Sophia made the posters for the VG1 class.
These were hung in the classroom during game day 3. This was done for them to gain some
ownership to the cause they were fighting fagncouraged them to dress up in nice clothes
because the settingas in a church. In the VG3 classfew of the students had on a shirt and
tie. However most of the students were wearing their regular clothes.

In the 10" grade theysaidt hi ngs wiliwkleé mwe seemed eager t
play. There was argup of three people in the faction SNCC who did not get the point of the
role-play and did not want to do anything on game day 1. Inttgrdde they worked in
different group rooms, and there was some reluctance to talk about this topic in English.
Soneone sai d: Al c¢ a®howeter, el stutents wereithere tBipaipd i s h
together they figured out how to say it properly. There was a girl who got a charactar with
Latino backgroundand she developed an accent

The VG3 classeemed to workconsistently in their group$rindahland Italked with
the leaders of each faction to make sure they understood the concept. The leader of SCLC,
Reverend Ernest Jones, hadimportant job as the one who invited everyone to Dorchester
retreat. He tok it upon himself to begin and close each session with a prayer and give
information when needed. After eachprayee s ai d, ACan | get an Ame
class would say AAmen. 0 When we tal ked with
do sonething different and new. All the leaders were ready to motivate their groups and win
the game. The student playing Bernice Lewis had a leader role for the wildcards as she had
the prominent role of worship leader. Every game day she led them in a freedgrand

explained the importance behind them.
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5.3.2 Discussion and voting game day 3)

The discussion and voting in the three different classes began and ended quite
differently. In appendixl2 oneseesthe outcome of the preoting and voting after the
discission on game day 3 in each class. Many contribukekrthelesshere were a few who
did not say anything at all, on average two in each faction and a few wildcardsl landG
the 10" grade we only had the discussion and voting during a ffivtg-minute sssion. By
the time we had the VG8lass wehadunderstood that more time was needed, therefore they
got to discuss fotwo forty-five-minute sessionsnd still there could have been more time.

When it comes to the discussion the slow starters were thgra@ershowever,
during the last twenty minutesnany of the students contributed to the conversation
Although the conversation had sideacked a little, arguing who had the most funds to
support radio stations and newspapers. When they voted theledéo go for stins and
swimins which meant that the group less eager to have RTTP were the ones who had turned a
leaf on game day 3 and won the game.

In the F'grade there weremainy two students who talked back and forth with each
other. Slowly but surely more and more students dared to spéaktime we had was coming
to an engdandamost everyone had cast their vote except for two girls, they were unsure
whether to vote for couthallenges or siins and swirrins. They asked the leads of SNCC
and NAACP to give some brief reasons why to choose their way of thinking. After the leaders
delivered a mini speechthe girls voted for cowthallenges and NAACP won the ganhe.
noticedthattheir teacher Sophia walked straight up to one®fwogirls. She t ol d her
not know you had s ucshe alacogpemehtedshercefiotisuduriagrthed a n d
role-play.It seemed to mean a lot for the student.

In the 3% grade classnany people wanted to talkurthermore,l could seesome
raised hands go dowmaybebecause someone else already said what they were going to say.
Especially the two reverends on SCLC were in character throughout the discussion and used
many references from the Bible. Although SNCC only had two membegaroe day 3 they
were active during the discussion. | sat right beside them and looked at sheets of paper with
color coordinated text. During the dehdteould see them pointing to something in their text
and then agreeing whether it was time to use tganaent or not. When the VG8lass voted,
nonviolent marches gained the most votes (11 out of@3) SCLC won the game.
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Before each class answered the survey, we introduced them to what was decided in
1963 and shoedthem a videlip from the civil rights march led by Martin Luther King and
the SCLC. Many protesters were beaten and put in jail. However, the consequences of the

violence on peaceful protesters had tremendous effects on the segregation laws in the city of

Birmingham.
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6 DISCUSSION

The data collection of interviews, surveys and observati@ieall done to learn more
about the usage of RTTP reilmmersion games in Norwegian Eflassroora The findings
I Il umi nate studentsd6 and t ealcehepeda goegycoesp ta bo
engage studentsyeatea positive classroom environmetnd develop communication skills.

The main research questions thatdhaeen examined are:
Does RTTP engage students and teachers more than other teaching methods?
Howcan RTTP i mprove studentsd communication skil

In what way can RT Tinprovea classroom environment?

In accordance with these questiptigeeparts of this chaptewill discuss thee considering
pupi | 0 swithhRETPE6E1),t¢ & ¢ hbemefiasswith RTTP (6.3) andhetherRTTPis
better than other pedagogies2)6.

6.1PUPILSBENEFITS ARTTP

Although, onedoesnot get the whole picture of each student through the survey,
interviews, and observations it can point out some indicators. $staants (33%) had
never experienced rolglaying in class before we introduced RTTP, and half of them had
only done it once or twice (5.2.2). This might have been the first time students encountered
the responsi bility of whkenwelgave themtresporsibilitMoo r ds an
their learning. In RTTP students need to use their cognitive skills in a new faahtbeome
students handled it with ease while others did not. Fhivey students (54%) enjoyed
working with RTTP, while thirteen dinot (20%), which is discussedsaction6.2.
Neverthel ess, was RTTP benefici al for most s

and did it improve the classroom environment?

6.1.1 Improved communication skills?

Many studentsound the most challenging paot playing an RTTP game that it had to
be done in EnglishDiscussing in a foreign language can be a great challesgecially

whenoneis not used to it ordsnever been expected to do it befdBavison & Goldhaber,
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2007; Canes, 2014)One studentmentioredt hat t he chal |l enge was it a
explaining in English (5 H@&vev2r)communicationis a skill with greatimportance for
st ud e ntandapparentyuwha they enjoy and believe they learn the froosi{Drew
and Sgrheim, 2013%.2.1). To develop their language, they need to feel the same urgency as a
child who wants people to understand him. When students realize they need more knowledge
about the language to make themselves understood they ledamgnage faster
(Macnamara, 1973). In RTTP there is always a conflict at the heart of the game, and this
urges students to express themselwad to do this in the best way possible (Raz, 1985). A
few of the stdents felt they had leaednew words ané studentvrote fil got to | ea
new words, which | found very excitirigLily is convinced that her students acquired new
words and expressions connected to the topic (5.1.3). To become better in a language,
students need a i adaxegsivalygcan hdpawitithiso(Krasimed, 2004 r e
Birketveit & Rugesaeter, 2014).

Hymes (1972), Chomsky (196&nd Canale and Swain (1980) agree thaguage
learnerseed botrknowledgeandan arena to express this knowledge becomea good
communicatortrial and erroareessentialWhenteachers tell studentbat it is alright to mess
up and that HAnobody speaks(b.pIthswamhelgheamal |y cor
relax when speakingn the foreign language. Sophia gut t n i c belitey to befehgagedi s
than be afraidonote x pr ess onesel f well enough. 't i s &
the students (75%) believe that it isgpéateimportance to be understood while talking
English tha having perfect grammaind a stud n t menti oned that Aét he
because | thought |l ess about saying words wr
(5.2.4).Hannad believes the engagemehelped her students twt think too much about
grammar and pronunciation. RTTP is icadly a CLIL-approach where the focus is on the
content and not the languageelearrsit in. Consequently, makinganguagelearning more
natural for studentgMcKinley, 2013; 3.1.3)

In RTTP one of the main outcomes is improved oral commtiaigaand many
professors claim that even shy students bloom after a while of playing (Carnes, 2014; 2.1.2).
The teachers were positively sur,gndotheredld wi t h
not quite figure out the concept before it was o®itl, when Sophia counted the students
who spoke during the discussion, she admitted that there were twice as many students
compared to a regular class. According to figure 5 (5.2.4), the people who normally do not

speak during regular English class algo the ones not talking during the rqliey, of course
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with some exceptions. For exampl e, the gir|l
during the discussion and were able to use many of the terms connected to the topic. Twenty
four students (38%)elieve they were more orally active during the +play than in regular
teaching. Some of the comments were: Alt was
and ndl t hplayhelpet lbveer the thleshold to say something out loud in the
cllssroomo (5.2.5).

Both motivation and confidence are key elements in language learning (Drew and
Sarheim, 2013). Several students experience RTTP as motivating because of the game factor
(Hagood eal. 2018; Olwell and Stevens, 2015). Sophia @sgihat students are motivated
when they are giveresponsibility for their own learning. Twersgven students (43%)

experienced more confidence when talking during the -pdésy and the same amount

experienced motivation because it was a game tbald avin. A studentwrote thati I t hi n Kk
peopl e became confident i n themse®a5gand and | e
another saidi | t hi niay helpexstudentdoezomemore confident to challenge each

ot her or al (525).iPlaying ardieatsahelpedl some studénts t hi nk pl ayi
another character gives students more confidence to speak. The fact that they do not
necessarily express their own arguments sakbem | es s @®.R.5).&8optia t o t al ko
assumed thabeing able to disguise themselves behind a character or an assEeone
did in her class, is a way of protecting themselves. During observdtioras easy to see
who was willing to give it their aillll twi nd n
(5.3.1) and the eagerness to persuade two wildcards at the end of a voting, and students who
constantly wanted to talk durirthe discussion (5.3).

Vygotsky (1978), Krashen (19823ndLightbown and Spada (2006), among others,
suggest that a send language is most successfully acquired whefocus is on meaning
instead of formThe content needs to be just outside the proficiency of the learner where there
is plenty of opportunities to use the knowledge in meaningful conversation with fellow

stucents in a safe classroom environment

6.1.2 Safer classroom environment

A part of making a good classroom environment for learning is to challenge students
to participate and take risk&oss, Sonnemann, & Griffiths, 2017). Buscholz and Sheffler
(2009) arguehatteaches should use methods that foster cooperatmaeptanceand the

skill of active | istening. During the game a
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6al most al wtadgrisGpokehAegordingdo Raz (1985),fplleying can beised

to improve social relations. In a game like RTT#® students in each faction cooperate with
people they might not know as well, to win t
2014; Carnes, 2014). Webb and Engar (2016) researched how socetdtm®are being

made during RTTP, and how refgaying is beneficial both educationally and socially

(Higbee, 2008). Several students experienced becoming closer with their classmates after only

t wo weeks of RTTP. 't wasafmsniMéeywmneEgat edcigabdy
coll aboration between students you might not
experience i s that: Ait can be padsgoingdinve when

the same group and have toworkforthmea st r ategyo (5.1.4).

Forty-six students (72%) believe they work wellin teams and tweewen (40%)
helped fellows t udent s o6éoftend or oO0al most al wayso if
game.Thirty-two respondents (50%) felt more secure with their felktudents during RTTP.

Lazrus (2017) believes that interaction and cooperation can sometimes be a challenge for
students because the world of technology cuts them off from each other. She suggests that to
avoid conflicts in groupsne gives them guidancen how to work in groupsvhen it comes to
Awor kl oad di stribution, communi cation, pl ans,
everyone has a responsibility in the group, and no one feels left out.

One of the elements of a safe classroom envieoiits thatstudentsfeel confident
enough to participat&t udent s have commented on this as
acquainted with each other and several | had ries@rd speak English before participated in
the rolep | g5¢206),andfi | t sayeryenean opportunity to talk. It can push students who
red |l y have a | ot of go®@ab).Beihgimagnsallergroup waking t o b e
towards a common goal is a sure way to increase their learning according to V\G@3I8y
and Strandberg (2008), and social competese@al ineveryparo f a per sonds | i f
an excellent way of making sure evetydentis seen and heard durirclassin Minds on
Fireé (2014) Carnes addresshow the silent classroom oft&bbs awaypecause students
become invested in their charactekfthough the students probably needed more time to
becometruly invested in their role many people found reinsurance in having a character to

play, whoseopinions one could hide behind:

| think webecamesomewhat confident witheachatée 1't al so hel ped that w
factions and had characters because then there is a lesser chance that someone does not say

anything because they are afraid that people will think their opinions are Stbyidb).
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6.2BETTER THAN OTHER RGEOGIE®

Although, students found it challenging and some struggled to understand the concept
right away, many people mentioned that they thought it wasfbéftn and educational
(5.2.6).Is that a combination that is even possiiol a classroom? With RTTP it apparently is,
and both Hagood and Watson (2018) and Carnes (2014) write about this as a common
perception in college classroomstie USA thanks to RTTPThis leadsme to the assumption
that it is not about who the students are or what coumgdoesit in, rather,the pedagogy
behind RTTP isnerelysolidand increases both engagement and learning. This is not to
assume that it is flawless and tlcainmotivate every single student. In thigart | will look
closerat why RTTP might béetter than other pedagogiggedominantly referring to

teachercentered teaching.

6.2.1 Engagement and learning

I n Sophi adiss tewxdearrti se na re@methirg rmyre thae thedtypicedl o r
cl as sr oo nb.ltleltaseems likegniangtudentsliked RTTP because it was different
from regular teachingyet, if studentsare used to a format fan fix numbeo of years they
might struggle to adapt to this waflearning, andhe adjustment does not take only two
weeks As many as thirfive participants see the value in learning through RTTP, and-thirty
three participants (52%) would like to do something similar again. What they might not have
realized is tht the teaching introducing them to the topic of the-pbég/ was a part of the
pedagogy students are not just left to themselves to figure everythingYetitrole-playing is
a way to internalize the teaching and help them think for themselvégotsky,1978).

When students are engagdliey learn more (Goss et al., 2017). ImmordiNang et
al . 6s (2016) research has connected emotions
believe people only think deeply about things they care about. Lily esmelsathis element
when she understands the importance of creating a connection between the past, which the
role-play is set in, and the present that the students live in. They have to integrate the new
knowledge within their own patterns of thought (Ca;r2005). Active learning engages
students because they feel they can contrituugsnd be responsible for their own learning
(Ogden, 2012), which Sophia mentioned as especially important for students in upper
secondary school. Carnes (2014) believesRIIP is a method that maketudents realize

they fiare the classo (p. 136). When he took
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to fill the void he left. Especially in the“3yrade one could see how some students took a
leadeshiprole and vereconfident in that role.
Hagood et al. (2018) believe that traditional teaching might be comfortabieoir
students neverthelesst often leads to disengagemeitnpactful activeéarning such as role
playing, does the opposité\ student commented on this twyiting i € r eplayéng is
i ncredibly interesting and engé&égie)PRyngan a way
character helps students get more emotionally involieelkavesomeone el<e point of view
helpsto process knowledgmore deely andprofoundly il t hi nk it was fun.
when you familiari ze SpghiaviewsRTTPasavmethdd that helps | e 0 (
students get out of theaomfort zone in an environment that is s#estudent experienced it
RGetting a demanding role contributed to pus
became compl etely GB22ur al to be in the rolebo
Many students claim to have been engaged during theplajfei | t made an
impressioron my fellow studentsand me One quicklyjpecoms engaged when ¢ o my
(5.23),andiméany peopl e became engaged and wanted t
(5.25). Almost 500f the studentglaim to have been engaged during RTidPty-one
students (64%)elieve they left witta knowledge they did not have befo&everal stdents
found the topic relevant and interesting and cealdilyengage in the game. Comnritom

students were Alt was an interestinB2dh,opi c a
and Al enjoyed it because it was engaging an
participants. | also think itwas quitenf or mat i ve i (6.28)®©nytwoobf hi st o

sixty-five people felt they did not learn anything from RTTIe experience of RTTP faculty
Is that a greater percentage are engaged and turn in work on a higher level than in a traditional
class (Higlee, 2008).

It was not hard to spot the engaged students in the classroom, and often it was the
students whitvada leading role. Theyeceived aesponsibilityand with that responsibility
there might have been a sense of achieverrtninah beliees this is crucial in ensuring
students are motivated and engaged. She also believesthat RTTP is a method that suits the
stronger studentbest though Raz (1985klaimsthat many weak students enjoyle-playing

and make progress in language through hethod.
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6.2.2 Time and clarity

It was a fun experience, but | wish we had more time on the disc{Ss2o).

Sophia is convinced that itvstal to introduce the methodologyneusesin the
classroom properly, to make students understandtidyydo it. One must explain the logic
behind using rolglaying instead of having atandardoral presentation. e ar ner s 0
expectations play a crucial role in their learnivigen they are used torinal methods, they
need help to see the value in spontaneous expression in a foreign language (Raz, 1985). This
I's in accordance with Binningtonds (2015) re
they get their role sheets and other readings assifnedto time issues we only had a short
presentation with the most important elements of RTTP, however, in hindisaghild have
avoided some confusion lihad used more time introducing them to the concept before we
began the game. There are plentyRdTTP videos on YouTube from colleges in the USA,
which could have given them an idea of the concept.

According to Hannah, many students were confim®tineeded additional guidance.
A student commentedi| t hi nk it was funé mmatybet yoagglced |
explain more about {(526&)Binengtani(201p) alsd believesin ga me ? 0
preparing them in the amount of work it takes to handle theplalgwell and how to find
and use historical sources. Lily thought it might alseehbeen an idea to go through how a
good discussion should be hefdne couldtest un a game such as ABomb
class period, both to prepare them for ¢playing and how to have a discussion.

The students who struggled the most withfasion were the wildcards. Although |
tried to make their goals as clear as possible on their character description, it was not enough
(appendix3)iil think it was a | ittle unclear how,
from my c hasr{&ax6).@ne bay to avoictthis might be talking to them one on
one before the game starts, in case they have any questions. Weidenfeld (2017) have
experienced the passive r ol e nplapbecaudsevtihey dcar ds
oftenfeelthai t i s the factionds task to persuade t
gamemaster should focus on these students and try to make them realize that they have an
important voice as well. Another solution might be to give these students a more ptominen
role in the next rolglay thatonerurs, a challenge to make them bloom (Weidenfeld, 2017).

Both Hannah and Lily address the importance of havingplagng several times

with the same class. Hannah believes it will help more stsigemticipate whetthey geé used

63



to the conceptLily emphasizes thdhe concept is new anélativelyunknown in Norway,
andonecannot expect everyone to get it the first time, especially not after two weeks. If a
teacher tries it out more than once it will make it easiethierstudents to know what to
expect and what is expected of them during the-ptdg. Hagood et al. (2018) found out that
students thought the impact of RTTP game was meaningful after trying itfeuntieermore
doing it several times increased the impadtey felt more connected to the learning process

of RTTP the more they experienced the pedagogy, which may lead to deeper learning.

6.2.3 One size fits all?

It[RTTPlwas probably very useful for some of th

However,l would have learned more had it been regular teact{ng.6).

| would have been worried if the survey only gave positive feedback on this method of
teaching. It would also lead nte questiorthe reliability of the results, considering one of the
limitations might have been that students arehookest when they answer the questions. It is
therefore reassuring that some students are critical to some of the aspectsofethd@lgs
also helps to make it better in the future, and we can be aware of circumstances that can occur
during RTTP. There is a difference between being a student and an instructor in RTTP and
being on both sides have been a learning experience. | le¢éamteeboth the positive and
negative responses, and the uncertainty about whether you are doing it right the first time
around is quite the challenge.

| n a-sizéfisrae | 6 ap pr o athenided ie that sbmethiag intewid be
Asuiftabl @ever yone ohisienot¢he gasepstudentsolsam in different
ways, and some peogi®ive in a traditional classroom, however, in accordance with
Vygotsky (1978) most people thrive when they can work with other people arideusewn
minds to come up with answers. All three of the teachers are strong believers of a varied
education and Ha nn éitdthevarmous pupils aird gheir preferreds houl d A
learning styled (5.1.3)Most of the students enjoyed RT,Téhd a éw did not, however as
mentioned in 6.2.2 the dislike of the concept might have to do with the concept being
unfamiliar and uncomfortable for some of the student®sewho avoid work or effort have
also been evident in RTT{arnes, 2014)Lily has experience withthisi For some it dc¢

not fit, and some never prepare for lesgons( 5 It rhightlbg a good idea, at leasthie first

7 https://dictionary.cambridge.org/dictionary/english/esizefits-all
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gamestudentsplay, to follow Kamran Swansd@ns e x whmpaveeclear guidance to every

student He exgerienced improveent inthe run of gane (2.1.2). A student wrote

| think somebody thought it was uncomfortable to speak in front of others, especially when the
whole class was gathered. So, for spthis means they do not talk but beegmassive

participants, which is unfortunate. But itis impossible tostonethinghat is perfect for

everyone. For the majosit it was engaging and fu¢b.2.5).

Someof the more conscientious students, who take notes and listen carefully when the
teacher is spedaig, might not handle the role reversal right away. However, if we create a
school system that is more focused on the students and their abilities through active learning,
they might positively surprise us (Hellekjeer, 2016). As mentioned in 6.2.2 besngableut
the pedagogy behind playing games might help students realize that it can be fun at the same
time asonelearrs something that lasts longer than a week. For students to take the pedagogy
of RTTP seriouslythey need reasons to do so, because thgtitaal classroom has been
forced upon them for many years. Lazrus and McKay (2017) have the impression that
although the experience of RTTP can be discomforting for nthay often have a go at it
and enjoy the opportunity to take control of their onarieng. Shy students might bloom like
the ones Sophia mentioned in her interview and students become leaders, which was
especi al |y eYgiadeelass. Theyalst learmhdvsto c8llaborate, and step into
another personds shoes.

My own experience with RTTP is part of the reason | believe in the skills it can give
you. When | was assigned the prominent role as the governor of Kentucky, during my
exchange to the USA, | was terrified. Nevertheless, | soon realized that | couldaaithgr
about making a fool out of myself or try to do my character justice. | was far from perfect
still, it forced me to participate in class more than | usually would, and | became more
familiar with my fellowstudents. | believe RTTP helped me changeattitude in that class
because | was not as conscious about my language and what people thought of me and my
opinions. | gained confidence during the game that my opinion mattuld have done a
better job if | had the chance to play anotbame.

Although the 3' grade class was closest to running an actual RTTP game, because
they are more mature and confident in their own abilities in the language, | believe all three
classes took away something from the experience. If Norwegian stumlengoing to get used
to the concept of rolplaying, they should start as early as possiBMen thoughit might fit
best for intermediate and advanced learners, weaker studentsdillfeel accomplishment
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during a roleplay (Raz, 1985). Lazrus and McKay (2017) believe that this pedagogy can be
guite stressful for some | earners, and that
However, students who cannot stand traditional teaching are longing for something different
ard advanced learners are longing for something that can challenge them and develop their
abilities (Hellekjeer, 2016).

6.3TEACHE® BENEFITS B TP

The teachers have a similar view on what motivates them as teabhéitheir pupils
show interest, commitnm¢ and participation anthe ability to gein touch with tem. They
believe RTTPcanencourage this and each of them wants to useplalgng in the future
(5.1.5). Sophia has already dealt with skeptical colleagues who do not beigeae it
compellingenough pedagogyowever when they heard about the engagement it created in
her classes, they became curious. Sophia understands that not every teacher might be
comfortable in that setting, howeleselra ys!h?ed a s k
(5.1.5) Before they judge whether it can work for them or their studéntsbelievesRTTP
i's beneficial for both students and teachers
for both the st udedaztusandMKdy (20E7pirdibagerthatdhe edsonl . 1) .
RTTP has spread to many colleges in America is because professors have gladly shared their

experience and insight in how the pedagogy can be a powerful teaching and learning tool.

6.3.1 Time well spent

Sophia used nine weeks to do the fplay on Rosa Parks, which she believes was
time well-spent. She thinks that it is the rgdaythe studentsre going to remember her for
because it wadifferent and memorable, and they learsedhethingfrom the exgrience.
Lily is excited for this concept becausee can put games in relevant congeit the English
subject though, a disadvantage is that it takesmughtime, both before, during, and after the
game to give the students the most out of it. €bixcern has also been expressed by RTTP
faculty, especiallyabout content coverage. However, a professor wrote in a survey from
Hagood et al. (2018)tha, You cannot <cover everything. I f
everything. | 6d nrgast hweerl Ic ocavnedr haa vfee ws ttulid.e nt s r ¢
173). The goalof teaching should be quality, not quantity. If students can go more

comprehensively through topics instead of rushing through one topic after the other, they can

66



retan the knowledge in a better and more profound way. RTTP faculty in America will argue

that there is no tradeff between the strategy of active learning and content.

6.3.2 A qift pack

The English subject curriculum created by the Norwegian Ministry of Edurcatd
Researcls made to ensure that teachenrgegstudents the traininthey needn main subject
areas and tools to achiegssentiac o mpet ence ai ms. In LKO6 fimet
the focus is on competence aibis gives teacherswuch freedom to do what they want
with the time theyhave available Hellekjger (2016) isertain that thé&Knowledge Promotion
IS o excusanotto make changein classThe new curriculumwhichis set in motionin
202Q is going to havdewercompetence aims for teachers to worry about and more @ctus
thoroughly learning T h e grenaw the isubjeds an s¢hool to give the students mere in
depth | earni ng a n(Hunnskapsdegartementet] 206 t andi ngo

There will also be a focus on interdisciplinary teachimghe curriculumandthe
teachersagree that RTTHts perfectly. Hannatsaw the teachers who had to change their
teaching methods asproblem. She was convinced that students would benefit greatly from
the new focus on interdisciplinarity teuse it could ease the workload for them. Lily
considers RTTP naturally interdisciplinary, with for example English, social science, history,
and politics. Sophia considers RTTP to be a
sees the value in telaiog with a focus on content instead of language and cooperating with
other teachers and subjects (5.1.5TTP is a teaching method that works for several
teachers, with different personaliti¢tannah considers RTTRa f un, varied and
complementary adtdoné o Lily believesfii t i s a good amdfaplaach t o |
claimsthat teachers can benefit frastepping outsideut of their comfort zonand try this
approach to teaching (5.1.5).

People do not likéo lose ontrol, and sometimes RTTP can giomethat feeling. As a
teacher one has to | earn how to trust oneos
tools and skills, so theganlearnon their own (Hagood et al., 2018Raz (1985) suggests
that teachersh®uld experience rotplaying themselves before they teach it, to know what to
consider as a facilitator and to understand why students might find itweasking. He also
thinks role-playingshould be considered as an integral part of teaching progradi®®TTP
has been conducted the University of Agderseveral times. The latest attenpith the

greaest amount ofuccessin the spring of 2018Mustad; Taylor, 2019).
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7 GONCLUSION

The research questions focus on how we can
classroom where it is a matter of course that students speak during an English class no matter
what the topic might be. Teachers can help students gain the confidespeak their minds
in a classroom setting through the methods they chose to use, and through letting go of control
in the classroonin this final chapter | will conclude the thesis statemefiRTTP can
transform Norwegian EFL classrooms from silence to engaggmnbugh two sectionghe
implications for teaching in an EFclassroom (7.1) and concluding remarks (7.2)

7.1 IMPLICATIONS FOR TERGS IN ANEFICLASSROOM

RTTPis beneficial for most studentaind teachers an ER classroonand the
pedagogy can also be used in other areas as well due to its interdisciplitaigsgua
Although RTTP might seem to fit an English and history class like a glove, the skills students
are taught through the pedagogy have a broader context and can be beneficial for every
subject in school. One can find games with many different theines, science to art
(Higbee, 2008).

It is of relevance that this pedagogy matches some people, both students and teachers,
better than others. We have yet to figure out a pedagogy that every student in a class is
delighted with, and | do not bele it is possible to find (Lazrus and McKay, 2017). This is
due to, among other aspects, different preferences in learning and teaching. That is why
variety in the classroom is necessary (Crookes and Schmidt, 1991; 5.1.2), goicyivig
should be a paof this variety. This MAthesis is not a way to promote that English teaching
should be all about using RTTP games. However, giving it a shot in your class might come
with some pleasant surprises. Teachers need to trust their students more and thkéhrisks
form and content (Hagood et al. 2018). Their job is not to cover everything and fill students
with knowledge; itis to equip them to manage on their own in the future.

Although my thesis has focused ontpee dagogy 6s abi Isictegteat 0 eng.
positive classroom environmeand develop oral communicatioRTTP can contribute in
many other areasuch as critical thinking andmpathy, whichmakes the time spent on rele
playing worth it(Burrey et &, 2010, p.16). Students must integrate new ideas within their
patterns of thought to contakmowledge(Carnes, 2005), and this does not happen in a day.

68



Studentsrealizethat peop¢ o f i nf | ue nc @likenttem, avhorbgliavedinap e op | e
cause and were willing to fight for it. RTTP can make them realize that their voice matters,
which i s of great i mportance. Todayods youth
relevam knowledge in order to engage in the world outside of the classroom a# veell.

about time to introduce rolplaying (RTTP) properly in Norwegian schools. TNM# -thesis

has shown positive results in using this method, andiksin similar ways in Mrwegian

classrooms as in the USA.

7.2 GONCLUDING REMARKS

| have been on both sidesRTTP, as both player and instructohalve had the chance
to experience the pros and cons of the method, and | am in no doubt that there are far more
advantages than did@antages, both for teachers and students. | knew that some of the
students would love this pedagogy straight away, because it gives them a break from the
regular, and honestly, boring teaching. Nevertheless, | was not expecting that so many people
would gasp the concept and enjoy it as much as they did after only two weeks. It was a hard
reality to face that we could not continue the game when many of the students had finally
gotten the concept and developed high engagement.

| believe roleplaying @n help transform Norwegian classrooms from being a teacher

controlled and silent one to a classroom where students want to understand the world around
them in a more profound way and are not afraid to voice their opinipositthat RTTP is a
teachingand learning tool that benefits both teachers and students in the search for something
that both engages them and makes learning the language and content a natural, instead of a
forced, processRTTP does lead to an increase in student engagement, ane akeds is a
devoted teacher set on giving students an fa
|l earni ngo .(p.H&2Yy Gudéntsethoughd the pedagogy Wty fun, innovative
and edu2.8)iCanoeelget a better combination for students? | hope that formal
evidence such as this Mihesis will provide the basis for teachers to dare to introduce this

original pedagogy into their classes.
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meeting thedsilent classroom

Referansenummer
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09.10.2018 av Elisabeth Selseng Soltvelisas13@student.uia.no

Behandlingsansvarlig institusjon

Universitetet i Agder / Avdeling for lsererutdanning

Prosjektansvarlig (vitenskapelig ansatt/veileder eller stipendiat)

Jan Erik Mustad, jan.e.mustad@uia.no, tlf: 47913010

Type prosjekt

Studentprosjekt, masterstudium

Prosjektperiode

19.11.2018 01.05.2019

Status

06.12.2018 Vurdert
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Vurdering (1)

Det er var vurdering at behandlingen av personopplysninger i prosjektet vil vaere i samsvar
med personvernlovgivningen sa fremt den gjennomfares i trdéd med det som er dokumentert i
meldeskjemaet med vedlegg den 06.12.18, samt i meldingsdialogen mellortdamoe

NSD. Behandlingen kan starte.
MELD ENDRINGER

Dersom behandlingen av personopplysninger endrer seg, kan det veere ngdvendig a melde
dette til NSD ved & oppdatere meldeskjemaet. Pa vare nettsider informerer vi om hvilke
endringer som ma meldes. Vard svar fgr endringer giennomfares. TYPE

OPPLYSNINGER OG VARIGHET

Prosjektet vil behandle alminnelige kategorier av personopplysninger frem til 01.05.19
LOVLIG GRUNNLAG

Prosjektet vil innhente samtykke fra de registrerte til behandlingen av personamgysn

Var vurdering er at prosjektet legger opp til et samtykke i samsvar med kravene i art. 4 og 7,
ved at det er en frivillig, spesifikk, informert og utvetydig bekreftelse som kan dokumenteres,
og som den registrerte kan trekke tilbake. Lovlig grunritagoehandlingen vil dermed veere

den registrertes samtykke, jf. personvernforordningen art. 6 nr. 1 bokstav a.
PERSONVERNPRINSIPPER

NSD finner at den planlagte behandlingen av personopplysninger vil fglge prinsippene i
personvernforordningen omiovlighet, rettferdighet og apenhet (art. 5.1 a), ved at de
registrerte far tilfredsstillende informasjon om og samtykker til behandlingen
formalsbegrensning (art. 5.1 b), ved at personopplysninger samles inn for spesifikke,
uttrykkelig angitte og berettigedermal, og ikke behandles til nye, uforenlige formal
dataminimering (art. 5.1 c), ved at det kun behandles opplysninger som er adekvate, relevante
og ngdvendige for formalet med prosjektégringsbegrensning (art. 5.1 e), ved at

personopplysningenekke lagres lengre enn nadvendig for & oppfylle formalet.
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DE REGISTRERTES RETTIGHETER

Sa lenge de registrerte kan identifiseres i datamaterialet vil de ha fglgende rettigheter: dpenhet
(art. 12), informasjon (art. 13), innsyn (art. 15), retting (art. 4&}ting (art. 17), begrensning

(art. 18), underretning (art. 19), dataportabilitet (art. 20). NSD vurderer at informasjonen om
behandlingen som de registrerte vil motta oppfyller lovens krav til form og innhold, jf. art.

12.1 og art. 13. Vi minner om Avis en registrert tar kontakt om sine rettigheter, har

behandlingsansvarlig institusjon plikt til & svare innen en maned.
FOLG DIN INSTITUSJONS RETNINGSLINJER

NSD legger til grunn at behandlingen oppfyller kravene i personvernforordningen om
riktighet (art. 5.1 d), integritet og konfidensialitet (art. 5.1. f) og sikkerhet (art. 32). Rambgl|
Management/Surveyxacter databehandler i prosjektet. NSD legger til grunn at behandlingen
oppfyller kravene til bruk av databehandler, jf. art 28 og 29. For & fordéneom at kravene
oppfylles, ma dere fglge interne retningslinjer og/eller radfare dere med behandlingsansvarlig

institusjon.
OPPFQLGING AV PROSJEKTET

NSD vil fglge opp behandlingen ved planlagt avslutning for & avklare om behandlingen av

personopplysngene er avsluttet. Lykke til med prosjektet!
Kontaktperson hos NSD: Silje Fjelberg Opsvik

TIf. Personverntjenester: 55 58 21 17 (tast 1)
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Appendix 2: Student handbook (VG1)

- Reacting to the Past -

The Struggle for Civil Rights

Created by Dr. Jim Highland, NortheriMichigan University and

Dr. Harold McDougall, Howard University School of Law
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A short historical overview: Legal rights of blacks in the USA

1500si 1800s:The Atlantic Slave trade

1776:The Declaration of Independencest at es t hat: dé&a@udl énen are ¢

18617 1865: Civil War, North vs South

1863 Abraham Lincoln abolished slavery (Th8" Amendment to the Constitution)

Before the 13th amendment, there were many laws that protected slavery. After the 13th
amendment, no one could force anyone, with physical force, fraud or threatening legal action
to work against their will.This did not stop people from scaring peopte morking for

them.

1870 The 15" Amendment to the Constitution, overrules every state law that have denied
bl acks the right to vote: fithe right to vote
color or previous condition of servitudeo

In the South: Blacks are kept from using theghtito vote by use of terror. (Ku Klux Klan)
Segregation laws in the Southim Crow Laws, Grandfather clauses

1896 Plessyvs Ferguson: The US Supreme Court rules that
eqgual 6) are not <constitutional

1954 Brown vs Board oEducation: The US Supreme Court rules that segregation is
unconstitutional

1950s and 1960sfhe Civil Rights Movement under the leadership of Martin Luther King,
Jr. seeks a peaceful change toward equal rights for blacks.
Civil rights workers travel tahe South to persuade the local
blacks to use their vote.

Emmet Till
Rosa Parks

1964 The Civil Rights Act: A law establishing once and for all that all Americans have
equal rights

1965 The Voting Rights Act: A law establishing once and for all thhe constitution
prohibit racial discrimination in voting, and no one can be denied the right to vote because of
his or her race or color.
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What we are doing at school

Game Day 1i 20.11

First period - Separate sessions
Faction Members
1. Everyoneintroduces yourselves to each other
2. Discuss what your faction stands for
1. What are your goals?
2. How do you want to achieve thenPorm of protest)
3. What is your philosophical ideals?

Wildcards
A Prepare to present:
A Present yourself
A Important legatecisions from the 13th Amendment onwards
A Important events of the 20th century

Second periodi joint sessions
A Factions present
A Members
A Philosophical ideals
A Main objectives/ aims in the struggle for civil rights

A Wildcards present
A Themselves
A Important legal decisions from the 13th Amendment onwards
A Important events of the 20th century

Game Day 2I 22.11

Separate sessions
Factions
A Prepare the best arguments to promote their aims according to the vo
schedule

Wildcards
A read about the Philosophical Positions of the Factions and
A Compare these to their own c
A Consider how they might vote on prefedrform of protest
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Game Day 3i 27.11
Joint session

A Initial debate

A Arguments and counterguments

A Factions argue their primary goals!
A Wildcards ask critical questions! (Why Mo ul dnot . . . ?
A Voting

A Primary form of protest?

What you need todo for the next class

IMPORTANT : You are either member of a faction or a wildcard.

Before Game Day 1Ii 20.11

If you are a member of a faction

- Find out who you are
o What is your name?
o Which faction do you belong to?
o What is your main goal?
- Your faction
o What is the factions philosophical ideas?
o What are your factions goals?
o How do you want to achieve them?

If you are a wildcard

- Present yoursel f: name, 6storybod
- Find out about important legal decisions from th&' Ahendment onwards
- Important events in the 2@entury (Start of 1900 to 1963)



Before Game Day 2 22.11

If you are a member of a faction

- Start thinking about arguments for the voting
- Which original texts and historical events can you base gguments on?

If you are a wildcard

- Read about the philosophical positions of the different factions
- Which of the factions do you feel you have the most in common with?

Before Game Day 3 27.11

If you are a member of a faction

- Prepare a fevarguments on your chosen form of protest (Why should you protest that

way?)

- What is the factionbés primary goal s?

If you are a wildcard

- Be prepared to ask critical questions
o Why
o How
o Woul dnot ¢é.
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Birmingham, Alabama
In the 1960Birmingham

was one of the most racially™
divided cities in the United 8
States. Martin Luther King

Jr. called it the most
segregated city in the
country. Birmingham was a
Ku Klux Klan stronghold.
40% of the inhabitants in
Birmingham were black.
There were ndlack police
officers, firefighters, sales clerks, bus drivers, store cashiers or bank tellers. Black secretaries
could not work for white people. There was no legal or economic justice, and African
Americans were faced with violent retribution (voldeligtstand) when they attempted to

draw attention to their problems. The unemployment rate for blacks was two and a half times

higher than for whites. African Americans earned less than half of that of whites.
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Different forms of protest

Boycotts (bus, newspaper) and selective buying campaigns to pressure for
desegregation

Door to door voter registration
Nonviolent marches

Sit-ins and swirvins (and other similar nonviolent means to pressure for
desegregation)

Establishment of freedom/citizenship schools in Alabama

Court challenges to unfair registration laws and practices
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The Factions

NAACP 1 National Association for the Advancement of
Colored People

NAACP was founded in 1909, and acted to raise awarenes
about atrocities (grusomheter) against AfricAmericans.
They wanted equality wherever possible. They were also i
contact with the federal goveremt: opposing the segregatio
of the army and advocating for AfricaAmericans in the
Army. Their greatest achievements was the effort to fight
prejudice and segregation by using the law. Cases were taken up to the Supreme Court, in

hopes that segregatidaws would be overturned by the Court for violating the amendments.

They found cases which challenged the Jim Crow laws, where segregation was the focus. An
example is the Brown vs Board of Education i
doctrine wa overturned and there was called for integration of public schools. NAACP is a

large organization and their work would benefit all minorities in America with careful

planning, organization and time.

Southern Christian Leadership Conference

SCLC i Southern Christian Leadership
Conference

SCLC feels a responsibility to fight injustice
and create a true community. They say God
calls on them to fight injustice, but not fight
the sinner. SCLC wants to redeem (innfri) th
sinner from his or hers errant (gale) ways.
They want to get rid of segregati@nd create a peaceful society with-momient means. This

Is inspired by Gandhi and his fight for a peaceful India withviofent methods. They

believe injustice will be conquered. SCLC al
someone has sttuqkou on one check, turn to him the ot
that they were to stand up to injustice and segregation and not back down.

SNCC1 Student Nonviolent Coordinating Committee

SNCC grew out from a sih movement that was a sporgaiis
expression of the injustice of segregation. They describe themsel
as a youth movement of nonviolent resistance. They are inspireq
SCLC. Later the SNCC looked to actions that assumed and radi
a sense of outshining the bully. Even though they/norviolent
they saw the need to protect their family against violence. The
SCLC and SNCC disagrees on how to establish a beloved
community and on the role of
life as a protester.

no
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Word bank

The Struggle for Civil Rights i kampen
for borgerrettigheter

The Declaration of Independencei
Uavhengighetserkleaeringen

Amendment T endring i en lov

Segregated segregert, avskilt fra
hverandre (eks. ulike menneskegrupper)

Unemployment ratei arbeidsledighet

Boycottsi boikott (frastar fra a bruke/
handle et sted)

Justicei rettferdighet

Demandi kreve (We demand justice...)
Legislation lovgivning

Povertyi fattigdom

Providing T skaffe/ gi

Consensusi enighet

Resources ressurser (gkonomiske
midler)

Conduct 7 oppfersel

Equality 1 likestilling

Prejudice i fordommer

Integration i integrering

Segregation laws segregeringslover
(lover som holder ulike menneskegrupper
adskilt fra hverandre)

Nonviolent i ikke voldelig

Desegregationi prosessen a ende
segregasjon mellom to grupper

Abolish T bli kvitt
Compromise T kompromiss (resultat av
forhandlinger, ingen far 100% av sin vilje,

men alle parter far litt)

Lynchings i offentlig henrettelse (som
oftest av en mobb)

Atrocities T grusomheter

Violating 1 brudd (pa foreksempel en lov
eller et forbd

Marches1 marsjer

Injustice - urettferdighet
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Appendix 3: Examples of game character§ f act i on | eader and

Reverend Ermest Jones (LeadeISCLC faction)
Biography and stories/ideas you can share with others:

- Black man from Danville, Virginia

- 48 years old

- Faction leader for the Southern Christian Leadership Conference (SCLC) faction at
the Dorchester Retreat. Since its beginning, you have worked in ttg. SC

- You are areligious leader in your community, but you have also been a leader in a
more general sense, working to uphold the dignity(verdighet) and pride (stolthet) of
members of your church.

- You are moving forward to demand an end to segregatitiveinity and hope to work
with other organizations in what you fear may be a bitter struggle.

- Y o ueddedicated (dedikert) yourself to the idea of peaceful change through
nonviolence, determination (besluttsomhet), and fearless sacrifice (fryktlgs offer).

- You believe that unjust (urettferdige) laws are not laws at all, however you are not
against the ystem of law itself. You understand that by creatively breaking unjust
laws, you show even more respect for just laws and a just system of laws.

- At the same ti me, whil e itds very importa
(myndiggjere) Negro citizens to tgubvercome the effects of Jim Crow legislation,
the civil rights movement needs to change

one another.

- You know that this is only a goal, a dream, and not the reality of everyday life in the
South (or the Nortlior that matter). But you are convinced (overbevist) that
nonviolent campaigns are the only way to truly turn around the minds and hearts of
people who have been raised in racial prejudice (fordommer).

- You are prepared to take the long, slow path thatdéathis kind of America, and
you do not see recent setbacks(tilbakeslag) in the movement as any call to change the
core goals or methods of the movement.

- So, keepin mind some of the opinions, methods and goals of Martin Luther King
Jr., one of themore prominent leaders of the SCLC.

- Generally, your victory objectivesinclude:
Strong support for nonviolent protests in Birmingham, provided there are:
a) resources to encourage-isg, swimins and other similar activities designed to
challenge seggation in every corner of social life.
b) workshops on how people need to conduct themselves (oppfare seg) for a
nonviolent protest.

- Since you are the faction leader of the SCLC faction at the Dorchester Retreat, you
have the responsibility to oversee ttiscussions at each meeting.
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- Each day, after the retreat is led in a freedom song, you or another reverend will say a

brief (kort) prayer, and then you will open the meeting.

- You are the faction leader of the SCLC faction at Dorchester and you haesigestr

of the members of your faction.

- You will need to organize a meeting of your faction as soon as possible to go over the
Victory tablefor your faction. You understand that in order to meet some of your
objectives and pass outcomes that give youidaanore points, you may need to
compromise on other outcomes to gain the votes of wildcards and/or the members of
other factions. So, you need to talk strategy, and make plans for which victory
outcomes you will argue for/against, and for which you belwilling to work some

compromise.

Dorchester Victory Table for SCLC

Outcome Points
Primary focus of protest will be establishment

of freedom/citizenship schoola Alabama +2
Primary focus of protest will be door to door

voter registration in Alabama -2
Primary focus of protest will be court challenges

to unfair voter registration laws and practices -2
Primary focus of protest will beonviolent marches +6
Primary focus of protest will be boycotts

and selective buying campaigns to pressure for desegregation +2
Primary focus of protest will be sihs, swimins and

other similar nonviolent means to pressuredesegregation +4
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Vanessa Hart (Wildcard)

Biography and stories/ideas you can share with athers

- Black woman from Sasser, Georgia

- 48 years old

-Youdbére a former schoolteacher, an activist,
- When a person has seen a lynching (offgritinrettelse) up close; when you know the

people and their families, and then see the destruction (gdeleggelse) on their bodies, you
cannot believe that there is a soft and gentle solution (mild Igsning).

- The animals, the racist people, who kill ikets hat e you: simple as th
around with these people; they are organized, violent (voldelige) and murderous (morderiske).
They dondét care what kind of evil they set o

give them a helping hand.

- From your studies of history and contemporary life in the South, white people accept
lynchings (offentlig henrettelseand violence against blacks, just as they accept the slaughter
of cattle (slakting av kyr) They are not moved to nonviolence by nameiosience.

- You have a passion (lidenskap) of reporting local atrocities (grusomheter). You described
lynchings in various papers (aviser); you explained the details of Jim Crow rules and your

own frustrations when faceadkeqwiatl h ttilreesm.ofYo ss&\Ww
equal."

- When you criticized the conditions of the local black schools, the town school board refused
to renew your contract. So, you took your classroom teaching to the newspapers and journals,
full -time.

-Formany yearseyu6ve given speeches(taler) and writ
reaction that you wanted, especially from other Negro leaders. Blacks need to make everyone

in the country and the world aware (klar over) of the brutality in the black commarigy

need teachers to teach it in schools; they need newspapers to write about it. There ought to be
pictures so everyone knows what kind of peop

Your victory objectives include:

a) Funds to provide young people with reporting and phapdy skills, as well as equipment
(utstyr), so that more of the injustices going on can be recorded and reported.

b) The creation of a national newspaper focused on the atrocities of Jim Crow.
c) Less funds (midler) and time wasted on pointless, nonviolence training. You are critical of

the idea that a personds conscience (samvitt
protesters getting beaten.
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Appendix 4: Information letter and consent form (school administration)

Godkjennelse for forskningsprosjektet

«Reacting to the Pastin an EFLclassroom»

Vi er to studenter ved Universitetet i Agder som skriwegr var masteom en pedagogikk
kalt «Reacting to the Pastsom gar ut pa & bruke rollespill som undervisningsmetode
engelsk| dette skrivet gir vi deg informasjon om malene for prosjektet oglbvgodkjenner

hvis du underskriver pa defilsformasjonsskrivet.

Formal

Formalet med forskningsprosjektet er & giennomfgre et undervisningsopplegg som gar over 2
uker i en klasse pa din skole med bakgrunn i «Reacting to the- Padigogikken. Etter

opplegget er fullfart vil det bli gjennomfgrt emonymisert spgrreundersgkelse av elevene
giennom Rambgll Management/ Surveyxabet foreliggerendatabehandleravtale mellom

UIA og Rambgll Management/Surveyxact i henhold til personopplysningsloven og
personopplysningsforskrifteri.tillegg skal vi inervjue laereren som har ansvaret for klassen

og observere klassen underveis. Alt vil bli anonymisert far masteroppgaven publiseres.

Vi vil bruke datainnsamlingen til & skrive to masteroppgaver i et lektorprogram ved
Universitetet i Agder som skal leveredren 2019. Vi skal undersgke ulike sider ved denne
undervisningsmetoden. Den ene har fokus p& muntlig aktivitet og engasjement, den andre pa
laering av sprak og utvikling av kritisk tenkning. Vi undersgker bade pa ungdomsskoler og

videregaende skoler.
Hvem er ansvarlig for forskningsprosjektet?

Det er Universitetet i Agder, ved Jan Erik Mustad, ssransvarlig for prosjektetlan er
farstelektor i engelskinstitutt for fremmedsprak og oversetting ved W4 var veileder pa

masteroppgaven.
Hvis du har spagrsmal til studien, ta kontakt med:

1 Universitetet i Agder, ved Jan Erik Mustad (jan.e.mustad@uia.no)
1 Vart personvernombudna Danielser{ina.danielsen@uia.no)
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1 NSD7 Norsk senter for forskningsdata AS, g@ost(personvernombudet@nsd)no
eller telefon: 55 58 21 17.

Om du ha spgrsmal om opplegget skal giennomfare i klassé@n du kontakte oss pa enten

elisas13@uia.nelleroeagrinl4@uia.no

Med vennlig hilsen

Jan Erik Mustad Elisabeth Selseng Soltveit Oda Elise B. Grindahl
Prosjektansvarlig Studenter
Samtykkeerklaering

Jeg har mottatt og forstatt informasjon om prosjekgacting to the Past in an EFL
classroompog har fatt anledninglta stille spgrsmal. Jeg samtykker &ila
forskningsprosjektet giennomfgres pa skolen jeg er leder for.

(Signert av skoleleder, dato)

92


mailto:personvernombudet@nsd.no
mailto:elisas13@uia.no
mailto:oegrin14@uia.no

Appendix 5: Information letter and consent forms (students and teachers)

Vil du delta i forskningsprosjektet

«Reacting to the Past in an EFclassrooms?

Dette er et spgrsmal til deg om a delta i et forskningsprosjekt hvor formaleegrddhvilke
fordeler denne pedagogikken kan ha i det norske klasseroind®dte skrivet gir vi deg

informasjon om malene for prosjektet og hva deltakelse vil innebaededor
Formal

Formalet er & bruke datainnsamlingen til & skrive to masteroppgaver i et lektorprogram ved
Universitetet i Agder. Vi skal undersgke ulike sider ved denne undervisningsmetoden. Den
ene har fokus pa muntlig aktivitet og engasjement, den andeerjzdy av sprak og utvikling

av kritisk tenkning. Vi undersgker bade pa ungdomsskoler og videregdende skoler.

Hvem er ansvarlig for forskningsprosjektet?

Det erUniversitetet i Agder, ved Jan Erik Mustashmer ansvarlig for prosjektet

Hvorfor far du spgrsmal om & delta?

Du far spgrsmal om detta pa et intervjdordi du har sagt deg villigtil & la oss pregve ut denne
undervisningsmetoden i din klasse og vi gnsker a vite hvilket inntrykk du som lzerer fikk av
elevene dine og opplegget.

Hva innebeere det for deg a delta?

Hvis du velger a delta i prosjektet, innebaerer det daddeg bli intervjuet og at dette
intervjuet blir tatt opp for a senere bli transkribert. Det vil ta ca. 30 minutter. Vi vil ogsa
notere under intervjuet og kanskje komme ropgfalgingsspgrsmal underveis.

Fokuset i intervjuet er pa hvordan du fglte giennomfaringen av opplegget gikk, hvor den
muntlige aktiviteten i klasserommet vil bli diskutert bl.a. Obs. Du kan snakke om elever, men
ikke nevne de med navn (anonymisere dem).

Om du ha spgrsmal kan du kontakte oss pa atieas13@uia.nelleroegrinl4@uia.no
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Det er frivillig a delta
Deter frivillig & bli intervjuet. Hvis du velger & svarean du nar som helst trekke samtykke
tilbake uten & oppgi noen grunn. Alle opplysninger om deg vil da bli anonymisert.

Ditt personvern 1 hvordan vi oppbevarer og bruker dine opplysninger

Vi vil bare bruke opplysningene om deg til formalene vi har foam i dette skrivet. Vi
behandler opplysningene konfidensielt og i samsvar med personvernregelverket.

Var veileder av masteroppgaven Jan Erik Mustad vil ha tjlddnle anonymiserte svarene.
Taleopptaket vil bli slettet etter at det har blitt transérib

Hva skjer med opplysningene dine nar vi avslutter forskningsprosjektet?

Prosjektet skal etter planen avsluttds05.2019%g dataen som er samlet er da anonymisert
og vil bli slettet

Dine rettigheter
Sa lenge du kan identifiseres i datamateridiat,du rett til:

innsyn i hvilke personopplysninger som er registrert om deg,

a fa rettet personopplysninger om deg,

fa slettet personopplysninger om deg,

fa utlevert en kopi av dine personopplysninger (dataportabilitet), og

a sende klage tpersonvernombudet eller Datatilsynet om behandlingen av dine
personopplysninger.

= =4 —a —a -

Hva gir oss rett til & behandle personopplysninger om deg?
Vi behandler opplysninger om deg basert pa ditt samtykke.
Pa oppdrag fréniversitetet i Agdeihar NSDi Norsk sente for forskningsdata AS vurdert at

behandlingen av personopplysninger i dette prosjektet er i samsvar med
personvernregelverket.

Hvor kan jegfinne ut mer?
Hvis du har spgrsmal til studien, eller gnsker & benytte deg av dine rettighktettatd med:

f Universitetet i Agder, ved Jan Erik Mustad (jan.e.mustad@uia.no)

1 Vart personvernombudna Danielser{ina.danielsen@uia.no)

1 NSDT Norsk senter for forskningsdata AS, pa eppst$onvernombudet@nsd)no
eller telefon: 55 58 21 17.
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Med vennlig hilsen

Jan Erik Mustad Elisabeth S. Soltveit Oda Elise B. Grindahl
Prosjektansvarlig Studener
Samtykkeerklaering

Jeg har mottatt og forstatt informasjon om prosjekigacting to the Past in an EFL
classroompog har fatt anledning til & #& spgrsmal. Jeg samtykker til:

a svare pa spgrsmal i et personlig intervju

Jeg samtykker til at mine opplysninger behandles frem til prosjektet er avslut@l, @19

(Signert av prosjektdeltaker, dato)

95



Vil du delta i forskningsprosjektet

«Reacting to the Pastin an EFLclassroom»?

Dette er et sparsmal til deg om & delta i et forskningsprosjekt hvor formalet erse pa hvilke
fordeler denne pedagogikken kan ha i det norske klasserommdtdette skrivet gir vi deg
informasjon om malene for prosjektet og hva deltakelse vil innebaere fateg.

Formal

Formalet er & bruke datainnsamlingen til & skrive to masteroppgaver i et lektorprogram ved
Universitetet i Agder. Vi skal undersgke ulike sider ved denne undervisningsmetoden. Den
ene har fokus pa muntlig aktivitet og engasjement, asheine pa leering av sprak og utvikling

av kritisk tenkning. Vi undersgker bade pa ungdomsskoler og videregaende skoler

Hvem er ansvarlig for forskningsprosjektet?

Det erUniversitetet i Agder, ved Jan Erik Mustaahmer ansvarlig for prosjektet

Hvorfor f ar du sparsmal om a delta?

Du far spgrsmal om a delta i denne spgrreundersgkelsen fordi din leerer har sagt seg villigtil &
laoss teste ut dette undervisningsopplegdstnnes/hans klasserom.

Hva innebeerer det for deg a delta?

Hvis du velger dlelta i prosjektet, innebaerer det at du fyller ut et spgrreskjgnad du
godtar at vi observerer det som foregar i klasserommet, derav ogddeded) ta deg 1015
minutter a svare pa spgrreskiem&aggarreskiemaaenneholder spgrsmal bla. om hva duey
om denne leeringsmetodeDine svar fra spgrreskjemaet blir registrert elekironigk
observasjoner vil bli notert.

Jeg skal ogsa intervjue din leerer med fokus pa hvordan han/hun fglte gjennomfaringen gikk,
hvor den muntlige aktiviteten i klasserommet vil bli diskutert. Der kan elevers (din) deltakelse
bli nevnt, men det vil bli anonymisert.

Om dine foreldre/foresatnsker innsyn i sparreskiemaet eller har andre spgrsmal bes de ta
kontakt pa enteelisas13@uia.nelleroegrinl4@uia.no

Det er frivilig & delta

Deter frivillig & svare p&pgrreskjiemaet. Hvis du velger & svdemn du nar som helst trekke
samtykke tilbake uten a oppgi noen grunn. Alle opplysninger om deg vil da bli anonymisert.
Det vil ikke ha noen negative konsekvenser for deg hvis du ikke vil delta eller senere velger &
trekke deg.
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Ditt personvern i hvordan vi oppbevarer og bruker dine opplysninger

Vi vil bare bruke opplysningene om deg til formalene vi har fortalt om i dette skrivet. Vi
behandler opplysningene konfidensielt og i samsvar med personvernregelverket.

Sparreindersgkelsen du tar er levert av Rambgll Management/Surveyxact. Det foreligger en
databehandleravtale mellom UiIA OG Rambgll Mangement/Surveyxact i henhold til
personopplysningsloven og personopplysningsforskriften.

Var veileder av masteroppgaven Jan Bfikstad vil ha tilgag til de anonymiserte svarene.
Den eeste mate a vite at det var du som svarte er ved a spore opgli®ssen din, noe som
ikke er av interesse for od¥ar det ferdige produktet er klavil du ikke gjenkjennes.

Hva skjer med opplysringene dine nar vi avslutter forskningsprosjektet?

Prosjektet skal etter planen avsluttds05.201%g dataen som er samlet er da anonymisert
og Vil bli slettet

Dine rettigheter
Sa lenge du kan identifiseres i datamaterialet, har du rett til:

innsyn i tvilke personopplysninger som er registrert om deg,

& f& rettet personopplysninger om deg,

fa slettet personopplysninger om deg,

fa utlevert en kopi av dine personopplysninger (dataportabilitet), og

& sende klage til personvernombudet eller Datatilsynebemandlingen av dine
personopplysninger.

= —a —a —a -8

Hva gir oss rett til & behandle personopplysninger om deg?
Vi behandler opplysninger om deg basert pa ditt samtykke.
Pa oppdrag fréniversitetet i Agdethar NSDi Norsk senter for forskningsdata AS vurdert at
behandlingen av personopplysninger i dette prosjektet er i samsvar med
personvernregelverket.
Hvor kan jeg finne ut mer?
Hvis du har spgrsmal til studien, eller gnsker & benytte deg av dine rettighgtontakt med:
1 Universitetet i Agder, ved Jan Erik Mustad (jan.e.mustad@uia.no)
1 Vart personvernombudna Danielser{ina.danielsen@uia.no)

1 NSD7 Norsk senter for forskningsdata AS, pa eppst§onvernombudet@nsd)no
eller telefon: 55 58 21 17.
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Med vennlig hilsen

Jan Erik Mustad Elisabeth S. Soltveit Oda Elise B. Grindahl
Prosjektansvarlig Studener
Samtykkeerklaering

Jeg har mottatt og forstatt informasjon om prosjekReacting tahe Past in an EFL
classroompog har fatt anledning til & stille spgrsmal. Jeg samtykker til:

abli observert under undervisningsopplegget
a svare pa en spgrreundersgkelse

Jeg samtykker til at mine opplysninger behandles frem til prosjektet er avsiat@t,.05.19

NB! Hvis du er under 15 &r kreves det underskrift av foresatte.

(Signert av prosjektdeltakdoresatte dato)
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Appendix 6: Interview guide (teachers)

Generelt:

A Hvilke andre fag enn engelsk har du og hvor lenge har du jobbet som leerer?

A Har dubrukt rollespill tidligeresom undervisningsmetode? Hvis du har,
hvordan gikk det?

A Hvamener dwer fordekrog ulemr med rollespill som undervisningsmetode,
slik som for eksempeRTTP?

A Hva synes du om vanskelighetsgraden p& opplegget?

Engasjement

A Hva overrasket deg ved elevene dine nar de holdigthRTTP

A Hva engasjerer deg som leerer i en undervisningsgin?

A Hva merker du engasjerer elevene dine i en undervisningssituasjon?

A Har du fatt noenitbakemeldinger fra elevene ohva de synesm & drive pa
med RTTP Hva har de sagt?

A Hvordan tror du en bgr takle elever som ikke vil delta i rollespillet? De som
f.eks. synes det virker skummelt/fremmed og ikke vil prate engelsk foran hele
klassen.

Muntlig kompetanse:

A Hvordan var den muntlige aktiviteten i klasserommet under rollespilleti
forhold til enordinaerengelsktime?

A Hvilke undervisningsmetoder tror du hjelper elever & fa hayere kompetanse i
muntlig engelsk?

A Tror du at aktive laeringsmetoder som rollespill (RTTP) er motiverende for
elever nar det kommer til laering av sprak? Hvorfor, hvorfor ikke?

Klasseromsmilja:

A Hvordan tror du klasseromsmiljget kan bli pavirket av et undervisningsopplegg
som bruker rollespill, som f.eks. RTTP?

A Nye leererplan (2020): Der er det starre fokus pé tverrfaglighet. Hvordan passer
dette med RTTP?

A Er du motivertsom leeretil & bruke denneller lignende

undervisningsmetodei framtiden?Hvorfor, hvorfor ikke?
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Appendix 7: Questionnaire (students)

o Gar du pa ungdomsskole eller videregaende skole?
9 Ungdomsskole

1 Videregaende skole

o Liker du engelstaget pa skoleh
1 Ja
1 Nei
1 Vet ikke

0 Faler dumestring i engelskfaget?
1 Ja
T Nei
T Vet ikke

0 Hva liker du best & gjgre i engelsktimene pa skolen?

1 Apent svar, fyll inn

0 Hvordan leerer du best i engelskfaget?

1 Apent svar, fyll inn

0 Har du veert med pa & spille rollespill i klasserommet fagr?
Aldri

1-2 ganger

3-4 ganger

5-6 ganger

Mer

=A =4 =4 4 =4

0 Likte du opplegget i disse timerfeollespill)?

7 Ja
1 Nei
¢ Litt
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Underspgrsmal: Hvorfor / hvorfor ikke?

(0]

1 Apent svar, fyll inn

Hva synes du om & fa tildelt en karakter & spille?
1 Apent svar, fyll inn

Har du | BrhetGvinRigbts Movemeinbd ?

T Ja
T Nei
q Litt

Hva var det mesttfordrendemed denne arbeidsmetoden?

1 Apent svar, fyll inn

Et positivt klasseromsmiljg er trygt, oppmuntrer til samarbeid og deltakelse og gker
elevers engasjemerttivordantror du rollespillpavirket dette i deres klasde

Apent svar, fyll inn

Hvor ofte gjorde du dette under rollespillet?

Fra 15: 1. Nesten aldri 2.Noen ganger 3. Ofte 4. Nesten alltid 5. Vet ikke / ikke aktuelt

1
1
1
1
1
1
1
1
1
1

Jeg klarte & leve meg inn i rollen min

Jeg klarte & forstandre sine synspunkt selv om jeg var uenig i dem

Jeg fullfgrte relevant lesning

Jeg falte meg godt forberetilttimene

Jeg lom med gode argumenteors var tro til nin karakter/rolle

Jeg fulgte godt med pa det andre sa i klassen

Jeg var tilstede under hedpplegget (hver time)

Jeg samlet meg med de i fraksjonen/gruppen min utenfor klasserommet
Jeg prgvde a overtale noen (f.eks. «Wildcards») utenfor klasserommet

Jeg hjalp mine medelever med a forsta deestrevde med
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(0]

Hvor enig/ uenig er du i disse uttedene?

Fra 1 6: 1. Sterkt uenig 2. uenig 3. ngytral 4. enig 5. Helt enig 6. vet ikke/ ikke aktuelt

1
1
1
1
1
1
1
1
T
T
1
1
1
T
1

Jeg er komfortabel med & snakke engelsk foran klassen

Jeg jobber godt i grupper

Jeg jobber godt selvstendig

Jeg ble tryggere pa mine medelever

Jeg er emuntlig aktiv elevi engelsk

Jeg var aktiv i diskusjonene

Jeg var engasjert i rollespillet

Jeg var memuntlig aktiv under rollespillegnn i envanlig engelsktime
Jeg hadde lyst til & lzere materiabet «The Civil Rights Movement»
Jeg sitter igjen med kunnskap jeg ikke hadde far

A lese om historiske hendelser er spennende

Jeg ser verdieni a leere pa denne maten

Jeg kunne ha gjort noe lignende igjen

Jeg liker bedre vanlitavleundervisning enn rollespill

Jeg leerer mer av vanlig tavleundervisning enn av rollespill
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Appendix 8: Observation notes

VG1:
Game day 1:
Hva skjer? Mine tanker
Veldig stille Ikke lett & komme igang, noen ma ta ansvar

Det snakkes, men medeldig lange mellomrom

Ikke alle som er komfortable enda

Leser fra karakterarket. Presenterer seg selv til
gruppen sin. Snakker engelsk.

Trygghet bak & lese det opp istedenfor & snakke
fritt

En jente som har en karakter med latinsk navn
shakke med en spnsk/Meksikansk aksent

Lever seginn irollen sin

Game day 2:

Hva skjer?

Mine tanker

«Kom med oss»

Skal prgve a overtale et «wildcard»

Snakker norsk og engelsk om hverandre

Enda ikke fatt inn et vokabular som gjgr at de
kan snakke fritt omtemaet

«Jeg kan ikke si dette pa engelsk» Fikk deretter
hjelp av medstudenter til & finne de rette ordene

Godt teamarbeid

Alle introduserer seg kort foran alle sammen i
klassen. Hver fraksjonsleder introduserer
verdiene og malet til fraksjonen.

Sier ikke sa mye, men far fram det viktigste.

Game Day 3:

Hva skjer?

Mine tanker

Et «wildcard» har som oppgave & lede en
frihetssang. Far med seg to til og de innleder
mgtet med sang og litt dans.

Ser ut som om de synes det var en kjekk
utfordring og fant trygghet i hverandre.

Fgrstemming: Wildcards stemmer pa hva de
lener mot, fraksjonen ser hva de ma gjare for a
vinne.

Forelgpig er det & marsjere det de lener mest
mot, spent pa & se om det ender slik

Det er 9 «wildcards», 4 paA SNCC, 5 pa SCLC o
pa NAACP. Noen er veldig aktive, men er mest
to-tre p& hver gruppe. De andre sier ingenting.

De som ikke sier noe, er de sjenerte? lkke
forberedt seg godt nok? Ikke interessert?
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Mye frem og tilbake mellom to studenter

Har gode argumenter, men ma kanskje slipp
andre til ogsa.

NAACPz lederen tar fram en isboks for & sanke
stemmer.

Bestikkelse pa gang her. Konkurranseinstinkt?

Stemming: Nesten alle stemmer og det er likt
mellom Sitins / swin-ins og Court challenges
hvis to jenter (wildcards) stemmer pa sitins
/swim -ins.

Interessant hvordan «Courtchallenges» som
ikke hadde noen stemmer far debatten nd er i
farersetet

De erusikre pa hvilken de skal velge og ber om
a f& hare noen siste argumenter fra hver for & b
overbevist. De ulike lederne hiver seg pa.

De kommer begge med solide argumenter

Begge to bestemmer seg for & stemme for den
rettslige veien og NAACP vinner spidit. Dette er
ikke lederen for SNNC irritert over og mener de
tapte fordi han bestikket medstudenter med is.

Leereren deres har i ettertid sagt at de pratet om
dette og kom fram til at det ikke var sa uvanlig
med bestikkelser og noe en burde tenker over.

Et tips vi fikk fra laereren deres var & dele ut
godteri til dem som pratet som en motivasjon.
Vi hadde en Twistpose og en FOXo0se og det
var lite igjen nar de 45 minuttene hadde gatt.

De snakket veldig mye og kunne nok ha trengt
mer enn 45 minutter, tar litt tid & varme opp og
det var mest de siste 20 minuttene det var gang
pa ting.

10. klasse:

Game day 1+2:

Hva skjer?

Mine tanker

O6E OEAI OEITTAAS

Konkurranseinstinkt, har forstatt det er et spill
hun kan vinne.

Wildcards spgr om de kan synge ogdanse og om
de kan kle seg ut

Engasjerte, synes det er kjekt med noe annet

Noen forstar ikke meningen med poengtavlen og
jeg pregver a forklare sa godt jeg kan, samt deres
leerer og min medstudent.

Andre trenger hjelp med a forsta noe pa
karakterarket sitt

De jobber med & lage plakater. Er en gruppe
(SNNC) som ikke gjar noe. De sier de ikke forstd
vitsen med opplegget.

Alle sa noe under presentasjonsrunden. Noen
snakket fritt, men de fleste leste fra arket sitt.

Veldig mange som er flinke pattalelse av ord
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Game day 3:

Hva skjer?

Mine tanker

De er 5 wildcards, 4 NAACP, 4 SNN@ 4 SCLC
Pre-voting: 1 march, 2 boycotts, 2 sHins/swim -
ins

For & vinne- NAACP: Courtchallenges, SRC:
Sit-ins/ swim -ins og SCLC: Marches

O6 E GXHAITA &ACEOA

Forstar det er et spill de kan vinne

En elev fra en annen klasse fikk lov til & bli med
debatten. Sa hun syntes det virket kjekt med
rollespill.

Var en av de som var veldig aktiv.

Litt usikkerhet rundt hva de skal gjgre. Ingen
som starter diskusjonen.

Vanskelig @ komme i gang

Oda er den som leder an og prgver & dra i gang
samtalen.

En treg start, ikke sa mye diskusjon, ma dra
informasjon ut av elevene. Etter hvert blir det
mer fart pa sakene.

Elever hiver seg utpa, noen med litt norsk
innblandet i engelsken

Far fram det de pragver a si

Diskusjonen gar over i hvem som best kan
finansiere radio/aviser /tv -kanal

Litt utenfor rammene, men de snakker iallfall
engelsk og praver & ovedle «wildcardsene»

Tiden renner ut. De fortsetter & diskutere.
Protesterer nar de skjgnner at spillet er over og
vi m& stemme over hvem som skal vinne.

Trenger mer tid til & bli varm i trayen.

De stemmer for at sitins og swim-ins er den
riktige maten aprotestere pa. Det gjorde at
SNCC vant.

De som ikke forsto poenget i begynnelsen gjordg
det godt pa diskjusjonsdelen.

3. klasse (VGS)

Game day 1:

Hva skjer?

Mine tanker

Samles raskti gruppene sne, begynner pa
plakatene som skal henges i klasserommet.

De jobber malrettet og er ikke mye prat om
andre ting.

Mange begynner a fortelle om seg selv, hvem d¢
har fatt som karakter

Vi tar ut lederne for en peptalk og instruksjon
pa hvordan poengtaven fungerer.

Alle virker som sterke og engasjerte elever som
virkelig vil vinne

Far noen spgrsmal fra «wildcards» som er litt
forvirret pa hvordan de skal «vinne»
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Game day 2:

Hva skjer?

Mine tanker

Alle sammen presenterer segealv og lederne
presenterer fraksjonene

De fleste snakker fritt fra karakterarket, noen
leser opp.

Wildcards presenterer viktig hendelser og lover
i historien til afroamerikanerne

De fleste har forberedt seg og snakker kort og
greit om de ulike temaene

Samler seg grupper og planlegger argumenter

De jobber og snakker engelsk omkring tema

Jeg gar rundt til hver enkelt & far dem til & trille
terning.

De tror det er viktig & sla et hgyt tall, veldig
konkurranseinnstilt

Jeg triller og far det samme som tre andrelever

Gir de beskjed om hvorfor vi trilte terning og at
de kan hvis de vil komme neste time med

«skader» og «blamerker» som et symbol pa at
noen har veert ute etter dem pga. sin hudfarge.

De virker giret pa ideen, sa far vi se om de
fullfgrer planen neste time.

Game day 3:

Hva skjer?

Mine tanker

Starter timen meden frihetssang ogen bgnn:
«Can | get an Amen», «Amen» fra resten av
klassen.

Lederen for SCLC har virkelig gatt inn i
karakteren sin disse ukene

Det er tre elever som enten haskader, en har
handen i fatle en annen har et plaster i ansiktet.
De forklarer hva som har skjedd.

De gjennomfarte planen

Diskusjonen begynner og armer skyter i veeret

De skal snakke i 2x45 minutter. Far se om det
varer

Vi ma begge holde styr pa hvem soimadde
handen oppe farst.

Mange som er ivrige etter a snakke

Er spesielt noen fa som har veldig mye pa hjerte
og noen som har handen oppe, men som lar der
falle ned etter hvert.

Argumentet ble kanskje brukt

Ved siden meg sitter to jenter som er alene i en
fraksjon, med et fargekoordinert ark foran seg.

De peker til stadighet ned i papiret blir enig om

a bruke det og rekker opp handen.

Bruker historien og tydeligere hendelser pa en
god mate

Tiden renner ut og noen fa til far si noe. Det
stemmes og SCLC wirer for det blir 10 av 23
stemmer som gar til ikkevoldelige marsjer.

Diskusjonen kunne nok ha vart lenger. De to
pastorene pa SCLC var overbevisende, brukte
bibelske referanser og historien godt.

Etter spillet kommer jeg i prat med en elev som
sier: «Dette var et genialt konsept, Reacting to
the Past, het det? Finnes det andre liknende
spill? Hadde veert kjekt & prgve med et annet

tema.»

Entusiastisk elev som fikk mye ut av metoden
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Appendix 9: Interview extracts

All of the extractdrom interviewsused in the results chaptarefound in Norwegian in this

appendix.
Hannah:

Jeghar brukt rollespill flere gangeri badeengelskog norsk Dette harveertvellykket defleste
gangene og faktisk mestvellykket de gangenejeg har gjort deti engelskfaget

Mange aveleveneblir sdengasjeratde snakkeruten atenke for mye overhvordande skal si
ting i forhold til grammatikk og uttale. Bakdelenerfor de elevenesomersausikre paseg

selvat deunngar ainvolvereseg.

€ n soe ogsa gir grobunn for elevengasjement og positiv interesse og deltagelse. En
kombinasjon av auditiv, visuell og taktil leering, der det passer, slik som RTTP, er en optimal

blandingé

| begynnelsen var mange av elevene veldig forvitr&eflinke elevene skjgnte opplegget og
bl e kjapt giret ¢é | | Bpet av selve debatten
etterhvert som de ble «varme i trgya». Ved slutten av diskusjonen var de egentlig klare for &

fortsette kampen en stund til.
é kreveren variertundervisningfor & «reffe» de ulike elevenog deresforetrukne leeringsstil

Detteer fordi dei dennetype tilnaerming ma finne ut av mye mer paegenhand,og detteer

noesommangedessverrékke er saflinke fil.

Aktiviteten var like brasomvanlig fra deflesteelevene

Noendeltoki starregradennde pleier, mensandredeltoki mindre gradennvanlig

Tenkerat detkan veerepositivtmed dennetype laeringog undervisningsomet

supplementil annenmer typisk undervisning

é detergreitat deermed, men at dér deenklererollenedefarstegangene

At eleveneviserinteresseg engasjementog at defar enopplevelsev amestrenoe.
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JegtenkeratRTTP passeperfektinn i dennye leereplanen forholdtil tverrfagligfokus.
Utfordringen er leererne pg hvordandetar imot dentverrfagligetiineermingeé det ogsa
letterarbeidsbyrden/pressekd feerreoppgavettl elevenedadealleredenar alt for stort

arbeidspress.

Jegerabsoluttmotiverttil dennetype undervisningsmetode framtiden

dajegserpadetsomet morsomt varierendeng supplerendéillegg..
Lily:

Ogjeg synesjo alltid dethar veertgay og givendeegentligbadefor eleveneog for laerere For

noensapassedetikke og noenforberedeseguansettaldritil timene é

e for du kan jo alltid i engelskfaget putte det inn i en relevant sammenheng. Men det er jo
det at det tar litt tid spesielt hvis du ma ha en del forkapeké

é knytte det til noe som skjer n& og vise at alt har en forbindelse ... Variasjon og a veere

relevant selv om du gar tilbake i tid.

€ noen f- som overrasket veldig positivt, so
vise at de var forberedt og foha gode innlegg og argumenttle n éer | i tt hal vh

deltakelse fra noen som jeg hadde forventet mer av.
"Kjempebra, gay, annerledes, bra med lag, samlende sosialt, leererikt, spennende.»

Noen synes jo det var kiempegay og det var jo noen av de som var mest aktive og det er jo
klart for de opplevde jo stor mestring i dette, mens andre vil nok sitte med en falelse av at

«her kom jeg pa sidelinjen.
é sa vil det ikke vaere sa flaut fordi atié.

é leerer jo endel ord og uttrykk som har med raseskillet & gjgre, organisakjutyger,

sedvaner og tradisjonér Jeg tror dette er veldig bra for sprakleering.

Ganske som forventet
Jeg tenker det kan vaere positivt nar noen som ikke ellers er sammen kommer pa samme

gruppe og skal jobbe for samme strateg €& Og
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Jeg ville hatt forstaelse for det. For dette passer ikke for alle og iallfall nar lait ekjent.

Det er jo engasjement og deltakelse fra elevene farst og fremst.

é Ogl denklassernvi gjordedeti nder detjo naturligtverrfagligé For herfavnerdubade
sprakligevirkemidler somde har hatt endel omi norskfaget,historie og samfunnsfagspesielt,

politikk é
Jeg er ganske positivtidét Det er e mgtdleedng.t i | nbr mi
Sophia:

Erfaringenmin erateleverblir veldigklarefor & fa noe mer enndetde serpasomtypisk

klasseromsundervisning.

... forklare elevene at nénadu ga ut av din komfortsone ... for a frigjgre deg mer fordi det

ikke er degdu lever deg inn i en karakter.
Pa videregaende tror jeg at det & gi de tillit til at de kan jobbe selvstendig motiverer. For de er
noksa ferdige med den veldig styrte tin&n

i D u ponente, bade med engasjementet og ordforradet ditt. Hun hadde virkelig tilegnet seg
enormt mange av disse nye faguttrykkene inne@fei Rights Movementé Hun var veldig

konkret og nydelig engelsk hadde hun ogsa.

Aijh dette blir kjempegRByo og fiDette gl eder v

é fordi det er ingen som snakker grammati sk

~

Aé n-r dere sitter og snakker e, bgrejegphgrerr s- ¢

dere snakke pa engelsk sa er jeg fornwyd.

€ det er bedre - engasjere seg enn - vbre re
godt. Fordeterent r eni ngssak é

é gi et eksempel om begrepet far vi helhetsforstaelsen.
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Jeg vet iallfall at det var dobbelt s& mange som engasjerte seq i rollespilletsom det var i en

vanlig time.Sa eerlig kan jeg veere.

€ n-r vi skal vbPbre spontane o0g Vise engasjem

Jeg hadde kanskje tenkt ut et alternatiyeg hadde ikke et minirollespill jeg kunne legge

frem.

€ n-r de hBrer hvor éenwars |dcka tre rmilnyed hk@draes,s eorg
dette kanskje hadde veert noe for d&nOg jeg tenkethvorfor kanikke alle prave litt

rollespill!?

Detsomengasjeremegé erfarstog fremsta fa kontakt med klasseré

Det er en gavepakké Altsa, du trenger ikke nadvendigvis & tenke pa at du skal gve pa &
snakke engelsk, men du kan tenke at du skal flette inn ny kunnskap gjennom et rollespill. Men

kommunikasjonsspraket er pa engelsk.

€ | weldiginteressert i rollespilfprdi jeg har hatt en positiv opplevelse med det og elever
har gitt meg positi viererémd it bBvkdmborsererdsinnNgm& p - de

vike fra den tavleundervisningen, fra den veldig kontrollerte tignen
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