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Abstract

Education and empowerment are two concepts thahemevoven in the rhetoric of
development. The main argument is that educatiatsléo empowerment, enabling people to
take control over their own lives. This researcldgtexplores people’s perception of
education in Villa Charcas a Municipality locatedGhuquisaca, Bolivia. Moreover it seeks
to find out if the gender equity transverse of Budivian Education Reform (ERL) of 1994
has had impact on women’s empowerment in Villa €asirand if the community sees as
good or bad the influence of education on womenip@verment. The ERL has been an
attempt to change the prevailing educational motigie past by focusing its strategies on
increased awareness and respect of the differéntesl that inhabit the country, respect for
the diverse languages and awareness of equal apfi@s$ for women and men. The ERL
was the first law that arranged concrete strategyigisresources to implement these aspects
and to put them into practice.

The research for this study has been carried odillam Charcas, a Municipality of recent
creation located in the south east of the provofd@huquisaca. It has an area of 687,598
km2 and 12.374 inhabitants from which 4.174 belanthe ten communities of this research.
There are five primary schools and one seconddmyddavithin the area of study.

One of the conclusions of this research is thatation plays an essential role for Villa
Charcas’ people. The parents interviewed, men #sawevomen equally recognize the
importance of education for boys and girls at leswil they complete the primary education.
Many parents prioritize school duties at home aagly tasks so that their children get a good
primary education. The women of Villa Charcas’ ad feel deprived of their right to
education as they would have felt a few decadesr®ethey all know that education is free
and available and that reading and writing willeofthem better work conditions if they

attend school.

In respect to the gender equity transverse of R & 1994 it was revealed that there have
been favourable impacts, but not to the extenhahging radically the community’s
mentality. Even though parents and teachers im\dharcas confirm there have been
positive changes in education, the opinions arethiee is still a long way to go. The study
revealed that teachers did not fully comprehendlgemainstreaming in order to apply the
gender transverse more effectively in the classeo@milarly the educational system failed
including parents as key stakeholders to proma #ttive participation and reinforce
gender contents and practices to influence chaaigesusehold level. In addition education
has not been capable of deepening students’ ¢niticderstanding in the sense that they
recognize gender equity or defy prevailing struesur

Despite this situation, the research indicatesthas been an evident change of attitudes and
perceptions of Villa Charcas women'’s lives amorgdHdult generation (age 25 to 56) and the
young generation (age 12 to 24). While the oldeegation has not experienced a formal
education which they perceived as empowering duhieg childhood the young generation
has received gender equity education and has eggddhdir range of opportunities. Thus,
young women have increased their aspirations weiffard to education; some of these women
complete secondary education aiming at superiocadthn and professionalization to access
qualified work away from the field of agricultunghere most women previously have
worked. The research has also revealed that edadatnot the only means by which women
from Villa Charcas can overcome situations of degiron or oppression For instance
migration has also proved to play a fundamenta& nmottheir lives and provides important
opportunities for women in terms of work and soeiadl economic influence.
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Chapter One: Introduction

1.1 Background

Education and empowerment are two concepts that imerweaved in the rhetoric of
development. The main argument is that educatiatsléo empowerment, enabling people to
take control over their own lives and situationwéwer, the interconnection between
“gender, education and development discoursesfan@ie recent origin” Heward (1999:20)
in line with a growing discourse on female empowentrand women as development agents.
The importance and impacts of educating women delyiagreed upon. It is argued that
female education reduces long term costs in educatnce an educated mother will have
educated children, in other words children will geportant educational input from their own
families. In many developing countries women’s edion is focused on access (securing
women access to education), gender gaps (reduuenggtp between men and women in
education) and fertility issues (teaching aboutadpctive health and family planning)
(Heward 1999: 1-11). This is the case of womeniscation in Bolivia where policies on
education are concentrated especially on accesgarder gap (IADB, 2007). Research from
the Inter-American Development Bank (IADB, 200T)skrates that although the gender gap
in education seems to be decreasing closing thésgapre difficult in countries like Bolivia
due to the large ethnic diversity of the populatidence, there is clearly still work to be done
in this field, and a need for further understanddhavhy women continue to have less access
to education in Bolivia.

This master’s thesis explores the people of Villef€as perception of education for women.
Moreover it seeks to compare the notion of eduna®empowering (as presented in the
Bolivian educational reform) to what is perceivede the situation in ten communities
around Villa Charcas town. As such, this thesisl$gato the discourse on female education
and empowerment through generating knowledge onthewituation is actually perceived in
the field. Thus it is in line with Heward 1999: Mo calls for a debate that goes beyond
issues of access, enrolments and levels of attaihtoen analysis of the micro-processes of
schooling, curricular content, meanings and the iwayhich girls and women construct their
understanding of education (Heward 1999:10) Moredwés research maps the education
situation of ten communities from Villa Charcas,ughisaca, and help identity what is
perceived to be challenges within the current etiliieal system, and interprets these findings
against a local context where different social ectmd structures of power are at play.

Personally | was always interested in gender isstle®ugh my life | have withessed and
experienced gender discrimination. My experiencesvsomehow slightly different
compared to the ones | witnessed while studyirtbeitUniversity in Bolivia and working as a
lawyer. While | was working | was in charge of fdyninatters and where | saw how women
usually are the victims of physical and psycholagigolence. | was particularly disturbed by
how some of my clients scarce economical resourzete them more prone to violation of
their rights. Coincidently they were uneducated warwho did not go to school or did not
finish it.



1.2 A brief contextual overview — female educatiom Bolivia

One of the objectives of the Millennium Developm&uals (MDG) is to achieve gender
equality (MDGs Indicators 2008). Among the indigatased to measure whether this is
achieved we find ratios of girls to boys in primasgcondary and tertiary education, the share
of women in wage employment in the non-agricultseitor and proportion of seats held by
women in national parliament. The importance ofltst MDG lies in the fact that the
achievement of it would imply reducing costs anctéasing the likelihood of achieving the
other MDGs (MDGs Indicators 2008).

With respect to the first target, 2/3 of illitergieople in the world are women (Millenium
Development Goal, 2008). Research from the InteeAcan Development Bank (IABD,

2007) about the gender gap in education in LatireAca and the Caribbean countries reveals
that progress has been accomplished. Moreover, deysagirls have even more years of
schooling than boys in some countries. Howeves,also shown that in countries with large
ethnic diversity such as Bolivia, Peru and Guatentiare are more difficulties closing the
gender gap in education.

Bolivia is a multiethnic, pluricultural and multigual country with a large indigenous
population. There are more than 34 ethnic groupkarcountry and the three largest groups
are the Quechuas (30 %), the Aymaras the (25 ¥ ttee mestizos the (38 %). Mestizo is a
person with combined European (Spanish) and Amiarnancestry. The rest of the
population consists of small groups, most of thetomhging to the Amazonian region. These
groups have their own dialects and distinct cultltres said that Bolivia is rather a country of
many minorities than a country with major unifyiaglture (Garcia Linera, 2005). Despite
such multicultural context, the State has for ceatumainly been ruled by mestizos groups.
The latter meant marginalization of indigenous pedpr long time. However, the country
faces a process of change to address the intefestiser groups.

However, changes take time, which is also the taBelivia. UNESCO (2004, 12) points
out the relationship of rurality and illiteracy Bolivia. 39, 5 % of the indigenous population
in Bolivia is illiterate, where 11, 8 % are men &W] 7 % women. The functional illiteracy is
even higher; a total of about 55 %, where 70 %esmonds to the rural area and 30 % to the
urban area. From the total, 68 % are women. Inratioeds — the illiteracy among Bolivian
women is substantial.

In Bolivia women are one of the most vulnerableugo The society still privileges men in
many aspects e.g. education, job opportunitiearissal access to resources. The situation is
even more difficult for indigenous women. In 1995¢ United Nations at the Fourth World
Women Conference (FWWC) pointed out that indigenesasien are doubly affected by
discrimination based on gender and ethnic origiofigng. Discrimination towards
indigenous women is present in politics and saaia economic structures, (FWWC, 1995);
but also in everyday life. An example of an are@rhwomen still struggle for their rights is
access to land. For a long time indigenous accelssitl was determined by male
primogeniture. Currently, access is still diffictdr different reasons such as poverty
illiteracy, patriarchal structures, or other ru{esvs) that do not allow the division of the
“minifundio” (Minifundio is a Spanish term referring to an egi@n of land too small to
profit by itself).



Within the field of development studies, it is coomty argued that education is a key to
improved economic and social opportunities bothWomen and men (Stromquist 2002:5).
However, when it comes to participation in the ediomal system in Bolivia, there are many
barriers for children in general — and for womed gils in particular. One important barrier
is the insufficient infrastructure; there are noegh schools in rural areas and since they
usually are located in the biggest town in the achddren from the surrounding communities
have to walk long distances to go to school. Childn rural areas are usually in charge of
herding animals and help in sowing and harvestimg.tGirls help also with the house
chores. In the urban areas, state schools are ebwm capital cities of Bolivia, for example,
at the beginning of the school year, one can semfssleeping in long lines in order to get
one their children enrolled in school. Another [&aris the poor quality of education; this is
shown for example in the results of the examinattmenter in a State University. Only few
students from public schools and lesser from ram@&s pass those examinations. Those
reasons make it difficult the decision for the pésdo send the children to school in rural
areas.

The State has tried to improve education policies the years, for instance by including the
premises of multiculturalism, multilingualism, deanacy, education for environment and
gender equity to the Law of Educational Reform @®4. However the reform is still

criticized for not considering or misinterpretimgportant issues such as bilingual education
for everyone. Contrasting this multicultural andliingual scenario with current practices
this has not been achieved, there is a still a ‘ooatiural and monolingual state” (Garcia
Linera, 2005). For Céspedes (2008: 67) Boliviahkihg its republican history (since 1825)
failed to construct a culturally “mestizo” societynose consequences affected negatively the
synergy of the state, society and economy of thumirg reaching a structural brake in the
90’s.

Bolivia’s political transition process to democcastate and government began in the 80’s
when due to socioeconomic difficulties the autlai@nism and military government system
fractured (Hofmeister and Thesing, 1995:437). 183,9he third democratically elected
government, of President Gonzalo Sanchez de Loradaduced important changes to
institutionalize the political change of the prawsoyears. For Hofmeister (1995:107) three
were the cornerstones of this government to asairctural change: capitalization of State
enterprises, redefinition of forms of participatiamd the educational reform. To concretize
these policies there were promulgated the law pitalization, the law of administrative
decentralization, the law of popular participatand the law educational reform (Hofmeister,
1995:110). However, the changes intended wereauamaplished because “state operators-
Executive and Legislative- kept democracy in trstrreted stage of electors’ democracy
which was insufficient to alleviate poverty, unemyhent, marginality and exclusion”
(Céspedes 2008: 79). In 2005, with the electioBwaf Morales, the first indigenous President
in the history of the country, the process of carcdion of Bolivia as a Republic concluded
with out succeeding its objectives but allowing #mergence of a post nation of indigenous
focus (Céspedes 2008:66). This process of chaagesupported by the promulgation of a
New Political Constitution of the arising Pluriraial State of Bolivia aspiring indigenous
people integration.

Villa Charcas, where the research took place,datéd in the department of Chuquisaca.
Chuquisaca has 650.570 inhabitants and is oneeqidbrest regions of the country with 1.9
USD GDP per capita (Ministry of Health and Sociat@ity, 2000 based on data from 1997
census) of the country with high levels of poveaty’0, 1 % (National Institute of Statistics



Bolivia INE, 2005). Chuquisaca is a mainly a Quexhegion. Quechuas in Chuquisaca
represent 60 % of the population. The illiteradgia Chuquisaca is 26,97 %; from which
9,97 % corresponds to urban area and 41,13 %abacea (INE, National Institute of
Statistics for its abbreviation in Spanish, 200jere are 10 provinces in the department of
Chuquisaca and 28 Municipalities. Villa Charcas ag®pulation of 12.374 inhabitants along
37 communities.

1.3. Research objectives

As stated above, women are supposed to have begoteered” through education.
Empowerment is process for which a person is abéet and make choices based on critical
understanding of one’s reality, feeling of selfeesh, being aware of power inequalities and
the ability to organize and mobilize and havingamafy to generate independent income
(Stromquist 2002:23).The MDGs have a strong focusducation as a way to achieve gender
equity and female empowerment. Bolivian reforms @inncrease the participation of its
indigenous people in the educational system both amel women. But have the Bolivian
educational reforms achieved increased participatmong women and girls? This has been
the focus of my research project.
The overall objective of this research is thusrtd but if the gender equity mainstreaming of
the Educational Reform of 1994 has had impact ome&rds empowerment in Villa Charcas,
and if the community perceives the influence ofcadion on women’s empowerment.
The research objective is explored through focusmghe following:

- The perceptions of the Quechua Community regartdirige role of woman.

- The curricula of Bolivian Education Reform in redet to gender education

- Women role’s changes at home and community thréoighal education.

1.4 Research Questions

The research questions are:

2. From the community perception, what is the rolevofmen at home?
2. From the community perception, what is the ofleromen in the community?
3. What are the changes intended by the Educagdori® Law?

4. How has the curricula, of the Education Reforamvlin relation to gender equity, been
implemented in the communities of Villa Charcas?

5. In which way has the educational changes hathpact on the role and participation of
women at home?

6. In which way has the educational changes hathpact on the role and participation of
women in the community?



Table 1: Relation between specific objectives andeRearch questions

Specific Objective: Research guestior

- To explore the perception of the Vill 1. From the community perception, what is the ofleromen at home?

Charcas Community regarding to the r¢ 2. From the community perception, what is the mflavomen in the
of women. community?

-To analyze the curricula of Bolivia 3. What are the changes intended by the EducatdoriR Law?

Education Reform in relation to gend| 4. How has the curricula, of the Education Refdam in relation to
education gender equity, been implemented in the communitidlla Charcas?

5. In which way the education changes have haddtripahe role and

- To visualize women role’s changes L
participation of women at home

home and community through form
education. 6. In which way the education changes have haddtripahe role and
participation of women in the community?

1.5 Structure of the Thesis

This thesis is structured in six chapters. Chaptez shed light on the problem and the setting
of the research study. It also presents the relsednjectives and research questions. Chapter
Two introduces the Theoretical Approach organizediad three main ideas education,
empowerment and gender equity in regulations invigolThe third chapter portrays the area
where the research study took place; it introdibeesc data on Bolivia and field data on
population and education in Villa Charcas and asimunities. Chapter Four on the
methodological Approach gives insight on the redeatrategy, research design, and sample
and data collection. This chapter put emphasifiergtalitative character of my research.
The fifth chapter is divided in two parts; whilketfirst one exposes the main findings after
the collection of data; the second parts discusgendings from an analytical perspective
contrasting them with concepts and premises predentthe second chapter. Finally
Chapter Six summarizes main aspects from the fgsdand discussion.



Chapter Two: Theoretical Approach

2.1 Education

Education is usually structured based on the cocistn of knowledge, where this last one is
produced in concrete social and historic conditiérowledge has a social nature and
depends on the changes of the human activity,déisrmined by social needs. The human
been is the subject of cognition, he is not onlynemof his natural human characteristics but
also he is creator of his social nature. He do¢®nly know the objects and processes
surrounding his objective reality but he also miedithese objects according to his needs.
Thus knowledge is contextualized to reality, ifp@sds to the interaction between the human
been and his environment based on his natureuhig'e, practices and other previous
knowledge (Abastoflor 2008).

Hence education emerges with the human been,idls®s practices, knowledge, customs,
actions and norms from one generation to anotter.rmajority of these elements are
transmitted in an unconscious way affecting andhghg continuously the way how people
think, feel, act and take decisions. Therefore ation is a permanent life process where it
only stops when people eventually pass away (AHast@008).

In this way, societies structure their educatiosteys in order to continue the transmission of
knowledge, practices and customs of their peoplecktion is an important human right and
also a way to increase the productivity and econgrowth. The educational system in
Primary education is the first stage of educatimmgulsory in many countries. The
International Standard Classification of EducatigarthTrends, 2003:2) defines primary
education as the “beginning of systematic appreship of reading, writing and
mathematics”. Secondary education follows primatyaation. It is “characterized as being
subject-oriented with specialized fields of leaniprograms may be vocational or technical
in nature, and students achieve a full implememadi basic skills” (EarthTrends 2003).
Higher education follows the completion of a scheaviding a secondary education and is
also called tertiary, third stage, or post secondducation. It is characterized for being
optional and non-compulsory and it normally inclsidemdergraduate and postgraduate
education, as well as vocational education anditrgi(EarthTrends 2003).

There are also two other forms of education. Aléxue education is the non-traditional type
of education and it is focused on all age groupklavels of education not just people with
special needs. It does not use the traditionaltipescof schooling and many countries offer
some forms of alternative educational options fbofiducation 2011). Indigenous education
is a new term and it refers to the importance gieetine indigenous knowledge as well as
methods, values and beliefs in order to be inclugigicin formal education. Indigenous
education involvetocal knowledge which isknowledge unique to a given culture or society.
Indigenous knowledge contrasts with the internatidmowledge system generated by
universities, research institutions and privaterfs. It is the basis for local-level decision”
making in agriculture, health care, food preparatj@ducation, natural-resource
management, and a host of other activities in re@hmunities”(Warren 1991 cited by
World Bank 2010).

The Role of Education in Development



The concept of development lacks a universal aedegéfinition, yet it is commonly used in
a holistic and multidisciplinary context of humaevelopment. It normally refers to quality of
life, which means access to education and health) employment opportunities, availability
of clean air and safe drinking water and reductibarime, among others. In other words, it
encompasses all the aspects of an individual's be2fig, from his education status to his
economical freedom.

In this context, education plays an important inldevelopment since it is a fundamental
human right essential for the exercise of all othenan rights. It promotes individual
freedom and empowerment and yields important dewedémt benefits. According to the
UNESCO Institute for Statistics UIS (2005) the tiih education was established in 1990 by
the United Nations with the status of internatidaal. It declares that governments have the
responsibility of making primary education compusand available free to alBimilarly
parents are given the right to choose the typelofation that shall be given to their children
as stated in the United Nations Human Rights Datitaw. Yet millions of children and adults
remain deprived of educational opportunities, masya result of poverty.

National governments and international organizatistate that education is an effective tool
to fight poverty and reach development. Educatsoa significant factor in improving human
well-being since it helps people develop attitualed capabilities and acquire knowledge that
allow them to take fundamental decisions in own atheérs benefit, now and in the future
and finally education helps to put in practice thdscisions (UNESCO 2010).

It is equally important to consider education asnaiicator of human development as well as
of human poverty. Educational deprivation, somesimederred to as ‘poverty of education’,
is an integral part of human poverty (Akar, 2004:2@eople who did not have access to
education during their young years are more likeliiave fewer opportunities of getting a
gualified job within the labour market and/ or a&s¢o higher salaries.

Akar (2009:264) points out that family educatiors lagpositive impact on children education
and therefore in the fight against poverty. Mateathication shows to be helpful to develop
children’s reading and mathematics skills but alh reference to behaviour problems;
paternal education influences children’s learniragerthan economic deprivation ( Abadzi
2008, cited by Akar 2009:264). Akar (2009: 264 pgteints out that less educated parents
have a lower probability to educate their childbecause they “may value education less,
may have low scholastic aptitude which they passdheir children, or may be less able to
provide complementary inputs to learning (e.g.pimg children with homework)” and
mothers power over family educational decisions imayeduced if parental preferences
about education are different (Brown and Park 2802)".

Education, economic growth and development

It is frequently assumed that education has an itapbpositive effect on economic growth,
but evidence for this assumption to date has bekwNevertheless a study conducted by
the International Institute for Applied Systems Msas (2008) shows that education has
consistently positive and statistically significafitects on a country’s economic
development. Some of the conclusions of this mebeare:
* Human capital formation —understood as populatiediscation and health status-
plays a fundamental role in a country’s economietiopment. Better education is a



necessary (although not always sufficient) predaomdior long-term economic
growth.

» Universal primary education alone is importantibstfficient. Investment in
secondary education promotes a comprehensive twesbnomic development.
Therefore, United Nations Millennium DevelopmentaBoon universal primary
education could achieve better results focusingonbt on primary education.

* Only broad based secondary education and universaary education is likely to
give poor countries the human capital boost necgs$sdring large segments of the
population out of poverty.

* More and better education should become the tapityrifor international
policymakers, as it empowers the people to helmisdves and thus helps to improve
governance and to reduce corruption. A determiffiedtéor much more primary and
secondary education combining national and inteynal forces is the most likely
promising direction out of poverty and toward sirsthle development.

Thus, education is considered crucial for achielomg-term economic growth for nations.
For girls and boys, education is the foundatiometon which future employment prospects
and opportunities are built. Failure to educate @anetry’s human capital has a significant
economic impact. More important: failure to edecgitls generates a huge economic cost
and is considered as a missed opportunity foAatiew report based on the World Bank
(2008) research and economic data and UNESCO (2@fiitation statistics cited by Plan
International (2008) affirms that failing to edueajirls “estimates the economic cost to 65
low and middle income and transitional countriegagiing to educate girls to the same
standard as boys as a staggering US$92 billion yzah This is just less than the $103bn
annual overseas development aid budget of the ojgeelworld. The message is clear:
investment in girls’ education will deliver reakwens, not just for individuals but for the
whole of society” (Plan International, 2008).

According to UNESCO Institute for Statistics (UIEP05) there is a remarkable correlation
between under-5 mortality rates and educationairaittent of mothers and also girls whose
mothers are educated are more likely to be healtidygo to school themselves (Plan
International, 2008). In fact girls who are eduddtave more chances to be independent,
which means they are less likely to be exploited, @ctims of traffic or be infected by HIV-
AIDS. The World Bank (2008) cited in Plan Interwoaial (2008) affirms that women who are
educated are more likely to have healthy childrieth®@ir own. Another research conducted
for the World Bank examined the effect of girlsuedtion in 100 countries. It found: “An
exogenous increase in girls’ access to educatiestes a better environment for economic
growth... the result is particularly strong for middhcome countries. Thus, societies that
prefer not to invest in girls pay a high price ifoin terms of slower growth and reduced
income” (Dollar & Gatti 1999, cited in Plan Inteticmal 2008: 24).

The next table has been extracted from the Plamriational’s journal Children in Focus
analysis and provides an important indicator oflitkely economic loss of failing to educate
girls to the same standard as boys in 65 counffies full analysis was made based on Dollar
and Gatti’'s findings, the latest UNESCO figureswimg the gap between boys’ and girls’
secondary schooling and the latest World Bank ed@mof economic output. The analysis
includes only 65 low and middle income and traosittountries, where it is possible to find
Bolivia and Peru. Even though Bolivia has 6 % mairgirls enrolled in upper secondary
education than Peru, Bolivia shows a higher edacajender gap (4 percentage points).
Another observation is that the estimated lost ginav¥ Bolivia is 1.19% of its Total Gross
National Income whereas the estimated lost growtr@vth of Peru is 0.60%.



Table 2: Cost of Failing to Educating Girls in Latin America and The Caribbean

% Girls enrolled Education
: Total Gross :
in upper gender gap . Estimated lost growth
Country National Income -
secondary (percentage L ($million)
; . ($million)

education points)
Bolivia 77 4 10,293 123
Cayman 88 1 N/A N/A
Islands
Peru 71 2 82,739 496
Turks and 82 7 N/A N/A
Caicos
Islands
Latin America and the Caribbean | 619

Source: Plan International 2008, Children inuoc

Overcoming this situation for any country is a cahpart of economic growth and thus of the
exercise of development.

School enrolment and literacy rates

School enrolment and literacy rates are indicatbthe situation of a country’s well being
and education level.

School enrolment can be considered in each orteecéducation levels: primary, secondary
and tertiary school enrolment. Some definitionsgiby Earthtrends (2003) explain that net
primary and secondary enrolment rates are defisgdeaenrolment of the official age- group
for a primary or secondary levels of education egped as a percentage of the population
from the same age group. Values below 100% domplyi that the remaining school
population is not enrolled as they could be endoiteschool at other grades levels. Whereas
the gross high school enrolment ratio is definethagotal enrolment regardless of age and
expressed as a percentage of the total schoop@méation for high school education.
Values can be over 100 % due to enrolment of ogedand under-aged students.

Literacy rates are crucial indicators used to as®bnd structure literacy programs at an
international or national level to eradicatedeltacy and to measure gender parity. Adult
literacy rate is “..as the population of women or men aged 15 yearoaadwho cannot
both read and write with understanding a short,@erstatement on their everyday life”
Earthtrends (2003:6). This indicator is usuallgdiso measure gender parity in education,
the accomplishment of literacy programs and thecgiffeness of primary education.

On the other hand youth literacy rate is the percentage of the population aged 15 to 24
years old who can both read and write with underdtag a short, simple statement on their
everyday life"Earthtrends (2003:6). This indicator is used toveste the impact of primary
education.

The United Nations Millennium Development Goals

The Millennium Development Goals (MDGSs) are eigbalg proposed by the United Nations
(UN), adopted by 189 states and signed by 147 hefastate and governments during the UN
Millennium Summit in September 2000 (United Nati@®0). The goals should be achieved
by 2015 and respond to the world’s main developrokatienges.

The MDGs break down into 21 quantifiable targetd eire measured by 60 indicators. The
2" Goal which pursues achieving universal primaryoation has as its main target to ensure



that, by 2015, children everywhere, boys and @ililee, will be able to complete a full course
of primary schooling.

In order to achieve this target, school enrolmexit lgeracy ratios have been the starting
point from which is it has been possible to deBtrategies and to delimit clear tasks of
action. The three main indicators for this targetaading to the Millennium Development
Goals Indicators (2008) are established as follows:

1. Net enrolment ratio in primary education
2. Proportion of pupils starting grade 1 who reachdmade of primary
3. Literacy rate of 15-24 year-olds, women and men

The UNESCO Institute for Statistics (UIS) is thé@él source of data used to monitor
education and literacy targets associated wittMbB&s. For example in 2009, 793 million
adults — 64% of whom are women — still lack basading and writing skills and he global
adult literacy rate was 83.7%, compared to 89.384dnith (UIS, 2011).

Table 3: Global literacy rates and population numbes for adults and youth, 2009

Adult literacy rate, total 83.7%
Adult literacy rate, male 88.3%
Adult literacy rate, female 79.2%
Adult illiterate population, total 793.1 million
Adult illiterate population, female share 64.1%
Youth literacy rate, total 89.3%
Youth literacy rate, male 91.9%
Youth literacy rate, female 86.8%
Youth illiterate population, total 127.3 million
Youth illiterate population, female share 60.7%

Source: UNESCO Institute for Statistics, Septen@drl

Regarding net enrolment ratio in primary educatfaures reported in The Millennium
Development Goals Report 2010 show that from y@888 / 1999 the increase of children
enrolling school in developing regions increased%mto 2007/2008 meaning that in 1999 it
was 82% and in 2008 it was 89%. However the sibnat Latin America and the Caribbean
does not show the same progress since the inapéabkédren enrolling school is 1% (from
94% to 95%) in 1999 to 2008 (MDGs Report 2010: 16).

“Getting children into school is a vital first stdput to receive the full benefits of education,
they must continue to attend classes” (MDGs Rep@10: 17). In this context the number of
out-of-school children is one of the most frequentted education statistics, since it is one of
the major obstacles to meeting tH8 goal. The definition of out-of-school children Hzeen
structured by the UNESCO Institute for Statistit2005, grouping the indicator of out-of—
school children into those who have not yet entemmbol and those who have dropped out.
Similarly, some out-of-school children will entexheol late; others will never benefit (UIS
2005: 26).

Thus, the MDG Report 2010 reports remarkable resalated with out-of-school children for
the latest years:
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“Household data from 42 countries show that rurhlldren are twice as likely to be out of
school as children living in urban areas. The dakso show that the rural-urban gap is
slightly wider for girls than for boys. But the gigst obstacle to education is poverty. Girls in
the poorest 20 per cent of households have th¢ ¢easnce of getting an education: they are
3.5 times more likely to be out of school thansgiml the richest households and four times
more likely to be out of school as boys in theagtthouseholds. Boys from the richest
households are the least likely to be out of sckb@lper cent), compared to all other groups.
Children remain out of school for a variety of reas, including cost. Social and cultural
barriers to education are also common. In many ¢toes, educating girls is widely

perceived as being of less value than educating.bdyd children with disabilities across the
world face far more limited opportunities than theondisabled peers{MDGs Report 2010:
15).

Consequently, it is crucial to ensure that the muatginalized and vulnerable children are
enrolled and remain in school. For that it willdssential to structure targeted programmes
and interventions aimed at poor households sed&ietjiminate gender disparities (UN
Report 2008: 13).

The 39 MDG seeks the promotion of gender equality and@mgsment of women. Its main
target is to “eliminate gender disparity in primanyd secondary education, preferably by
2005, and in all levels of education no later tB@h5” (MDGs Indicators 2008). The United
Nations pursues to achieve this goal by workinghenprogress of three key indicators that
are as follows:

1. Ratios of girls to boys in primary, secondary agxtiary education

2. Share of women in wage employment in the non-afjural sector

3. Proportion of seats held by women in national parent

The global situation shows that women in 2008 weostly relegated to under paid and
vulnerable forms of employment. In comparison tanrtieey are more represented in informal
employment with its lack of benefits and socialség. By that time women were slowly
increasing their participation in the politicalliebut this was mainly due to quotas and other
special measures (MDGs Report 2008: 23-24).

2.2 Gender and development: concepts and definitisn

Sustainable development can only be achieved Wwélattive participation of man and
women. Providing equal rights and access to ressuand opportunities not only to men but
most importantly to women is a central part of i@dg poverty, illiteracy and disease rates.

However,“early approaches to women in development recagghthat development had
ignored the important role played by women in tle@immunities and, as a result, largely
excluded them from the design and implementatiaewe¢lopment programgAUSAID

1997: 9) In order to reach more efficient and effective @lepment, the Women In
Development approach (WID) seeks to turn around erdsexclusion from development
process and thus it focuses mainly upon women.apipeoach recognizes that sustainable
development requires an understanding of womemaerds roles and responsibilities within
their communities and their relationship to eadtent

The Gender and Development (GAD) approach is $jightferent in the sense that it
considers that improving the status of women israraon task, and should no longer be
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considered as a women issue but as goal that ntewa@men should actively pursue.
Through gender analysis, the GAD approach triamtierstand the roles, responsibilities,
resources and priorities of both women and merartiqular contexts, examining the social,
economic and environmental factors which influetie®r roles and decision-making
capacity.

The following list of terms and definitions was paged by the Institute of Development
Studies of the University of Sussex (2000) in Ushi@ngdom (UK) for the Department for
International Development (DFID). These will be damental to understand this research
study.

Table 4: Gender Concepts and definitions

Concept Definition
The systematic gathering and examination of infdronaon gender difference
Gender Analysis and social relations in order to identify underdtand redress inequities based|on
gender.

The systematic, unfavourable treatment of indivisluan the basis of their

©EEEr DIEEImTEoT gender, which denies them rights, opportunitiesesources.

Gender Division of The socially determined ideas and practices whéfind what roles and activities
Labour are deemed appropriate for women and men.

Gender equality denotes women having the same tpptes in life as mer
Gender Equality and including the ability to participate in the pubphere. Gender equity denotes the
Equity equivalence in life outcomes for women and menpgazing their different

needs and interests, and requiring a redistribuifqggower and resources.

An organizational strategy to bring a gender pestpe to all aspects of a
Gender Mainstreaming | institution’s policy and activities, through buitdj gender capacity an
accountability

oag=]

The technical and political processes and proceduecessary to impleme

e FErmm gender-sensitive policy.

Hierarchical relations of power between women anénnthat tend tg

Crander Mzks disadvantage women.

Systemic societal structures that institutionalimele physical, social angd

Patriarchy economic power over women.

The recognition that women'’s rights are human ggnd that women experien
injustices solely because of their gender

Women’s Human Rights

Source: Own elabouration based on data from theutesof Development Studies, University of SusdéX (2000)
Gender and development: facts and numbers

In 1995 the situation of women was not favorabl&lpP Human Development Report of
1995 cited in AUSAID 1997). Of 1.3 billion peopigihg in poverty, 70 per cent were
women. Among the world’s 900 million illiterate gg@e, women outnumbered men two to
one that year. Adult women would suffer more thamrfirom malnutrition meaning that of
adults suffering iron deficiency 458 million wer@men and 238 million were men; of those
stunted by protein energy malnutrition, 450 milliware women and 400 million were men.
Each year at least half a million women would danf complications due to pregnancy. In
most poor countries pregnancy complications weeddlgest single cause of death among
women in their reproductive years. Although womesuld represent 41 per cent of all
workers in developing countries, their wages wérel@ per cent less than those of men for
comparable work. Women would constitute less thamseventh of administrators and
managers in developing countries. And finally, wormeould hold only 10 per cent of the
seats in the world’s parliaments and 6 per cenaiional cabinets.
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Given these facts in 1995 the Platform for Actiéthe Fourth World Conference on Women
held in Beijing placed particular emphasis on Jlifloal areas of concern. These areas are for
instance poverty, access to quality education emdimg, health, violence against women and
gender equality dimension into policy and planramgong others (AUSAID 1997). The aim
of the Fourth World Conference on Women is to setgriorities and the strategic objectives
for women’s advancement towards the next millennium

Complementing this initiative and closely relatéte 3 Goal of the United Nations MDGs
seeks the promotion of gender equality and the mpuoent of women. Its main target is to
eliminate gender disparity in primary and secondsthycation, preferably by 2005, and in all
levels of education no later than 2015. Similarig airectly associated MDG4'4nd %' the
also are related with women empowerment and edurcaince it is possible to imply that
decisions and actions of educated women will beiatwvhen reducing child mortality and
improving maternal health respectively.

The MDG Report 2010 (UNDP 2010) shows interestagults of the progress in achieving
these goals. In Latin America, the gender paritieinfor gross enrolment ratio shows that 97
girls were enrolled in primary schools for everf0tibys in 1999 and also the same number
in 2009. In secondary and tertiary schools thexrst®ws that 108 and 126 girls were
enrolled for every 100 boys in 2009 respectivelioht demonstrates that the Gender parity
index target has been exceed. Another relevanttisgshe share of women in non-
agricultural paid employment since in 2009 it hagéased from 36 per cent in 1990 to 43
per cent in 2009 (UNDP 2010).

With respect to the gender gap in school, the lAteerican Bank of Development IABD
(2007) points out Bolivia, Guatemala, Mexico anduPeEmong the countries that are still in
the process of achieving gender parity in schoalitin America “Interestingly these are
countries with important ethnic diversity”. Partiatly, Bolivia faces a process of changing in
terms of genderization of the society. Howeves #till a conservative and patriarchal society
where women'’s role is declared as important yeegoial as men’s. UNESCO (2004)

Access to economic and financial resources is anatibject that should not be
underestimated.
“Women’s equal access to and control over econanit financial resources is
critical for the achievement of gender equality @mlpowerment of women and for
equitable and sustainable economic growth and dgweént” (World Survey on the
Role of Women in Development 2009).

Even though there are important improvements on &osneconomic empowerment through
increases in educational attainment and shareidfwark, according to the World Survey on
the Role of Women in Development (WSRWD) carriedro2009 there are persistent
inequalities as a result of discriminatory normd aractices in every country. These
inequalities have placed women in a relative disaathge to men in relation to their
capability to participate in, contribute to and éftnfrom broader processes of development.

For example at a macroeconomic level, policiegibiste key economic and financial
resources between different sections of a counpgfaulation and in this way they have an
impact on gender equality. Nevertheless, gendealigperspectives have been ignored at
the moment of formulating macroeconomic policiesother key element is that access to
full employment and decent work persist limitedmomen, for there is still gender division of
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labour and precarious and poorly paid work whicttipalarly affect women. Regarding
access to land, housing and other productive ressuwomen face discrimination and have
limited access to technologies and services thataleviate their work burden4Jnequal
access to resources limits women’s capacity torensgricultural productivity, security of
livelihoods and food security and is increasinghkéd to poverty, migration, urbanization
and increased risk of violencWSRWD 2009).

In addition Stromquist (2002: 26) affirms that “wemtend to spend more of their income on
the family than men do”. As a example she saysdbe to reduce income women are
“forced to produce more goods at home with reduesdurces” so they buy non- processed
food and choose carefully cheaper food. Since noditlyis tasks are women'’s labour within
the family, it is likely daughters’ participation schooling gets affected. (Stromquist
2002:26) However “income is unevenly distributedhivi households”. Men limit resources
for the family subsistence while keeping “substrdimounts resources” exclusively for
them. (Stromquist 2002:26).

Even though there are important strides in relatioaccess of women to financial services
such as savings, insurance, remittance transfersradit, there are still legal, institutional
and socio cultural barriers. Some of the main neaszhy women have obstacles of equal
financial opportunities are for example women’saidpvork, limits on mobility, lack of
collateral and limited financial skills (Bachel211)

“Long-standing inequalities in the gender distrilmn of resources have placed women at a
disadvantage relative to men in their capabilityp@rticipate in and benefit from broader
processes of development. This has often left tiegg@ndent on male provision to meet some
or all of the needs of their househdl@g/SRWD 2009). In contrasts to the progress on
women'’s fight for equality, policies and other asjseof women’s empowerment (access to
education, job opportunities, fair returns to laheaduced burdens of unpaid work within the
home, access to land, access to credits, fighhsiyaiblence, etc.) have failed to accompany
that process at a significant level to achieve goal (WSRWD 2009:6).

2.3 Empowerment

Empowerment Concepts and Definitions

Empowerment is a term difficult to define. This tefinition” is considered its best quality
because it gives ampleness to a wide range ofraptmachieve it. Paulo Freire is usually
cited as a precursor of empowerment due to hisidéaducation as tool to boost
development (Parpart, 2002: 5).

Two ideas are central to the definition of empowemimThose two ideas are power and
choice. Empowerment implies to give people “pow&dbeer (1999) does not find that
everyone can be empowered. For her power is thigyabimake choices. Therefore to
empower is a process by which somebody who preljiouss unable to choose now has the
ability to change. People “who exercise a great diepower choice” in their lives are
“powerful” and therefore they cannot be empoweradbéer (1999:2).

However assuming that the people empowered prdyibase had no power can be

misleading. Women are not powerless, but they kawe specific strategies of manoeuvring
so that they can be heard or exercise their inlee®ften, women are not out of the decision
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making process, rather their participation is subtid underestimated. Research on formal
and informal decision- making in Kenia shows thanhven use manipulation and avoid
confrontation in order to get what they really wédbeer, 1999: 19).

Other authors refer to the important distinctiogferring to “power over”, “power within”
and/or “power with”. The “power over” refers mairtly the control over institutions,
resources and people. This control would be thigyatw do something, to change something
for better (Parpart et al. 2002: 5). However tbesai of “power over” as controlling resources
and people was found “disempowering” in natureesimevas usually used to over control
and repress people’s actions and thoughts (Papalt 2002:6). “Power over” was
overcome through the idea of the “power within"tttekes into account the individual
consciousness/understanding over own actions andjtits. The “power within” concept is
related to Kabeer’s concept mentioned above. “Pavitei’ would be the result of collective
action and together with power within construct plogver to. The notion of “power to” is
able to really change for better and it is empatheith gender in the sense that this kind of
power allows women to “challenge gender hierar¢Hiarpart et al. 2002:8) and change
them to achieve gender equity.

In general, inequality in power creates relatiopstof domination and subordination. This
inequality has its origin in smaller structuressotiety (family and community) and they
reproduce at macro levels. The objective of empmgeromen it is not only to change
gender hierarchical relations but all hierarchreddtions in society since it is said that
“domination relations and subordination at micrd écal levels of society allow global
systems of inequality in power” (Dianne Otto 198ied by Gabriel 2002: 35).

Moreover Stromquist (2002:23) considers that empoeat has “four dimensions each of
equally important, none- sufficient by itself toadahe women to act on their own behalf.
These are the cognitive dimension (critical un@erding of one’s reality), the psychological
dimension (feeling of self-esteem), the politicethdnsion (awareness of power inequalities
and the ability to organize and mobilize) and tber®mic dimension (capacity to generate
independent income)”.

Given the diverse notions on empowerment in tleedture, the present research builds its
arguments and discussions on the concepts andtiefinexposed by Naila Kabeer. As it has
been described above Kabeer conceives the conteptpmwerment as the ability to make
choices (1999: 2). There must be two conditionsetdulfilled so as to be a real choice. The
first condition is that there must be alternatiresrder to make a meaningful decision
differently. The second condition is that thederaltives must be visible to people. This
means that alternatives could exist but if theyraietaken as possible then there is denial of
choice and this is not considered empowering.

In accordance with Kabeer (2005, 13-17), the gbititmake a choice or, in other words, to
define one’s goals and act upon them is one oftitee dimensions of empowerment called:
agency.There are passive and active forms of agency wheréormer one implies action
taken when there is little choice and the lattex assumes purposeful behaviors. The second
dimension cited by Kabeer is related to tbsourcesor pre-conditions which enable someone
to exercise choice. These not only encompass rahtgreconomic resource but also the
social relationships within the family, the mark&tgte and community. The third dimension
is related to thechievementer the outcomes of people’s efforts to live theed they want.
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Development organizations have used the notioesnpfowerment in their practices (Parpart
et al. 2002: 10). Development and power (over)d@dmon ground when talking about
resources as empowering and hence useful for daweliot. Practices of empowerment in
Northern countries were taken to developing onég p-down process failed in many
cases. Southern countries criticized that the ampralid not bear in mind the local context
and knowledge (Parpart et al. 2002: 10). New apgires of empowerment were addressed in
contrast to the former. These new approaches remsjthe importance of “local” and of

local participation to ensure the success of thveldpment projects. These new approaches
coincide with the notions of power within and poweth explained before.

There is a tendency to think of empowerment asrtagical solution that will end with
poverty and inequality. However Gabriel et al (2@@2 points out that it is only possible to
think of empowerment that way if it is applied iig Iscale. On other hand empowerment can
only constitute a tool that can “bring fundamemtadnges” whose objective is in the first
instance to gain awareness about the differenilpbties for which a person can decide
regarding his/her own life.

Education and empowerment

Education is considered as potentially empower8tgofnquist, 2002: 23). Education is
supposed an element of inclusion and participatihin the social/economical environment.
Education should be means for consciousness, @algBection and action.

Access to formal education is assumed as synonyempbwerment (Stromquist, 2002: 24).
This is arguable from different points of view. Wnbtedly education has the potential to
empower people but not all education is indeed eveping. Indicators of the MDG of
universal education focus in quantity rather thanduality of education. Lopez (2000: 18)
points out that in Bolivia one of the preoccupatsiaf the educational reform of 1994 was to
overcome the functional illiteracy due to the “psadnance of the oral traditions” within
indigenous/peasant communities and the absencettérwmaterial to enable them practicing
their reading skills.

Stromquist (2002:24) points out that in “traditibsacieties” formal education is used to
reproduce gender roles. Education may also bemsaas to transmit dominant ideologies
under the premise of empowerment. Paradoxicallyjtfaity of the education/knowledge is
not even questioned by the feminist movement (Sgrost, 2000:81).

Empowering education should be able to create eonsigess of oneself in the society and
how it works if changes are to be done; but alsaation should be able to build self esteem
in the students. Education to empower girls mag\u®n more challenging since it requires
eliminating every gender label possible. In practitat would mean to reduce masculine
norms working not only with girls increasing sedteem but also with boys decreasing their
desire to be superior to girls (Stromquist, 20(®): 2

However, sexism is still present within the edumaail systems in Latin America. From
textbooks to teacher behaviours that contributeégerpetuation of differenced social roles
based on sex. Sexism in education does not begichiool but in families. Research from
Argentine shows that the role of women taking adrie house chores is a social product,
whether they realize or choose it or not. The tatteans that nevertheless many women are
not satisfied with that role, they “accept the pisarof domesticity which means women are
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confined both with respect to ideology and practictheir own homes and to the moral
authority which entails”; that acceptation then meaubordination, dependence and
exclusion from the spheres of decision-making.of8tjuist 1992: 29)

With regard to the value of education given by waraad men, Brown and Park (2000:538)
arrived to the conclusion that the likelihood ofeeion of students is lower when their
mothers have a greater say in enrolment decisiothsree probability falls even more for boy
students. This means that women value educatior than men even given more importance
to their sons than their daughters, relative to.memther finding is the fact that the
empowerment of less-educated women has a largeiveeggluence on the likelihood of
children being held back to school than the empoweet of better educated women.

Finally, Stromquist (1992: 29) also points Gilte elimination of illiteracy among women will
call for more than a redistribution of income anithér resources. It will call also for a
different social ordering, one in which poor wonteve overcome ideologies and social
representations of men as powerful and asserticeveamen as their abnegating self-effacing
companions

2.4 Educational Policies in Bolivia

Background

In this section it will be outlined education padis under the form of laws that were
implemented in Bolivia before the Educational Refdraw of 1994. This is important to
expose in order to compare how the Education Refepresented and advance in education
policies in the country.

The Spanish colonial regime destroyed the educat®ystem of indigenous people. The
colonial regime restricted education based onrgitef race, social position and religion
(Fonturbel, 2004:1) Bolivia’'s Education System wesated after the National Revolution of
1952, whose vindications were mainly three: UnigkXote, Agrarian Reform and Universal
education. Before that, education was limited tlitipal and military oligarchy (Fonturbel
2004:1). Indigenous people and women had no accagsht to education. They were not
considered citizens and had no right to vote (Mizilal. 1999:4) In 1955 the Education
Code (EC) was promulgated with the basic aimsitoiehte illiteracy, to enlarge education’s
availability to indigenous people, to promote crdtiand national integration of the country’s
different indigenous groups, to promote sciencetanlnology, and finally, to improve the
productive capability of the country (Fontarbel02(b).

Following the principles of the EC, the state efdocused on building schools and training
teachers in large scale to try to homogenize eduggbrcing indigenous children to learn
Spanish and thus contradicting/ignoring the ethrdod cultural diversity of the country. The
educational system structure was centralized bditainaunarticulated subsystem: that of the
urban and rural schools. Urban schools had an asswocwhile rural schools had another.
Moreover, the responsibility of urban education wes of the Ministry of Education while
the Ministry of Agriculture and Peasants Affairsana charge of rural education

The EC established that State policy educatioress, ftompulsory, democratic and unique. It

is at reach of all inhabitants and non discriminatblowever, it is criticised that these
principles were not accomplished because of tHedéastrategies to achieve them. The EC of
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1955 dedicated a chapter to female technical edurcédrticles 73-79) whose objective was

improving women’s economical and social situatiéat, its focus was directly and indirectly
on knowledge and activities within the domesticesphcomplemented with social, cultural,

sporting, journalistic, musical and informativeiaities (CPM, 1994: 24). Thus, the result is

that it maintained the notion of educating womebe&oome housewives.

After the EC there were other attempts to changdhlivian education model, to mention
some: the educational reform of 1968-1969, the losimns of the national pedagogic
congress (1970), the reforms of the governmentawizBr (1971-1978), the proposals of the
second national pedagogic congress 1979, the anoémicks government of Garcia Meza
(1980- 1982), the modifications of the governmestndcratic of UDP (Democratic and
Popular Unity)(1982- 1985), the projects of edumapolicy of the National Revolutionary
Movement party (MNR) (1985- 1988). However, non¢hafse attempts tried to change the
structure of the education model of the code obl@Boduct of the policies that enclose 1952
national revolution) despite its profound crisi?(@, 1994: 24). Moreover, due to lack of

lack of funds and political instability very few tifese policies were carried out.

The Education Reform Law (ERL) of 1994

The National Social Strategy proposed in 1991 fohedation for the Education Reform
Law of 1994) called for primary education to berévarsal right, the enlargement of rural
education and education of women as a way to fighierty and eradicate illiteracy by
relating education to economic, political, sociaflaultural processes. Apparently, this was
the first gender favourable framework (CPM 1994:32)

The Bolivia’s Strategy for Education (Ministry otlication, 2003: 18) points out that the
complex social context of poverty, the ethnicakdsity and the geographical, the cultural

and linguistic diversity of the country are the masues for why it is not possible to apply
strategies like in other countries with minor inglgus populations. The analysis of the
educational situation in the country pointed oat fisolated and circumstantial measures were
not sufficient to overcome the country’s problenasher a change in structures was required.
As part of the process of Education Reform an ages# among the government and key
political leaders of opposition was signed to cibats the Education Reform as a State

Policy. This is the first social policy that remaéhthrough four government terms (Ministry

of Education, 2003: 18).

The ERL was an attempt to promote integral tramsédion of the national educational
system in the administrative and pedagogic leveégrating interculturality and a
bilingualism. Its long-terms objectives were to noye access to education, improve quality
of education, achieve gender parity and develognsific and superior education and attain
efficiency in the use of human, material and finahesources (Ministry of Education, 2003:
48). This law was a step further than the EC beedlendeavoured to recognize
interculturality because as pointed out before \Balhad a “mestizo” monocultural State
based whose objective was to shape a culturallyimeesociety (Céspedes 2008: 79) rather
than accepting and understanding the multicultanal plurinational nature of the country.
As a consequence, more libraries were created lhasviext books in Quechua, Aymara and
Guarani. However, for many, it did not change tharfish mono cultural paradigm and the
supposedly transformation was unidirectional. B@maple, the bilingual scheme was to be
applied in rural areas and was not mandatory irtities. The ERL pretended to change the
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structure of the educational system aiming endmgith race, gender, social, economic or
religious exclusion. It intended to change the b@haism focus for a constructivist focus
(Fortarbel, 2004:4) as a step further becauseittstetifend in education inferred stimulus-
response (positive and negative reinforce), praciwd repetition for achieving operational
objectives and evaluation of results while the sddpend intends to develop students skills,
to create significant learning, and evaluate tloee@ss taking into account precurrent
experiences of students.

By using legal mechanisms, the ERL tries to overeasorial and gender barriers. For
example, the ERL compels every school to be mirgdrims of gender, although there were
some catholic schools that were reluctant to chaimgelt also contextualized education by
introducing the local language, varying accordimgetgion, into the school system (Fortarbel,
2004: 4). Because primary education is the basea$ndary and superior education and
conscious of the limited human and financial resesrand the lack of institutional efficiency,
the Technical Support Team focused the executidheoERL on primary level in order to
attack four main problems that kept producingeatticy: lack of schools, desertion, poor
guality of education and deficient management céipabf the educational system Ministry
of Education (2003:18). To achieve its goals, tReEonceived the transformation of
education in a linked process in two levels: theicular- pedagogic and the institutional-
administrative. It was necessary to change contrdgprograms, equip schools train teachers
as much as to create efficient systems of admatistr of education.

In context the ERL belongs to the time of poliacd®conomic readjustment from the IMF

and the World Bank in Latin America in the 90’st tAat moment, there were established in
Bolivia policies of readjustment (capitalizationraitional enterprises), education and popular
participation under the same government. Policig®pular participation allowed inclusion

of other stakeholders in scopes they didn’'t beforeducation the SD 25273 (1999) created
school committees (of parents) and school boarfdsof@mmunity, neighbour or zone
members).School boards have gained importancenmmemities’ schools in Villa Charcas.
Theses boards are comprised of members of schoohitee of parents and two
representatives of the territorial organization #rey are in charge of supervising the
performance of the school service and controllcigosl’ resources’ administration.

Summing up, the ERL for gender meant an improvenmmet/ious laws like the agrarian
revolution grouped together gender in a univeratdgory of education. While the EC
differenced gender from a sexist point of view, BRL recognized the need for gender
education and developed concrete strategies fapjication in the classroom as the next
subtitle will expose.

The transverses of the ERL

Although unseen and unknown, the transverse oédoeational reform are important
because they entail “a new way to see, conceivauaddrstand reality and live social
relations from a holistic point of view” (CPM 19933) They contribute to overcome the
fragmentation of the areas of knowledge to the troog8on of attitudes, expression of
feelings, and understanding the world and soclatioms in a specific context.

“The educational reform poses alternatives to aldie the transverses to the improvement of

competences, contents, cultural knowledge, praaiessnstruction of knowledge, context
framework that guide the achievement of social igraent” (CPM 1994:33).
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The transverses are four:

a)

b)

d)

Education for democracy implies teaching ideasm@nttiples based in values such as
freedom, equality, fraternity, respect, tolerardesign, agreement, consensus (assent),
and sovereignty. It is implicit in citizen attitusleshen they take interest in community
or nation matters, directly by working on themmudirectly by delegating
representation. Within the educational reform reigted with participation and
education organization at local, communal, distdepartmental and national level
respecting cultural diversity.

Education for health and sexuality looks at thegnation of local, cultural and
traditional knowledge with the occidental knowledgeeovering the health
conception of indigenous as the way to keep balaec#rocity, and harmony
between them and nature. The educational processg hbman sexuality understood
as the psychological, cultural and social expressiqeople embraces interrelated
aspects of sexual identity construction withoutdiaination or prejudgment, self
image and self-esteem, knowledge about the bodyuaations, human reproduction.

Education for environment, besides environmentgutidns and conservations, aims
the construction of a new socio-economic develogmerdel that allows the

individual and collective development trough respble management of natural
resources and the understanding of the human-nagiateon and the consequences of
poor resources management influencing negativelyemple’s present and future.

Education for gender equality refers to the righéquality of opportunities between
girls and boys. Its objective is the constructdmelations between women and men
based on values of respect, solidarity, equityibgan mind cultural diversity.

Gender focus on education helps understanding homvem participate and contribute
to society (CPM, 1994: 37-40)

The four transverses described above are the cbonexs of the ERL of 1994. From the first
attempt of changing the educational history of Balin 1952, this is the first time that a
reform introduces four values which intend to hameémpact on the social and economical
construction of the country. Likewise this is tlrstftime that a concept such as gender equity
is introduced to the curricula in education, megrilmat before the contents of curricula

would have a predominant sexist focus. This isnlaén reason why the four transverses of
the ERL are important.

Yet more significant are the implementation strege@f the transverses. The table below
shows the tasks, difficulties and achievementhemtocess of implementation for the
mainstreaming of gender equity. It illustrates ¢heleavour of taking the ERL in theory to
practice so that apprenticeship in every taughfestiwithin the curricula is effective for the
student. It was foreseen that without a pedagamgiad for the implementation any effort
made would have been ineffective.
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Table 5: Strategies, Difficulties and Achievementef Gender Transverse

Strategies for mainstreaming gender in formal edudéon

Difficulties to the implementation

Achievements

The introduction of the gender transverse in theicuum
of the different levels especially primary and tesrs’
education to warrant the inclusion of the transvers
competences of knowledge areas, thematic netsimapr
and in achievement indicators.

The introduction of the transverse in learning mesuo
warrant the use of non discriminatory languagesitations
about equity and opportunities equality, exampliegemder
issues such as chores division.

Training to introduce the gender transverse inwloek of
education professionals. It implies training abathie
theoretical part of gender equality, the methodickld
approach and the reflections about gender sterestgnd
prejudgments present in society.

Making methodological guides and support materizua
the transverse in the education context (in classrc
classroom projects and out of the classroom).
Diagnostics and investigations to get data on tbeess,
attendance and school abandonment. And thosedétatbe
different visions on education.

Introduction of the transverses focus and the o
transverses in the base curriculum of teachersatthn.
Making workshop about the cultural visions of
transverses.

It is a long term process since it is refer
to the change of attitudes, ways of thinki
values and the elimination of stereotyy
and prejudgments.

It is difficult to formulate more specifi
strategies because of the insufficig
information about the distinct cultur
visions about the construction of geng
relations

There are no clear strategies to get
teachers, parents, mothers F
communities.

There is a proposal for th
transverse to be incorporat
explicitly in the competences
the areas of knowledge

primary school.
Achievement

including this transverse ha
been created

Pedagogic advisers have be
trained

Support documents (materiz
about the transverses have bg
made for pedagogic advisers

indicator

S
d
nf
n

e

en

)

een

Source: CPM (2004)
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In order to achieve education for gender equatitgducation, one strategy refers to gender
socialization, a process that allows new learniigles, values, opinions, behaviour within
society. Socialization is made trough differentitnsions such as family, school, church,
workplace, and media. UNESCO (2004) shows thakesointhe reasons for why education
do not to reach girls, are patriarchal attitudéss’gcontribution to the family economy in
terms of unpaid work, distance and physical inftagtire, the school environment, the
content and process of education, poverty andishegrcost of schooling.

Nowadays, gender socialization still allows thesp#ence of asymmetrical, hierarchic, and
discriminatory relations against women, the fermale assimilation, the obligation to fulfil
gender mandates and methods of control as sotigduon (punishment) (Herrera, 1999:
74). The Ministry of Human Development (1997: 2@)nts out that there are different ways
of gender domination: sexual domination as to fam@id sexuality control; economic
domination related to unrecognising house chorgs@ductive work and social domination,
which consider that social hierarchies perceive agehousehold chiefs.

The Ministry of Human Development (1997) in a reshabout gender equality in education
in Bolivia, shows, as an example, that high sclstadents still recognize different attributes
for girls and boys that contribute to women'’s sulrwation.

Table 6: High School Students Perception of Gender

Female Male
Sensitive Rational
Studious Intelligent
Passive Active
Dependant Autonomous
Quiet Restless
Obedient Rebel
Insecure Secure

Source: Ministry of Human Development (1997)

Avelino Sifiani (and Elizardo Pérez) Educational Law(ASEL)

In December 2010 a new law of education was proatety This is one of the most
important laws referred to education promulgatedesithe approval of the New Constitution
of Bolivia in 2009 (under the government of Evo Mies) that re-founded the country as
Plurinational State of Bolivia.

The law was named after Avelino Sifiani and ElizaPéoez; an indigenous leader and a
teacher who implemented the “Ayllu School” or commitys school in Warisata, a community
located in the area of the high plateau in Bolililae focus of this school was learning within
the community. It didn’t intend just teaching indigous people how to read and write, its
purpose was to provide indigenous people knowlédgtheir daily life in the community

like agriculture, construction and respecting tiiads. It was innovative particularly with
reference to curricula, as it was designed andeglgupon among members of the community.

The Ayllu school was founded under the principlet thducation was a right of all inhabitants
and the system of production had to have socibtiyuior the community and for the families
of the community; thus the cooperation from the wamity with the families was imperative
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to achieve their particular objectives (e.g. carddton of a house for one of the families) and
collective work for community objectives (e.g. ctrastion of a community school,
construction of a roads)

The ASEL recovers this community-productive mode & is believed it will help the new
Plurinational State, through the holistic formatafrmen and women with critical thinking
and socio-community values (ASEL, 2010)

There is, among the Bolivian teacher’s union angbsfiion leaders, a resistance to accept the
ASEL. Gonzalo Soruco (2011), leader of the unioteathers of El Alto city, said in an
interview that ASEL is just a copy of the ELR of9Bwith an indigenist make up (El

Abogado del Diablo, 2011.tv.UNITEL.31.01.2011 22@&)hFor him, only terms and not
concepts have been changed (e.g. the ERL adderthepbpular participation while ASEL

talks about popular community participation). Matiastina Viscarra (2011), opposition
deputy, points out that there haven’t been resdarelaluate the advantages and
disadvantages neither of ERL nor ASEL. This fa&gitt allow perceiving how far the law is
from what it is being put in practice in schoolsefefore, for her, ASEL doesn't justify the
need to change the ERL of 1995.

Supreme Decree SD N° 28899: Subsidy Juancito Pinto

The SD N° 28899 was promulgated the 26 of Octob2006. This decree establishes the
subsidy “Juancito Pinto” as incentive to registatipermanence and conclusion of children
in the first 5 school years of primary in publiheols. The subsidy was named after Juancito
Pinto, a young soldier drummer who died in the Rawiar between Bolivia and Chile, for
which Bolivia lost the access to the Pacific Ocean

The subsidy gives an amount of 200 Bolivianos (epp29 USD) distributed in two parts.
The first payment of 100 Bolivianos should be d=ied at the beginning of the year and the
second at the end of the year. However, from thenplgation of the SD, it has been
delivered once a year at the end of the school yemording to the SD, the subsidy can also
be paid in products. The right to collect the sdip$ias a negative prescription of three
months from the beginning of the payment.

According to the National Plan of Development (NPIDwas necessary the implementation
of social policies to eradicate extreme poverty exclusion of people, families and
communities. The SD N° 2899 is part of the poliamepelled by the NPD as a project that
intended to strengthen, protect and develop hurapalilities favouring children of the
country. School attendance and desertion rateslini& have in the last years decreased
sufficiently to the extent that it affects the aml@ment of the MDGs. For this reason the
National Government has focused its efforts towapkific actions to motivate enrolment
and permanence in school to reinforce educatidreirefit of Bolivian children. With this
aim, the government decided to use economic resstdrom the Nationalization of
Companies that before capitalization in the 90'sen@operty of the State. These resources
according to the government must be used to imptioerdife conditions of the population,
especially among the younger groups of the popuiati

Table 7: Subsidy Juancito Pinto

! “Bolivia worthy, sovereign, productive and demdiz#o live well”
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Subsidy Juancito
Pinto CMT

Characteristics

Population target

Conditioning

Direct monetary
transfer to parents (@
legal responsible) of
the child(ren)

beneficiary

- Fixed amount of 20(
Bolivianos per year
per child

- For children in

public schools only

- Children from 6 ta
13 years old from
200 to 2010
enrolled in school.

Attendance to
school

Source: own elabouration based on the Supreme &é&Er28899

The SD N° 2899 was implemented under the premaegiling amounts of money in cash to
specific population and conditioned to fulfilmeritogrtain requirements established in social
programs, is believed to increase long-term investnm human capital. According to the

UN Economical Commission for Latin America and @&ribbean (ECLAC) cited by
Medinacely and Mokrani (2010:226), programs to ¢bmaed monetary transfers (CMT)
consider that intergenerational circle of povestydlated to meagre investment in social
capital. For that reason the conditioning systemnaosfer would be an effective motivation
to the accomplishments of the objectives in honegtwrally poor or close to the poverty
line.

However, the implementation of this subsidy mustibderstood as complementary to a
wider system of policies to change the socio-ecacalnstructures. It can’t replace on its own
the requirements of a complete protection system.

Child Friendly Schools (CFS) Program in Villa Charas

Child Friendly School is a program fostered by UNFC The objective of a child friendly
program is to increase the standards of qualischbols and school systems. The quality
standards should enhance access to school; hédperhto pass the course, finish the cycle
on time. At the same time it should offer educadicxperience to give students means to
progress, develop and achieve all their potentll@EF (2009: 2). Trough CFS, UNICEF
contributes to reduce inequality in education aedetbp inclusive curricula that take into
account local language, culture and customs (UN|CBHEO: 16).

To achieve the objective, CFS Program try to takeaatage of stakeholders involved in
education to warrant the right to education of uaStakeholders include parents,
community, teachers, principals, education planrersiety groups, local, and national
governments UNICEF (2009: 2). Stakeholders’ paréition allows schools and school
systems to offer conditions and resources to ajyg\guality standards that the program
searches.

CFS is defined as participative and innovative. iffeglel promotes and supports education
projects where the educational community partakbke.program works around five
components: inclusion, efficiency and quality, ligasecurity and protection, commitment
with gender and culture, and participation (UNICEB10: 17).

UNICEF (2010: 17) points out that in Bolivia, tlopeogram has contributed to the increase of

2 points of the registration rate in preschool hiag 34%. In primary education, the rate
increased in 16 points till the 51%. 45 of every taildren finished the"grade and 35 of
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every 100 completed thé'@rade at the appropriate age. 4287 children witaay schooling
were registered thanks to the implementation of 132¥ intakes in rural schools.19.000
students were benefited with school transport systAt the time 73% of the budget of CFS
Programs is invested by national authorities (UNFCE010:17).

Transport system

One may wonder what transport has got to do witication and empowerment. In my field
research | saw this relationship clearly and timesgnt it as a separate issue in this chapter.
Transportation increases the cost of educatiomaadlead to exclusion of poorer students
who can’t afford to it (UNICEF, 2009: 71). In ruraleas transportation is a problem of
lacking more than the cost and distance is a kelglem for children to desert school and for
parents to decide not to send children to school.

UNICEF Child friendly manual suggests schools stidid at short distance from students.
Distance is also an important factor in girl's attance. In a research in Egypt it was shown
that girls registration was reached 30% when scheere 3 or more kilometres from
households and more than 70% when they were 1 &ti@enfrom home UNICEF (2009:71).

Walking home from school may represent risks faldean. In that sense child friendly
schools try to find safe ways to go from home toost. When distance to school is too long,
the CFS manual suggests looking for safe schoo$prart like an organized school transport
service or the use of public buses which routes pgghe location of schools. In remote
places where children live too far from school laicgs where children are at serious risk, like
when crossing rivers or exposed to physical aggne$sFS manual propose coordinated
work among the community to form student groupshabilize because groups offer higher
security or grown-up’s groups to escort children.

In Bolivia the CFS program also emphasizes the wbrkulnerable groups specially
indigenous girls from distant rural areas. The magunterparts of the program are the
Ministry of Education and the Ministry of Justicepre than 50 municipalities from 7
departments of the country, NGO’s and some unitressi
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Chapter Three: The Study Area

3.1. Country facts Bolivia(CIA, 2012)

Country size 1,098,581 sq km

Population 10,290,003 (July 2012 e

Population growth 1.6€4% (2012 est

GDP per capita PPP $ 4,800 (2011 est.)

Unemployment rate 5.7 % data are for urban areas; widespread

underemployment (2011 est.)

Population below poverty 51.3% based on percent of population living on teas the

line international standard of $2/day (2009 est.)

Languages Spanish (official) 60.7%, Quechua (official) 21.28¢mara
(official) 14.6%, foreign languages 2.4%, other?4a.2001
census)

Literacy total population: 86.7%; male: 93.1%; female: 80,2301
census)

Education expenditures 6.3% of GDP (2006)

Bolivia is politically divided in 9 departments afhdther into provinces, cantons and
districts. There are smaller areas within the aagittowns and communities.
Administratively, the country has Department’s Gowveents and Municipalities.

Chuquisaca Department, Province Nor Cinti

Villa Charcas, which is the focus of this reseaistgcated in Chuquisaca, one of the nine
Departments of Bolivia. The department of Chuquadaas a population of 660.813
inhabitants; it is the equivalent to 6, % of thiat@opulation of the country. The capital city
of this department is Sucre, the Constitutionali@apf Bolivia. The Table below shows the
main demographic indicators of this department.

Table 8: Chuquisaca Demographic Indicators (Estimabns 2011)

DESCRIPTION CHUQUISACA BOLIVIA

Area (Km2) 51.524 1.098.581
Total Population 660.813 10.624.495
Inhabitants Density (Inhabitants pémz) ‘1‘322 4232
Percentage of masculine population ’ ’

Percentage of feminine population 5232 52;2
Médium Annual Grow Rate (Peentage) 27'43 25'59
Birth rate (Per Thousand) ’ ’

Death Rate (Per Thousand ;22 ;i?
Global Fertility Rate (Children per womgen 29’31 28’39
Fertility Middle aggYears) 42’38 39’49
Infant Death Rate (Per Thousand born ajive 65’84 66’82
Life Expectation at Birth(Years) 63’71 64’71
Life Expectation at birth in mefiYears) 68’08 69’03
Life Expectation at birth in womefYears) ’ ’

Source: National Institute of Statistics

Chuquisaca is one of the poorest regions of Bolth 1.9 USD GDP per capita (Ministry

of Health and Social Security, 2000 based on data fL997 census) of the country with high
levels of poverty of 70, 1 % (National InstituteSthtistics Bolivia INE, 2005) as well as high
deficiency of basic services. Chuquisaca is a marQQuechua region. Quechuas in
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Chuquisaca represent 60 % of the population. Therd 0 provinces in the department of
Chuquisaca and 28 Municipalities.

The research took place in the Province of NoriQmithin the communities of the district
Villa Charcas (one of the five districts of the [gilCharcas Municipality); in Incahuasi canton
(South west Chuquisaca). Nor Cinti is located K& from Sucre. According to statistics
from the National Institute of Statistics (INE 200the number of people living in extreme
poverty in Nor Cinti is 16.745 inhabitants. The N&inti province has warm productive
valleys and cold arid mountains.

3.2. Villa Charcas

Villa Charcas is a town located in the centre eféi feudd of the enterprise SAGIC
(Agricultural, Cattle Dealer and Industrial SociefyCinti).Villa Charcas was previously
called Sacari and the feudo extended into the outosvn of Sacari Incahuasi, Culpina,
Salviani, Carapari, Totora, San Pedro, MojueloEndancho.

Until the Revolution of 1952, indigenous peopléinlivia did not have property rights to
land. They were under a regime of “pongueaje” bycindigenous people were forced to
serve the landlord for 15 days in exchange forp#renission to sow a fraction of land. In
addition they had to pay a tithe, one tenth ofrthriome or produce paid as a tax for using
the landlords land.

In 1944 the “pongueaje” was legally avoided. Indiges people still had to work for 15 days
but they could rest for the next 30 days. After sgrmaars, the president at the time,
Gualberto Villarroel, who impelled this change di&d a consequence of his deathlandlords
tried to impose the “pongueaje” regime again. Teéepte from Sacari (Villa Charcas) reacted
by assassinating the landlord Fernando Mercy irf81%#e army then captured some
suspects, among them the well known indigenouselelsidrcelino Mamani. He was later
decapitated later in Sucre.

The 2 of August of 1953, in the former town of Sacad thwn was renamed Marcelino
Mamani after this leader and his heroic particgrain the upraising against landlors. Later
the town was again renamed, now into “La centridlé Centre) since it was installed an
agrarian centre in the town.The current name wangby a presbyter/priest René Ortuste in
honour to the ancient Charcas (now Sucre) (Hip#litves, personal communication, 2012).

Villa Charcas belonged administratively to the Mupality of Incahuasi until 2009. It was
created as a new Municipality and section (tAsdction) of the Province of Nor Cinti after a
long conflict about the seat of the Municipalityheélreason for the conflict, according to
people from the community, occurred because theidihality of Incahuasi didn’t responded
to Villa Charcas needs for a long time. So in 280thorities from ten districts organized an
extraordinaire congress and decided to take theidihality seat to Villa Charcas (El
Cintefio, 2010). Incahuasi authorities took legtibas to recover the Municipality seat and
got a favourable verdict after three years (200f) May of 2007 in the city of Sucre
(Department of Chuquisaca) president Evo Moralésegad along with ministers and
commissioners from Villa Charcas and Incahuasirtd & solution which was the creation of
a fourth section and the Municipality of Villa Cleas. The process of creation of the

2 A piece of land formerly granted by a feudal ltsdsomebodly in return for service.
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Municipality concluded the 4 of December of 2008eTreation of the Municipality implied
the assignation of own budget to be better disteitbuvithin the Municipality for
implementation of projects and the improvemennfifaistructure.

Since the process of consolidation of Villa Charask further, and the last census of the
country is from 2001, there is lack of accuratexdsdtVilla Charcas. For the documentation
and information collected from key informants, swevealed the process of separation is
not yet completed. For example the law N° 412°&sttte creation with 39 communities. The
“Defensoria de la nifiez” (local government offidgmtection and defence of children’
rights) provided population data of the Municipalitith 37 communities and the map
provided by the topographer from the Municipalitdicates there are 47 communities. Key
informants pointed out there are at least two comitias that are being claimed by Camargo
(the capital of the Province Nor Cinti). All thissues affected data collection for this study
research.

3.3. Location and Geography

Villa Charcas is located in the south east of
Chuquisaca. In terms of access roads it has
improved from the time it was part of
Incahuasi, still all roads to communities are
still dirt roads. It takes about 12 hour’s bus
trip to get there from the city of Sucre, 4
hours from the city of Tarija and 6 hours
from the city of Potosi. Directs trips to Villa
Charcas are only twice a week.

Figure 1: Location of Villa Charcas

Villa Charcas has an area of 687,598 km2.
The weather is dry and cold. The annual
average temperature is 19,3 °C. There is
diversity of plant life. The water in the area is
low on salt, therefore suitable for human
consume and agriculture.

While the valleys of Nor Cinti are rich in
production of a variety of fruits specially
grapes and have developed wine industry, the
cold weather in the upper sub-Andean region
affects agricultural production. However, the cofeiather of this region is favourable to
produce potato and chufio (dehydrated potato). Aljuie is thus an important income

source in the area. Villa Charcas (district) islB-sAndean region.

3.4. Population
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The Municipality of Villa
Charcas has 5 districts: Villa Picture 1: Family with six children
Charcas, Pucara de Chunchuli,
Supas, Caiza K and Santa Elen:
The Municipality of Villa
Charcas has a total population ©
12.374 inhabitants from which
4.174 belong to the district of
Villa Charcas. Figure N° 2 show:
Villa Charcas is a young region,
with 50% of the population
between 15 and 64 years and 4«
% of people under 14 years. The
average size of the family in

Villa Charcas is 7. By Rocio Azurduy Aguirre (2009)

- -

Figure 2: Population by age (projected data)

65-ta—+
09510

years
6%

< 5 years
16%

Source: Health Centre Santa Maria Madre de DiddilieCharcas

The research took place in the district of Villaa@tas within its 10 communities: Arpaja
Alta, Arpaja Baja, Ayomita, Centro Centro, Centritld/Charcas, Chaquimayo, Huancarani
Bajo, Sultaca Alta, Sultaca Centro and Villa Chardsccording to the law N° 4127 of
creation of Villa Charcas Municipality, there artotal of 39 communities. As stated above,
no official population data exist since it is mupality of recent creation and there has not
been a census in the region. Data provided by #athi Centre is a projected data set by
National Government Health authority. And data opydation number was granted by the
Defensoria de la Nifiez.

3.5. Main Economic Activities

The major economic activity in Villa Charcas isiaghure. Most inhabitants of the region

are involved to some extent in agriculture andli@raative income generating activities
when the income of agriculture is not enough totrbasic needs for the family. The main
products of the region are: potato, lima bean, p&@s papalisa (other tuber), peanuts, garlic,
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chilli, apple and orange for selling. There aresotbroducts that are only for family
consumption like: wheat, barley, kidney beans.

Potato is the most important and largest produdtréaling in the region. The principal
markets for the local production are Camargo (eapitthe province of Nor Cinti), Potosi
and Tarija (capital cities of departments). In orehave better options to negotiate prices
and seek markets, producers in Villa Charcas heasged associations of potato producers,
milk producers and others related to the produictseoregion.

The labour market in Villa Charcas is based in@dtire activities. Almost every informant
from the ten communities declared that agricultsas their main occupation; this was even
the case for people who don’t own land. People ddaot own their own land rent from
neighbours and relatives. Women'’s participatioagniculture is traditionally addressed to
weeding and seeding; while men do the ploughing¢livey is an activity for boys as well).
Women are more involved in trading than men. Inrttagket of Villa Charcas town there are
more women sellers of foodstuff, and farm prodactd meals are prepared by them
Traditionally, but not restricted, potato is aguwot that men put up for sale.

Other important economic activity is
wholesale and retail commerce. Villa
Charcas has become a merchant’s centre
for the surrounding communities and even
the communities of the neighbouring
| municipality (Incahuasi). Another minor
activity is breeding cattle. It has also a
varied production of knitwear. The table
below shows the distances, access and
products of the communities of Villa
Charcas district. | In Villa Charcas town,
which is growing more and more into an
urban centre, there is a market to sell local
products, foodstuff stores for imported
products. There are also a few restaurants
and clothing stores. Stores are run by both
men and women since they are family
businesses. Women may also be entrusted of prauigj@ctivities for wholesale as they
travel to bigger urban centres like Potosi, La &&t Tarija. Wholesale commerce refers to
trade of potato, apple and corn in mass to indstir bigger markets from other cities.
Associations of producers of these products arelwed in this category of commerce.

A minor activity but stated as productive work am@ome respondents is construction.
Nevertheless it is not very common for people fommunities in Villa Charcas because
traditionally if a family needs to build relativasd neighbours help due to communities’
traditions of reciprocity called minka and ayni &iped below. This means construction
work is mainly an occupation for migrants in otb#ies from Bolivia or Argentina.
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Table 9: Economic activity, distance and access tife of Villa Charcas’ Communities.

Community Distance (km) Main Economic Activity G ac;es B
Villa Charcas 0 Potato, Lima Bean X
Centro Villa Charcag 3 Potato, Lima Bean, Peas X
Centro Centro 4 Corn, Potato, Lima Bean, Pe§ X
Huancarani Bajo 5 Corn, Potato, Lima Bean, Pe{ X
Papachacra 15 Corn, Potato, Lima Bean, Pe{ X
Arpaja Baja 5 Corn, Potato, Lima Bean, Pe{ X
Chaquimayu 8 Corn, Potato, Lima Bean, Pe{ X
Arpaja Alta 16 Corn, Potato, Lima Bean, Pe{ X
Sultaca Alta 10 Corn, Potato, Lima Bean, Pe§ X
Sultaca Centro 8 Corn, Potato, Lima Bean, Pe{ X

G= Good; R= Regular; B= Bad
Source: Consejo Rural Andino (2011)

3.6. Social Organization

Villa Charcas has a large Quechua population. Ating to the table N° there is more than
80 % of self-identified Quechua population in tegion. 65.60 % of population has Quechua
as their mother tongue. The Quechuas has presarany features of their ancient social
structure even after the colonial period and thduction of the social structures of the
mestizos. Their Quechua social structures havadanfted ways to be and think.

Table 10: Languages and Self-identification in Vith Charcas

Main Language you learnt to speak Number %
Quechua 13,02¢ 65.6
Espariol 6,667 33.5]
Aymara 3¢ 0.19
Guarani 4 0.07

Main Indigenous Population of self-identification Number %
Native Quechua 9,791 81.64
None 2,057 17.14
Native , other native 107 0.84
Native Aymara 3] 0.24

Main Languages Spoken Number %
Quechua-Spanish 9,175 39.3
Quechua 7,576 32.44
Spanish 4,593 19.61
Quechua-Aymara-Spanish 24 0.1(

Source: INE 2001 (projected data from Municipality of Incahuasi)

The social structure of Quechuas and Aymaras iscbas ‘Ayllu” whose translation means
family or community, a group of people or familigh a common trunk and sharing
territory. Theayllu influenced the Andean way of thinkingyllu implied that people did not
belong to themselves but to thgllu. Without it they weren’t able to survive. Villa @itas
preserves features of Quechuas social structuierding to Delgado and Gomez (2002:
234) rural indigenous communities in Bolivia curtgrinave a mixed concept of Ayllu and
colony traditions. One of the main characteristitthe Ayllu was the communalism. Garcia
Linera (2005: 9-10) explains that the tendency tow@ommunalism in Bolivia is founded in
the economic traditionalism more than in religidhe traditional ways of production and old-
fashioned technology (e.g. the plough) of nearB098f small enterprises of the country
originates from communalism and syndicalism, asottilg way to fulfil their needs. This is in
contrast with the remaining10% of capitalist entisgs that generate 65% of the GDP.
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Communities have patrticipated in political life ;gnthe agrarian reform. Communities are the
bases for other types of organizations such asapeagndicates or territorial based
organizations (OTB) that are to participate in puble.

Rural communities have multiples functions suckoasanage communal resources, solving
differences between families or to form the basesfpiritual expressions (Delgado and
Gomez 2002: 234). According to Palomino (2011) ifyeacity is the foundation for the
collective and communitarian character of indigensaocieties”. Social organization is based
in reciprocity or mutual help systems that reveal subjacent indigenous culture. It is
expressed in agriculture and other aspects ofitdgado and Gémez, 2002: 234).

There are many systems of reciprocity like élyai, minkaandfaenas Palomino (2011) says
the reciprocity systemayni’ is present at “every transcendental act for ailfalike building

a house, branding livestock, sowing, harvestingriage, death”. It is a retribution system

for work In Villa Charcas for example it is commtuncall neighbours and/or relatives to help
in construction or sowing or harvesting. In timdsew the man is absent women also use this
system. During the day(s) of work the family whod®ahe call provides their helpers with
food and drinks. There is an implicit compromisdédp to those who helped the same way
sometime in the future.

Minkais the reciprocity system of collective work foetbommunity. For Palomino (2011)
the subjacent thinking of this system is that theds for the community will benefit
community members individually and collectivelygdod example of this system in Villa
Charcas is the participation of most families frditha Charcas to construct the cobbled
paving from the outskirts of the town to Incahuasi.

3.7. The role of women in Quechua culture

Discrimination towards women, stronger if in adualitishe is indigenous, is evident but still
not a topic people talk about in Villa Charcas.Btite mestizo and the indigenous cultures
have a strong patriarchy influence. However, itas clear whether the Andean indigenous
cultures were patriarchal or whether this was indéérfrom the Spanish culture aymara
culture, complementarity is one of the principlé&gmara culture dualist cosmovision and
hence puts men and women roles as equal. Howes@matiualism there are hierarchical
relationships (Carafa, 1994). Women are aboutdfdtie population and they participate in
society. Data show that disparity among boys’ and’ gttendance in primary school in Villa
Charcas has been overcome, but barriers for gidstation are not limited to economics;
they are also cultural. The role of women in adtuze is a important in Quechua households;
even more when men migrate to the cities or abraad.will show in my chapter on the
empirical findings, women have increased respolits#si not only in the households but also
in the communities. The role of women is not lirdite the household; they participate
actively from labour market trading products atlihwal or markets further away with
husbands or alone if indispensable. However theséill limited space for women in
decision-making, their work in agriculture is undiued for being secondary compared to
men’s and their work intra housed is considerguratiuctive. According to (Stromquist,
1992: 25) “the disadvantage of rural women is ntikety due to the sexual division of labour
that places upon them burdens for domestic wothksistence production and various family
responsibilities”.
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3.8. Health in Villa Charcas

Health in Villa Charcas has
Picture 3: A medical emergency improved after the separation from
Incahuasi, according to the Chief
Doctor of the Municipality. Since
to 2009 it have been implemented
health posts in communities with
higher demand. There are at present
6 health posts and 2 health centres.
Posts count with an auxiliary nurse
while centres have doctors, nurses
and beds.

According to information from the
main Health Centre of Villa
Charcas, there are three groups of
people using health services mostly
in the region: children under 5
years, women in fertile age and
elderly. Consultations of these groups increaset ahplementation of health insurances
executed by departmental and national governm#rgssSUMI (Mother- Child Universal
Insurance) for children under 5 years; the Subdichna Azurduy for pregnant women (50
Bolivianos for monthly controls for a maximum of@Bolivianos) and the SSPAM (Health
Insurance for the elderly for its abbreviation pa8ish) for people over 60 years. Although
these policies are not specific to Villa Charcasthay are national policies | refer to them
because it was brought up in some interviews wiglical officers and women respondents.

Ly

zurduy Aguirre (2011)

TG
By Rocio A

SUMI was implemented in 1996 (DS N° 24303) to pdeviree health services in the National
Health System and the short term Social Securiste®y to women (from the beginning of
their pregnancy and after 6 six months from thévdef) and children (from their birth until 5
years). The Subsidy Juana Azurduy was implement@@08 (DS N° 0269) to encourage pre-
natal control and new born control until 2 yearggbgnting monetary incentives of 200 Bs for
4 prenatal controls (50 Bs each time); 120 Bstierdelivery in authorized health centres and
1500 Bs for 12 controls (125 per control) of thddcbefore he is 2 years. These programs
comply with government policies to fight mother{dhideath rates. SSPAM (law N° 3323) is
a health insurance addressed to population ovgeéfs. This insurance is financed with
resources from the hydrocarbons direct tax (IDHt®eabbreviation in Spanish) whose

profits from trading are distributed to the 9 deyeants in different proportion in accordance
to production)

Health Centres prepare campaigns, workshops aadative talks for improving health and
preventing common illnesses in the region. Theggities are not particularly addressed to
men or women but women participate more of themm@on preventive workshops are
related to under nourishment, family planning amketculosis. Nowadays are being
implemented practices of communitarian intercultéaenily health as a government policy.
(E.g. if women prefer not to use a delivery beddose it is not part of their traditions)

3.9. Education in Villa Charcas
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Education in Villa Charcas has been stated asha aigd a duty. The community, trough the
Municipality has determined that school attenddaaeandatory for children of the
Municipality. If children do not attend to schotiie whole community shall be affected to
obtain of resources engaged to the implementafipnogects for the community. The
Mayoral Decree N° 08/2007 literally provides anskiincts that Territorial based
organizations, agrarian syndicates, scholar assesniplublic, religious, educational
authorities and communities participate in literpeggrammes under the command that
communities declared illiteracy free will have piilzed attention. From year 2008, projects
won’t be carried out for the communities that do participate of these programmes.

In Villa Charcas Municipality there are 34 primaghools and one secondary. In the district
of Villa Charcas, where the research took placeetlare 5 primary schools. The secondary
school is located in this district and works asarlding school to receive students (girls and
boys) from the most distant communities.

Table 11: Number of schools for Districts in VillaCharcas

District N° of Schools | N° of High Schools
Villa Charcas 5 1

Supas 8

Cayza “K” 7

Pucara Chuncht 6

Santa Elena 8

Total 34 1

Source: District Office of Education of the Munialjty of Villa Charcas

According to data provided by District Educatiofdfice of Villa Charcas, there were a total
of 3.902 students enrolled in Initial, Primary é&etondary (from ages 4 to 20) in 2011; from
which there were promoted 3.693 and a total ofdi®p outs. In terms of gender data
revealed there were more women enrolled and praimptschools. There were 1938 boys
enrolled and 1841 were promoted;
in contrast there were 1964 girls
Picture 4: Primary School stud_en:[‘S! T enrolled and 1852 were promoted.
E 4

Data also revealed that, even with
the command of the community for
school enrolment and attendance,
there is important school desertion
in Villa Charcas. There are
considerable differences between
the numbers of children enrolled in
Primary (504) and adolescents
promoted from High School (33) in
2011 (see append N° Tables of
schooling). Data show there is
significant drop out in the second
year of secondary meaning, the
year that corresponded to the eight years of casopyiprimary school.
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Chapter Four: Methodological approach

In this chapter the discussion is centred on theareh strategy and design chosen for this
research. In addition the process of conductindiéhdwork in the communities and the
different data collection methods used in the netewill be discussed.

4.1 Research Strategy

A research strategy is a plan of action to condesarch systematically. Research can be
conducted through various approaches; throughsbefiquantitative and qualitative
methods — or combined (Bryman, 2002, 20-21).

Quantitative research tends to “simplification’atlis the “reduction of phenomena to
specific obvious aspects, this is evident in iggmentation in isolated elements, eluding its
complexity and ignoring the hidden and underlyinggesses” (Davini cited by Bustamante,
2005:32). While qualitative research concerns abmwitext and people are seen as a totality
and not reduced to simple measurable variabled@Tapd Bogdan cited by Bustamante
2005:32).

Qualitative research is often applied in studiesifing at understanding what meanings
people assign to their activities and to their $ifiations. A qualitative approach can better
grasp the diversity of people’s perceptions andagdsothan a more quantitative approach.
Therefore the approach used in this research igafivze. Qualitative research is a
methodical investigation with three elememtstuctive viewinterpretativeof what the
participants say ancbnstructivesince it takes into account people as importarttipar
phenomena and not just as observers or receptthemf (Bryman, 2002: 266). Inductive
because “the concepts, intellections, and compraties develop beginning from the outline
of data and no from collecting data to evaluate etgchypothesis or preconceived theories”
(Bustamante 2005: 33). Interpretative becausees to “understand people in its own
framework, that is to understand reality as thexstlexperience it: their battles, successes,
failures, conflicts, etc.”(Taylor and Bogdan citeyl Bustamante 2005:33).

This research addresses a specific culture tiehit accustomed to give the lineal answers
that it is usually required for the quantitativepegach. About this, Yapu (2006:160 affirms
that it is possible to collect information by agki the individual or group different
questions they can relate to (e.g. symbolic reptasiens of animals for Andean cultures)
meaning that it is important to bear in mind thateat and previous knowledge/experiences.
Yapu points out it is better to make concrete nathan abstract questions and indirect rather
than direct questions (e.g. what kind of snakedra®e? Rather than what does a snake
means?) Yapu (2006:159). This was the approacin take consideration when doing the
interviews in Villa Charcas. People from the comitydo not easily understand concepts
like “empowerment” or “gender equity”. The quessas conceived in the interview guides
were reformulated for people from the communitycrding to their background and
sometimes even language (Quechua).

Rossman and Rallis, cited by Marshall and Rossi2@@6; 3), present five characteristics of
qualitative research: is naturalistic, draws ontipld methods, focuses on context, is
emergent and evolving and is fundamentally intdgtinee. Moller (2010:49) says that it is
naturalistic since the “researcher does not trpamipulate the context” and because the
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“research takes place in real-world settings aropleeare interviewed with open-ended
guestions in places and conditions that are coatftetand familiar to them” (Patton cited by
Moller, 2010:49).

Critiques to qualitative research share four assiomgx

- Research fundamentally involves issues of power

- The research report is not transparent but raththioeed by a raced gendered, classed,
and politically oriented individual

- Race, class and gender (among other social ices)taire crucial for understanding
experience

- Historically, traditional research has silenced rbers of oppressed and marginalized
groups. ( Rossman and Rallis cited by MarshallRagisman, 2006: 5)

For those reasons the authors suggest to socerdeers to “examine how they represent the
participants in their works”, to consider the reaships between their personal and social
features, how they interact with the participamd what they write, to bear in mind the
interaction of ethics and politics (Rossman andiReited by Marshall and Rossman,

2006:5). In this research study | tried to be avedriie critiques above as | did not wanted to
either make the respondents feel judged by askieg about personal issues and at the same
time | did not want to represent a subjective idehow people from Villa Charcas are and
behave although | have a personal interest insthigei of gender empowerment because of my
work as a lawyer showed me women are still a valplerand at times marginalized group.

4.2. Research design

A research design is the “framework for the coltatiand analysis of data” (Bryman
2002:27).

Social researchers ask two fundamental types efrek questions; what is going on and why
(De Vaus, D. A. 2001:1). My research questionsstimpowerment of women through
education in Villa Charcas and how education fomea is in practice in Villa Charcas. Thus
it is both descriptive and explanatory in its natur

A descriptive research characterizes a certaiatsita or phenomenon by giving details to
provide an enriched picture of it. For De VausAD(2001:2) a good description is
fundamental to the research enterprise and addsasumably to our knowledge of the shape
and nature of society”.“Descriptive research dessga scientific method which involves
observing and describing the behaviour of a subjétiout influencing it in any way”.
Shuttleworth (2008: 24).

A descriptive research is key to show the existerficmcial problems and place in doubt
“accepted assumptions” about them to bring aboastions of a explanatory research (De
Vaus, D. A. 2001:3). In my research, people frommownities were asked about their
perceptions on education for gender to find owdibhetween education and empowerment of
women in that particular region. In a descriptigegarch there is certain knowledge of the
theme in question but “there aren’t precise resesrabout the place, social group or
activity” (De Vaus, D. A. 2001:3). This researclyaimes about the perceptions and
experiences of education for specific group in ohthe poorest regions of Bolivia. The
reflections exposed may result useful for socisagchers and students in other parts of the
World (Gabriel, Zapata, 2002: 14). Furthermore, piag the phenomenon of education as a
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tool for empowerment was significant because tiglittle knowledge about this in the
particular region of Chuquisaca. The region als®itsaown particularities compared to other
regions of the country.

According to Robson cited by Abastoflor (2010: 3Bk case study has the ability to
generate answers to the questions “why?”, “what®*&ow?”, so it is the most commonly
used in researches that aim gaining a deep unddnstpof context and processes of a
particular phenomenon. Likewise, Tellis cited bya&toflor (2010: 36) indicates “case study
is an ideal methodology when a holistic, in deptrestigation is needed” because it
“encourages the analysis of different perspectfenajor actors but also the opinions and
thoughts of individuals and groups closely involveth the problem” . Moreover, case study
“opens the possibility to gather and analyse irtll@gormation from different sources and to
collect opinions, experiences and thoughts ofalindividuals involved (Abastoflor, 2010:
36).

In my research study it was important to have paatipe of different actors from the
community although the phenomenon researched comosty a part of the population of the
community: women’s empowerment. | focus on presgndietailed and intensive analysis of
some aspects of the education in the particulaomesnd this was an appropriate strategy to
answer the main questions proposed as well asaim #he research goals. | also used
exemplifying cases (Bryman, 2002: 51) of interviaeievant to the study.

4.3. Research methods

Qualitative research has ways to collect datadtetonsistent to its characteristics and
objectives. For this research | chose to use donuamalysis, qualitative interviews and
participant observation.

4.3.1. Documents Analysis

This method refers to the critical examination efBaiety of documents (Bryman, 2002: 381).
It is especially useful to establish comparisors anstudy in depth variety of material such
as: registers, interviews, declarations, policktigtegies, etc.” (Silvente, Villarroel and
Valdivieso 2006: 67).

This method “is used especially in sociology, p®joby, political sciences and literature and
includes normally the assessment of the frequehcgrtain categories defined forehand like
ideas, expressions, word, or expressive elemerdivefse nature. These categories express
the variables or indicators that form part of tasearch problem” (Silvente et al., 2006:67).
The qualitative nature of the research makesficdit to infer indicators or strict measurable
variables but the documents analyzed made possitalking systematic appreciations about
ideology and political thinking” (Silvente et a2006: 67) contained in them. “The main
advantage of the document analysis is that it ldsaa empirical base perfectly accessible
that make it possible to analyze a document wih &ibjectivity than with other means”
(Silvente et al. 2006:67).

The document analysis was a process of interpoetafithe documents looking for the
information relevant to this study. The documerglgsis in this research began looking to
official documents such as laws, regulations, n@psps, educational reports on education
policies in Bolivia and Villa Charcas.
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4.3.2. Qualitative interviews, strengths and weakrsses

Interviewing consists of a dialogue between therinewer and the interviewee(s) in order to
get information from the last. It is an ancientiieique that has been used for long time in
psychology, sociology and education. In this fieitlallows to get information that otherwise
would be difficult to get (Silvente et al. 2006:)64

Qualitative interviewing is different from quantitae interviewing. The differences derive
from the approach (quantitative or qualitativelesétd (Bryman 2002: 319) according to the
objectives of the research.

Quantitative approach is more structured for thenems to the questions to prove or dismiss
the thesis. Qualitative approach is less structtoethe questions to allow “greater generality
in the formulation of initial research ideas andmterviewees own perspectives”. Therefore,
the interest is focused in the interviewee in dgaglie interviewing while in quantitative
interviewing are reflected the concerns of the aeswer.

There are three types of interviews: structureohisstructured and unstructured or informal
(Yapu 2006:154) interviews. Through the conducttbsemi-structured interviews | gained
knowledge about the perceptions, opinion and e&peés of people from Villa Charcas
communities. Semi-structured interview refers tardarview in which topics are specified
beforehand but questions give the interviewee rtmmextensive, deeper answers (Bryman
2002: 321). For this study | have chosen in-deptirviews because what | want is not only
to ask questions but indeed get deeper in thevietgees minds and feelings. The focal point
of the research is to inquire the reasons and mamme&vhich the people from Villa Charcas
feel and perceive education. Nevertheless thailyais is more complex they grant a wider
range of freedom for the interviewee to answer iiBag 2002). Yet | have prepared interview
guides with focus on the information that were valg to the study.

Flexibility is one of the characteristics and adeges of qualitative and semi-structured
interviewing. Questions may not follow the exadearand there is the possibility of
including other questions convenient to the mapida® (Bryman 2002: 321) as it was
explained above. Because of the language, vocabaat different (understanding) logic
used in some of the questions | had to changeefondmulate or elabourate a bit on them to
make sure they were being understood by the ieres. That was not always easy because
their native language is Quechua and the studyeguas prepared thinking in English and
translated to Spanish (conscious that it was aegiiadhle to change). Although all of them
speak Spanish to some extend their knowledgei®faunded on everyday life basis and
used mainly to communicate with Spanish speakérismot used or developed at home (it is
different for their children).

Informal interviews were also used for this reskatudy. They were useful to bring insight
on important aspects of the context, the commudytyamics and issues that came out during
the research process.

Append 1 and Append 2 show the relation betweerarek objectives, research questions

and interview guides as well a description on hotgriview guides were conceived for this
research study.
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Interviews took place in suitable places for thegpmndents not to feel stressed in any way,
preferably in their own environment so | visitedroounities, households, school and the
main health centre. The interviews were recordezhssette recorders. | was assisted by a
translator for some of the interviews since my klealge of Quechua is very limited.

4.3.3. Participant Observation

Observation for Scribano (2005: 55) is a methody#t systematic information of social

world” based in two features of the researcheis Witual participation in what he tries to
understand and his capacity to communicate witlstiigects involve in the phenomena

studied”.

There are different types of observation as a neetb@ollect data. For Silvente et al. (2006:
62-63) there islirect observation, when the researcher gets in touctopally with the event

or phenomenon ariddirect observation when the event or phenomenon is krnicough
observations made previously by others (e.g. whemake use of books, reports, magazines,
photos). Observation can alsounsstructured simple or free that it is done without technical
support orstructureddone with suitable technical support such as tathiarts, and cards.
There is alsdield andlabouratoryobservation and individual or team observation.

Similarly, there isnon participantandparticipantobservation. In non participant observation,
information is collected from outside, without intening in the social group, event or
phenomenon studied. In participant observation otkthe researcher experiences himself
social activities (doing more less what the regtrdtated to the research and at the same time
he is supposed to take notes of what it is saiddame. (Yapu 2006:153). Bryman (2002:292)
claims it is difficult to differentiate participawobservation and ethnography because they
“both draw attention to the fact that the participabserver/ethnographer immerses himself

in a group for an extended period of time, obsenkehaviour, listening to what is said in
conversations both between others and with theviietker, and asking questions”.

Yapu (2006:153) states that researcher’s participas inevitable in small groups or
communities since his presence can’t pass unnotidétbugh my aim was to interview
people from communities, | settled in Villa Chartaswn and not in the communities that are
spread around that town. So my presence there gtas®ticeable. However Yapu (2006:153)
points out that participant observation even whésnmot “assumed formally” is also helpful
to get a general (qualitative) picture of “peopleir social positions, and patterns of their
social activities”. Living in town allowed me tee the dynamics between communities and
town. For example fair (market) days and Sundayseygeople from communities that go to
buy and sell products but also to have a momelaisifire with their families. Sundays people
from town and communities do sports (soccer anduet) or have a special meal.

| attended meetings of the communities, for exartipe‘club de madres” monthly meetings.
These meetings get together women (mothers) in ¢beimunities and | had the opportunity
to visit two community houses were they met. Liksayil attended to school fairs.

To register these activities | made use of photggygdsome of which | display in this

document) and | also took notes according to aerbsion guide | prepared previously.
Photography as a method of collecting data is liseftause an image may say more than
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words do but also gives the impression of beingetiiBustamante, 2005: 40). People where
eager to get photos and they asked for copieseai that | sent some time later.

4.4. Sample and data collection

The sample consisted of 83 people of communitighefistrict of Villa Charcas. The
selection of individuals for the interviews obeyedriteria of representation but also
availability. Thus, the sampling method used isshewball sampling for which “the
researcher makes initial contact with a small groupeople who are relevant to the research
topic and then uses these to establish contadisofhiers” (Bryman 2002: 100).

Table 12: Sample

Sample Age Number
Range
Women 22 to 46 28
Men 30to 48 27
Teachers (women)| 25 to 45 6
Teachers (me 27 to 3¢ 4
Students (girls) 14 to 17 9
Students (boys) 14 to 18 9
Total 83

In order to know the impact of education on womearigopowerment, the sample included
women and men from the ten communities of theidtstf Villa Charcas; as well as teachers
and students. Women and men were interviewed nla®w perceptions and opinions on
their roles within the household/community and edion. On the other side teachers were
interviewed to get their insights about genderdvanse of the ERL and its impact on
students. Lastly, the purpose of interview withdstots was to gather information concerning
their knowledge and perceptions about gender eqtisghool and home.

The sample intended to collect different pointsiefv of people from the communities of
Villa Charcas C to have a more complete portrathefsituation of women’s empowerment
in that region. In this research study women and were taken into consideration because
according to gender approaches construction ofeyesglity and empowerment should
include both women and men.

According to Bryman (2002: 300) key informants pe®ple who provide “perceptive
information about the social setting, importantrégeand individuals”. Part of my strategy
was to get in touch with key 5 informants: the NMiBdical Chief of the Municipality, (2)
principals of the school and the high school, (bjnen leaders and the (1) responsible of the
district office of education in Villa Charcas.
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4.5. On the process of doing fieldwork

Fieldwork is the empirical part of the researchis Itpractical draw near to the object of the
study” (Yapu, 2006: 145). Fieldwork is a processaagse it requires a series of actions to
obtain information for the research. It doesn’t t@ahow good a research design is, it is
unlikely that the day after to the arrival the @sher will begin to collect the information for
the final report (Yapu, 2006: 146). The focus of magearch was the ten communities from
Villa Charcas, Chuquisaca, Bolivia. The selectibo@mmunities for this research obeyed to
criteria of poverty and because | had some fantiiavith communities from the area that |
had visited previously. My first contact was theallle Centre where my father worked for
many years.

In order to collect field data it was necessaryisit communities twice because the first time
information collected was insufficient for the pages of this research study. The first visit
gathered points of view of women only and answessevgomewhat vague. Therefore the
second visit aimed to complete information requi@dhe research to have a enriched
perspective from the communities.

4.6. Limitations and Challenges

One of the main limitations for this research studs the lack of contextual data available of
Villa Charcas because of the recent administrativision from Incahuasi Municipality to
become a new one. Educational, demographic anthrsatistics were not only difficult to
access in the field but also they were inaccurat@ fone source to others. In addition,
information available on internet or documentsasdxd on dated national statistics from the
last census of 2001. Despite these obstacles, Ageahto gather relevant information of
education, health and demography of Villa Charcas.

Other constraint | had was the time factor in retato access to information because as |
mentioned in the study area, Villa Charcas is ai@utours from Sucre the capital city of
Bolivia and about one or two days from the cityafPaz where | reside and work. It was
time consuming to get data on the field and cotitrgst with other sources in Sucre where
the Departmental offices of health and educatien ar

Other challenge was to get access to informantgaiming people’s trust so that they are
willing to share information with me was a challenylen and women in rural communities
especially in the region are reluctant to give iinfation to outsiders. On the other hand,
considering | don’t speak fluent Quechua and mafgrinants were Quechua speakers the
communication process was even more demandinglditi@n questions were not easy to
translate or answer because of the language arabthplexity of the terms and concepts of
the topic. This meant that | had to develop furtoed further enquiries to obtain answers to
the research questions turning this process arduous

An interpreter helped me for some of the intervieWse interpreter who helped me was a
health worker from the local hospital. This wasaa@vantage because all informants were
familiar with her. Nevertheless, the interpretaurfd difficult to translate the question into
Quechua since some words don’t have the same cttiord they do neither in Spanish nor
in English.
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For the interviews the interpreter was not abledlp me with, | firstly tried to talk to
informants in Quechua but as soon as they percéivedot my mother language they
switched to Spanish. Consequently | probably misagdmportant information since they
did not express themselves in Spanish as goodegsmbuld in their own language.

During my first visit, there were political conft&between Villa Charcas and Incahuasi due
to the division of the two populations. For thadgen, as a formality, | presented myself to
the major to inform him about my intention of doithge research. Not doing so, would have
created susceptibility from people and authoritiem Villa Charcas.

Yapu (2006:91) recommends choosing the recordinfpodelogy according to the objective
of study. | used tapes to register the intervidagunately none of the interviewed women
disagreed to it. “Ideally, one should be conscioluthe shades of communication in the event
of talking since the moment of taping it” (Yapu B0®1). The interpreter helped with the tape
recorder while | had a notebook to register thevedmal communication. A factor that
released some of the tension was the fact thahtbeviews took place in their own
environment, at their homes or farms and at thethipmomen meetings.
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Chapter Five: Findings and Discussion

This chapter contains empirical findings from thiarmation collected in the fieldwork that
took place in Villa Charcas. The information wadiexied through interviews to women,
men, teachers, students and other key informarit® communities that form part of Villa
Charcas district.

Field notes taken during non-formal observation aoigs taken along deep interviews with
women and men, teachers, students and key infosnfiam the communities were used.
Women and town people will not be referred to bynealue to aspects from the
confidentiality agreement. In some cases | usedhfioemants own words as much as
possible, although some of the text and wordseghrased to make it more understandable.

This chapter is structured in two parts. The fuatt referred to the findings; respond to the
instruments | applied to the interviewees in Vllaarcas, which also aim to answer the 6
research questions formulated in the thesis. Fgsdiaflect the information the respondents
answered and also facts | collected while obserthiegsituation in Villa Charcas. The second
part is referred to discussions contrasting theifigs with theories from the theoretical
approach. In this part | will develop deeper analgenfirming or rejecting what the theory
establishes as well as arriving to my own conchsio

Part one: Findings

5.1. Community perceptions of women’s responsibiltin the household

5.1.1. Provision for sustenance of the family

The responses show that there exist three categafrienancial contribution to the family.

The first one referred to is income coming fromi@gture. Agriculture is an important

source of livelihood in Villa Charcas and both naed women answers affirm that is the man
who provides for the family through his income fragriculture and from other income
generating sources, such as migratory work. legithe back to this later.

Picture 5:Villa Charcas’ woman harvesting Talking about women participat_ion in
agriculture, | realize that, even if they

do not have the protagonist role, women
participate actively in agriculture work
with tasks that apparently are secondary
but indispensable for the process of
production. Women drop seeds, weed,
collect water and herd sheep. And in the
times when men are absent women sow
and harvest on their own (with their
children, family and/or community

help)
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Interviewee N° 28 (woman) age 30 for example, wdsted who brought money to eat to her
family, she answered immediately that her husbaasltihe one who brought money to eat
from Argentine. But when she was asked what wasbeunpation she answered she was also
a farmer.

To the question of who provides for the family, mar Picture 6: Women at daily work
women answers along the same lines as the wome
referred to above. For example, Mrs. 32, age 35 ¥ - S =

answered that her husband spent long periods out
town working in Argentina. Hence she had to harve g
potato (twice a year), green beans, lima beansatwh
oat, with her children’s help. Another woman, Mrs. =
36 (age 38), farmer, pointed out she was the ore w “&'
mainly provided for her family. However, to my :
direct question about the role of his husband afte s ™
he too provides money for the household. Thus, m
play an important part in the income generating :
activities, but in their absence women assume gre: ' \
responsibility and are in charge of agricultures &
result, they are also in charge of the income ftiois
production. Only Mrs. 37 (age 45) claimed to be _
alone with the responsibility of economically o s T e
providing for her family. The reason was that skasw By Rocio Azurduy Aguirre (201
a single provider, her husband left her and sheidad
support her 5 children on her own.

The second category of income generating activiigbe family economy is related to men
who work out of the farm. Villa Charcas is mainly agricultural area. However it is also the
centre of commerce of the surrounding communitiesifthe Municipality and even
Incahuasi Municipality. My informants’ husbands wemployed as construction workers,
farm hands and drivers. As much of the agriculinrhe area is subsistence farming where
the products are not sold, the monetary contribusaconsidered to come entirely from the
man working outside of the farm. Yet one must ki@emind that a woman'’s cores in the
house, such as cooking, cleaning, looking aftddodm, knitting or making clothes is done
without any financial compensation, it is unpaid anas such difficult to compare to that of
the men who receive a payment for their work. Tloenen themselves focus on this aspect
for example, Mrs. 40 (age 30) pointed out thatthesband is the only one who provides
money for the family because he has a job. On tiherdand she said she does not have a
job, or a house or anything, meaning that as tlie stie seems not to consider the conjugal
goods as hers.

The third category of income generating activitgeassociated with the commerce. In this
case commerce is referred to the activity in ss@dle and of goods that do not require tax
payments to the state. Its scale and the facittlsanhot formally registered with the state
implies that this is informal commerce, where worparticipate in the sales of food in

supply stores (meat, vegetables, corn, chilli,, ji@estries, canned and packed products), at the
market in Villa Charcas (products from farms organeed meals) and in improvised stands on
Sundays nearby the main square in Villa Charcasl(ots from farms or prepared meals).
Women also participate in the sales of clothingupply stores in Villa Charcas town and in
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improvised stands on Sundays nearby the main squafita Charcas. Clothing in stores are
bought from bigger cities (Potosi, Oruro, La Pag) those sold in stands in general are
sewed/knitted by women from communities. When ihes to commerce, both women and
men recognize widely how women bring an incoménéfamily. In this case, like the
previous one, but they are also entrusted of holisees and care of children. As stated in the
above, the cores of the house are not valued dssimre they do not represent an income for
the family in terms of money.

5.1.2. Decision making within the family
Money spending

The decisions about how to spend the resourcdsdtimily are, in the opinion of men and
women, in general assumed by both spouses. Whgm#te asked about the expenses they
usually jointly decided on, answers were vague. &amould say that the decisions were joint
“in everything” whilst others “in little things”.timay be that the informants found it
uncomfortable to share this sort of informationhwite. Most men interviewed claimed that
financial decisions are made by both. Only one av@swered decision concerning children
are made by his wife, that included decisions wifinancial aspect.

From information given in the course of the

interviews it was revealed what are the Picture 7: Typical Family from Villa Charcas
major and minor expenses within the VR H B
families. Major expenses are the ones J J
referred to as strategic for the family and ]

includes costly goods and services for the
family like having or buying a car, a truck,
buying a piece of land or to have an
installation of basic services (water,
electricity). In these cases, although women
have a saying, the final decision is,
according to my informants, up to men. In
contrast, women make decisions about
minor expenses like food, clothing for
children, school material, household 4
purchases, and in some cases livestock for IFSE" 2 : e

raising. Merchant women make decisions BV Rocio Azurduv Aauirre (201

about merchandise (when, where and what to buygrefbre, women decisions on money
spending in general are related to household copgoamand child care. Nevertheless there
were some women and men who answered that deebumut food, school material and
clothing for children are made by both spouses.

Interestingly, savings of migration serve to malkgoninvestments as pointed out before.
These decisions are made by men even when thisywaethe product of the work of the
whole family (children included). And since in origw cases couples are legally married,
(free unions are common) property of the goods bouguld belong to men at least in
documents as pointed out for Mrs. 32 (age 31).

Non-agricultural income generating activities — thamportance of migration”
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The information collected shows that the inhabganitVilla Charcas are mainly farmers, but
in the periods in which they are not busy with themrk, they dedicate their time to other
activities like construction work, transportatiomdainformal commerce. People from Villa
Charcas choose these activities because incongriotiure is limited and families and
needs are large as pointed out in out in Chapter 3.

When activities in the community such as the abueationed ones do not generate enough
income or families do not develop the activitigedibefore, another alternative income
source is that of migration. Migration was not heal topic which | was to touch upon in this
thesis. However, it surged from my interviews tmagration is an extremely important
source of income in the communities — moreoveleidy affects women’s empowerment in
the community. | will come back to this later in migcussion, but first | will outline a bit
more the characteristics of migration. It is conmnfiar people in the community of Villa
Charcas to migrate to Argentina or Santa Cruz &dea (one of the biggest city capitals of
Bolivia) or Tarija (the capital city of department)find work. The first ones to migrate are
men (fathers, sons). The usual jobs in Argentinéfadivian migrants are related to crop
activities as farm hand and clothing of clothesSémta Cruz, they go to work in construction
and informal commerce.

Whilst many Bolivian women migrate internationaidyfind work, migration of adult women
(40 and up) is less common in Villa Charcas. Fedeoivomen with many children have left
the Municipality. Mrs. 5 (age 34) told me how slever left the area of Villa Charcas. In
contrast, her husband used to go Argentine to Wrkeriods and as time passed, these
periods were longer and longer. My informant padndeit how she had too much work at the
farm and with taking care of her children to thaftout leaving to Argentina. However, there
seems to be a generational difference in my matdainformants claim that younger
women are more predisposed to migrate, than thielegenerations not only because
different from adult women do not have parentapoesibilities so they are willing to take
further riskd; besides it is common that thererescpdent of migration for young women
(parents or relatives who already live there) st they have a backing, when they go to
Argentina. They go to capital cities of Bolivia aAtgentine to work or to study. When they
go to work they find works as maids, cooking, clegnbabysitting. Others involve in the
making of clothes.

The interview with the chief doctor revealed thisra tendency for pregnant women to
migrate to Argentina so they deliver their babire#rgentina. The reason for this migration is
that these babies will get an Argentinean nationédir being born in Argentina, and a as well
as a Bolivian nationality for having Bolivian patenThis makes migration easier for parents
as well as the child afterwards. This is a strat@ich is not unique to the people of Villa
Charcas.

The interviews revealed how older people’s migratibat is, the age group between 30 and
46, is rather temporary and most often consistétht agriculture periods (sowing,
harvesting). On the other hand, younger people temsigrate for longer periods of time and
some even settle on a more permanent basis. Fagymeople migration is motivated by their
necessity to generate capital as fast as pos8btause in Villa Charcas people consolidate
marriage at a young age, it is important for yopegple to have an occupation and some
capital when they are young, that is in their 20ighis sense, migration gives them
opportunity to earn more money than they wouldh@irtcommunities, often carrying out the
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same activities that do not require professiorahing/education, such as housework. These
are activities they are used to because they nbyrmagjage in them in their communities or
households.

However there might be some who, after sometinmfeaging migrated, return to the
community and go back to school. This was the ch$4rs. 4 (age 42) who told me her son
(age 18) migrated early, before he finished hidiost (two years before) and after one year
he came back to the community and to school. Asitélenager, the reason to go back to
school was to have better income after finishingpedary school because he was informed in
Argentina that his salary would be higher if héeasst held a bachelor’'s degree equivalent to
finished Secondary School in Bolivia - 12 yearsafooling). However, none of the women
referred to female migrants getting involved in &md of educational activities after
returning.

For both men and women, coming back from anotheniry with capital also represents a
rise in their social status within the community.

5.1.3. Educational Decisions at home

The decisions concerning children education acogrth the interviews in general are shared
for both father and mother. There is also somel lefvéecision consented to the children as
pointed out for interviewees. They assure even whey enrol children to school, if after
sometime they don’t want to continue attending pirelo not obligate them to do it. Here are
some examples of women who don’t compel childreattend school when they drop out:

a) Mrs. 6 (age 46) enrolled her 2 daughters. The oli@shed 7“ year, the other only
the 8" year. When she was asked why did not they congheesaid: “..l. don't know;
she (the younger one) did not like it. She didwentt to study. The other (the one who
is in 7" year) will continue. | want them to keep studyifige bad thing is they don’t
want. Then she was inquired if she could not compel tteeattend and she answered:
“...1 do, but if they don’t like school”.

b) When Mrs. 13 (age 33) was asked if her daughtprimary school (at present) will
finish school, she saifes, until 8th (year), if she doesn’t want to coui afterwards
she won't; | can't obligate her. If she doesn’t wanhat can | do? Only if she wants. |
want her to continue, how would not | help hehi¢ sloes!

c) When Mrs. 18 (age 27) was asked for how long wahlel like her children to remain
in school she indicated:..I'd like them to continue until they finish altagh | can’t
obligate them”.

d) Mrs 20’s (age 42) daughter went to school untilya@hr and did not want to continue
because she failed some subjects and she was aspl@t several times for arriving
late so she preferred staying home and sheep. BHeewas asked if she would like
her daughter to go back to school she saidi begged her but she doesn’t want to, if
she doesn’t want she doesn’t want. What else da? |

The interviewees declared that men and woman dédide children will go or not to the
school and for how long they will be enrolled. Aading to some of the female informants
(age 30 and up) it was their fathers decision wdretin not they were to go to school. Some
others pointed out the decision to abandon schowligrate belonged to themselves when
they were in school, that is at the age of 6 toCdmpared to what is the situation today, they
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find that this has changed because children enrdllmenandatory and not a discretional
decision of parents as it was for their cases.

For parents, the responsibility for their childreeducation is expressed in the act of
enrolling them in school. The academic follow upesy limited, not only for the situation of
illiteracy of the parents but also because thepaicassume completely this task as their own,
as expressed for the Principal of “Father Landimimary School from Villa Charcas town.
The permanence of children in school depends motbechildren’s own effort and desire to
stay in school.

Most of the adult women respondents went to schotl 3¢ or 5" grade. This does not mean
in all cases these women abandoned school bugiatithe school had only 3 and later 5
years as they pointed out. The system before wadedi in three levels: primary (5 years),
intermediate (3 years) and medium or high schogkgrs). In rural areas in general and in
Villa Charcas there were only few primary schools.

As difficulties to go to school, adult women intewed mentioned:
- Parents didn’t want them to go for economic issues
- Parents didn’'t want them to go because they weraemoand they were not supposed
to study
- Schools were too far away
- teachers were strict and hit them

The women recognized that some of these issu¢bdarew generations have changed in
positive ways. National and local governments hey@emented projects to improve
infrastructure and access to school. Nowadays ofoisiren in the region are enrolled. This
does not mean always there is continuity in thiéérmlance trough out the school year.

Poverty is still an issue; children as part of fl@ily have to participate in the process of
production helping their parents and/or help at @ovith house chores after a school day and
weekends as it was expressed for most of the respds when they were asked what sort of
tasks children are compelled to in the househadth&imes, especially in times of sowing
and harvesting parents do not send children toddwthey can help as | was told from the
respondents about other neighbours or community lreesn

In order to increase and encourage children engpind attendance, national and local
governments have been making efforts. For exartipbegovernment gives the subsidy
Juancito Pinto. This bonus is given to childremrfrt5* to 8" year that are enrolled in public
schools. The amount of money of the subsidy iSBOQApprox. 29 USD) per children
enrolled.

Local governments, also in order to encourage g attendance, provide “the school
breakfast” to primary public school students. Itla/Charcas the school breakfast is cooked
by mothers from the students by turns.

There are family and community motivations to sehitdren to school. As some informants
mentioned they wanted their children (girls and9)attend to school, finish secondary
school and even to have a career at the univemdigse informants expressed greater
motivation about their children (sons and daughtattending school because they wanted
them to have a “better” or “easier” life. Ruraklitan be hard, filled with uncertainties and
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does not always generate enough income for subsestélternatively, some of the
respondents (mothers) mentioned education of @rildrould enclose benefits for the family
too. Apparently, it is expected that children whosh school and get a higher level of
education would be in better position to help andigport the family and parents when they
are elder. For example, Mrs. 2 (age 30) said: The benefit (of education) is for her and
also the family. It's a pride that they (her 2 datgys) go to school. And also when they begin
to work, they might be also some benefit for theilfé. She implies the benefits of educating
her children are also for the family. That her dfeéh get education is not only a pride for her,
but she assumes they will help her financiallyrafgeds. This is not unique to the residents
of Villa Charcas, but is a common feature in mastedoping countries However, this
expectation of parents might be present even ificdn do not go to school because farming
activities are emphasized to daily subsistenced#fetently from a salaried-work doesn’t
generate pension for when they can’'t work anymbhets, they rely on their children to
support them when they age.

There was only Mrs. 14 (age 34) who was afraiddméy daughter would leave her if she
continued studying consequently she did not rea#int her daughter to continue attending to
school. When she was inquired whether she thinksadtbn is advantageous for her
daughter, she saitl... It is an obligation but I'm afraid she goes afteards”. Then she was
inquired what would happen if her daughter wantgebmarried later, she would have to go
anyway, she answeréd. No, some (girls) can stay alone (single). Shik stay home to help
me”. For Mrs. 14 education is means to learn how &ol @nd write but it is not as important
for the future neither her daughter nor her song,\&lcording to her, did not finish
secondary either and are working in Argentina.

As expressed in Chapter Three, communities in \dh&rcas exert a great deal of influence
on their inhabitants, trough the school committeg a regulation from the Municipality
people from the community feel compelled to entoldren. For example when Mrs. 11 (age
45) was asked why it is mandatory to enrol theildcén she said:... because otherwise
school committee authorities come to collect theafiees”. Likewise, Mrs. 12 (age 35)
pointed out'... the whole community sends children to schooly h@n’t | allow mine to go
and learn to read?!”

About school support, the informants said it isegivoy the both mother and father. However,
women support to a larger extent because theyarearge of childrearing in general. The
support, understood as help to do their school wertelated to the parent’s educational
possibilities. Even when parents went to schoahesof them can’t read, write or make
complex mathematical calculations. For example,.[d2s(age 31) interviewed pointed out
both (she and her husband) help their children taimework but sometimes they can’t help
them because they do not know or understand honikésatopics.

5.1.4. Health Decisions at home

Health decisions at home are conditioned to thwic® from health centres, the cost and
additional time of the service. Decisions takethis regard seem to be taken by both parents,
the interviewees assume this situation as such.edexyinquiring deeper it was found out

that women are closer to health because they arertés in charge of their children’s health,
their own and the husband’s as well. In this sealsepugh both decide to take children to the
either the hospital or thetiranderd (folk healer) also called countryside doctolisithe

woman who actually take them.

49



Among the middle aged women interviewed (ages 3b)at was perceived they had large
number of children, between 4 and 11 in some c&msae of these women in their 40's were
mothers of new born babies. When the topic of Sexwd reproductive health was brought
up, | noticed that women felt shy and didn’t eagdlik about it. According to the Medical

chief (MC) at Villa Charcas, it is the man who dabxs about on family planning meaning he
decides whether to use contraceptives or not arad mthods to use, especially in the elder
generation. The latter, is suffering gradual charggaong younger generations. | also noticed
culture influences sexuality decisions because ssamen at the hospital (were | was
volunteer years before the research study) toléfample they would not use contraceptives
because other women from the community commentetfax®eptives were not effective or
made them feel sick. In this instance, it wasasatidifferent levels of subordination in
women'’s decision making over their sexuality, amaise who take a direct and/or hidden
decision in this matter are few. However once wommenpregnant they decide by themselves
whether to go to pregnancy controls and when a&eqgu by the MC. In this matter
governments persuade women to use health servig¢hsir pregnancy by subsidizing these
controls, as it was stated in the area study chapte

Health training for the community is
organized by the Hospital Staff. The
MC mentioned as common topics for
health workshops and talks: family
planning, sexual and reproductive
health, child nourishment to prevent
malnutrition, family health,
intercultural community health and
tuberculosis. Although, these
activities are addressed for both men
and women from the community
without discrimination, according to
the MC, the people who
demonstrated more interest and
attend to more sessions are the
community women.

By Rocio Azurduy Aguirre (2011)

Finally, women use medical services thanks to tiieips of the Mother-Child Universal
Insurance (SUMI), which is addressed mainly to peey mothers and children under 5 years
old. In the word of the MC, the great responséi® program is attributable to its free cost as
he pointed out:...before the SUMI, neither mothers nor children winthe hospital, they
used to deliver children in their households”.

Currently, women have another benefit promotingratnce to pre-natal services. The
subsidy Juana Azurduy de Padilla gives 50 Boliviagapprox. 7 USD) per control to a total
of 200 Bolivianos (approx. 29 USD). In that casenven’s attendance to health centres is
conditioned to gratuitousness and government sigssidvourable to them and not
necessarily by personal motivation. The subsidiéerred were fully exposed in chapter 3 of
The Study Area

5.1.5. Decisions at home about nourishment
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The interviewees confirm that everything relateddrition is in charge of women. That
means that they are the ones who decide what toedtt buy the items they need and cook
the meals they are used to preparing. This situatiegrates home activities the woman is
used to performing at home.

Being in charge of the food and the cooking impliesadministration of existing resources
in the way that can be enough for all the familymbers’ subsistence. This means to choose
the best prices of the products as well as thedreslucts to be taken to the family. Both men
and women perceive this activity to a part of wors@verall responsibility in the family and
not as work.

5.2. Community perceptions on the role of women ithe community
decision making

There are different types of meetings that thermémts mentioned in their interviews. The
mentioned meetings are briefly described belowtaag have been classified in the
following way:

(1) Community meetings: The meetings that are perfdrimece a month or when the

community considers them necessary, and where uhgoge is related to politics, the

relationship between the agriculture and changiagunal phenomena that affect the
production, basic services supply, health and ddseones. The meetings can be district or
municipal meetings. Community leaders are alwagsgmt if reports from meetings are to
be made or if they are election meetings.

Family members to be part of community meetingat ththe attendance of either the man
or the woman is required. Since many men migrateviok, this requires the presence of
women in meetings. | observed that the women aftecel to the meetings is very
important and sometimes, because of their avaitaloif time, they are better informed tan
their husbands. The answer of Mr. 29 (age 24)titiss the caséFrom couples where
the husbands are working in Argentina, women aeedhes who attend the meetings. In
the case of couples where both of them are livindiila Charcas, husbands the ones who
attend. Generally there are more women than meviilla Charcas, because all of them
travel to other cities to work.”

Another respondent also pointed out (Mr.21, age 33) nowadays women attend the
communal meetings but five years ago they wouldatiend. Yet men are still the ones
who make decisions, women believe that men’s oreoe more relevant than theirs”
As it is possible to observe men are the ones whkendecisions. This may be due to the
traditional role of men that says that the marhes éne who has all the responsibility to
take decisions. In some interviews, however, | dobat women expected a future change,
especially when they expressed that the decisien'sstll” being taken by men.

(2) Meetings of the School Committee: these meetingersise the correct performance
of the school service. This supervision includes ¢lntrol and evaluation of the school
teachers and a follow up to the good use of schopplies and infrastructure, as well as
some other things. As mentioned in the Theoreticahework,; the School committee
must be integrated by parents representing easb alad two representatives of the Basic
territorial organization. Currently, the Villa Cltais School committee is formed by men
more than by women. As it happens in the commumiggtings, the community men are
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the ones who take responsibility for the decisiaken. Sometimes, male participants who
do not have children at school are invited too.

(3) Health meetings: According to the MC at Villa Cresgcthere are also meetings that
are related to health, a good example is the ctliecCommittee of health information
analysis. (CAl), which is a space of analysis¢casion of opinions, exchange of
problems related to health problems of a commumitypecific place with the purpose of
analyzing epidemiological as well as manageriaicatbrs, performance of follow up of
pasients, evaluation, periodical control of hea#hvices and the community. On a
community level, doctors, nurses, as well as hdatthnicians, health promoters,
community representatives and neighborhood leagkdrsogether with the purpose of
presenting indicators, analyze possible causeslatgimining factors, identify
alternatives of solution,

propose specific actions and Picture 9: Analyses Committee of Health information

elabourate meetings reports.

According to the main doctor
in Villa Charcas, there is a
greater number of Health
promoters, community
representatives as well as
neighborhood leaders that are
men and who attend the
CAl’s, having, thus, more
influence in these spaces.
Women participation is more
visible when it comes to their
children’s care, their family e
health and not, precisely on a By Rocio Azurduy Aguirre (2011)
analysis and discussion level.

(4) The school meetings: these

meetings are run by teachers
Pi(‘:ture 10: Meetings of Mothers’ Club and are addressed to parents

— o 9  and the purpose is to inform

them about their children’s
performance and difficulties at
school, the different group
activities of socialization,
educational fairs and
collabouration to other
institutions such as Villa
Charcas Hospital. They also
report about activities that deal
with management support, such
as school breakfast preparation.
Family mothers are the ones
who usually have an active
participation and attendance for

By Rocio Azurduy Aguirre (2011)
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some reasons such as, fathers may find these topicelevant for them or because they
are not at home due to their work activities. Anywaoth parents are invited to attend the
meetings.

(5) Meetings of Mothers’ Club. There is a totally fdearganization: Mothers’ Club.
This Club gathers mothers of the community or neghMeetings were firstly arranged by
the Adventist Development and Relief Agency ADRAR#oject financed by USAID), but
when the project ended, the responsibility was wpglig transferred to the women of the
same community, and currently, they work togethigh tine health services.

According to the MC of Villa Charcas, the princi@altivity of the Mothers’ Club is to
organize themselves with the purpose of havingfit trainings, especially in the health
area. When ADRA operated in the region, the resptmpeople organized trainings in the
area of nutrition to use efficiently the availabed in the area to prevent malnourishment.
Likewise, these meetings are, for women, placegevtieey socialize, share their
experiences and/or problems outside a family enuirent and therefore a way to feel
relieved from daily house chores.

(6) The community meetings of the Women Organizatiart@inas Sisa: This is a
nationwide organization which purpose is to claim tights of indigenous women. The
organization has economic resources that come fiational government to implement
projects to empower women in rural areas. Moreaveeeks to supports regional
production. The Bartolina Sisa organization hagdricipants in Villa Charcas district,
but it is not much active yet due to their Legalg@eality is still in process. This will
allow them to be an institution and therefore, nee@conomic resources to prepare and
execute projects. The women leader of this orgéinizén Villa Charcas affirmed that the
“Bartolinas” are not yet active and women represeéves were elected after some time in
order to represent to the whole district. Accordinghe Bartolinas representative, they are
selected and elected by community member in comiegnneetings. Interestingly not
only women patrticipate from this election.

Regarding women in political positions, the maiamyple is the Community Mayoral

Council of Villa Charcas where we there are two veanand one men. It is evident that in
this case, there is a higher female presence. Hawesen the interviewees are asked if they
know women leaders in the community, most of théateghat there are more men leaders
that women leaders.

On the other hand, the interviewees also statddtibgposition women leaders have in the
community positions, in terms of hierarchy, are miawer than the ones occupied by men.
In spite of that, an expectation of change is motimmn women because some interviewed
women confirmed that in some moment in the futbheseé positions will also be accessible
for women.

5.3. Projected changes in the Education Reform Law

Before the Educational Reform Law was implementetid94, there was no clear connection
between the educational programs and the needgietty, especially of people from rural
areas. The design of the Education Code of 1955maased within a centralized and
dominant administration in all aspects of the gysseich as planning, management and the
evaluation process. Its main objective was torektbe access of education to the whole
population teaching them to read and write in Sgggra diverse language to the one they
used to speak. Additionally, the contents of edueanaterials were not placed in familiar
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contexts for the people supposed to use it. Legwiais based on transmission of knowledge
selected by governments ruled by mestizos whoreitieee not aware of the rural area reality
or chose to ignore that particular context andntidticultural population of rural Bolivia.
Consequently the focus of education was disconddoben the real problems and needs of
rural people; the offer of quality in education wbnot meet requirements and what was
more disturbing the gap was increasing and getiegper as time would pass.

On the other hand, the Education Reform Law of 1&##ed, as said in previous chapters, at
changing the old educative structures so as titfit the new political, economic and even
ideological requirements of the time in the regidtulitical and economic organizations such
as the International Monetary Fund and the WorldkBsuggested implementing changes in
the prevailing educative systems mainly in Latineékroa in order to align the countries’ state
policies with the economic development ideologyhef region

As will be recalled from Chapter Two, the main opes of the Education Reform Law could
be expressed as follows:

» A change from a Behaviorist pedagogical apprdachConstructivist Approach where
the student constructs its knowledge from theis@gpoint of the practice and
interaction with his/her surrounding, teachers eladsmates.

 Intercultural and bilingual teaching where neweational material was introduced in
the three most important native languages: ayngauechua and guarani.

 Introduction of the four transverse as part @f tlaw that must be developed in an
implicit way in all subjects of the educational cocula. The mentioned transverse are:
(1) education for democracy, (2) education for tieahd sexuality, (3) education for
the environment and (4) education for gender equity

In this last proposed change, it is clearly obsgthe intention to include the gender equity in
the new curricula. This transverse intends to bo&h and women relationships that are
based on opportunities equity, mutual respectdanty and the understanding that women
play an important role in the development of sgciet

According to a school teacher at Padre Landini 8kcfiemale age 38), a transverse is a set of
topics that intend to achieve social change ifdhmation of a citizen. The transverse can be
taught in several ways:

1. Throughout a subject or concrete content thateadeveloped in an explicit way; for
example: the content of Gender Equity, its defamfiobjectives, importance.

2. Throughout practical activities in the classrdoyrdeveloping a different topic or
content. For example, in Biology, men and womenkwogether without prioritizing
gender and without discriminating.

3. As an interdisciplinary transverse in a peribtime. For instance: during three
months in all subjects of a determined level urtderapproach of each subject.

However, according to my teacher informant althotighEducation Reform intends to
deepen the subject of gender equity within fornaloation, it has not developed concrete
and practical activities for teachers so that ttey transmit this perspective to students.
Much has been said about gender equity and onevessdeveloped educational materials in
which content and messages reinforce the themerafay equality. However, in practice very
little has been instructed to teachers and thaseirigs have not been continuous. So the
issue, in some cases, it is not clear even toethehers themselves.
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5.4. Implementation of the gender transverse of thERL in communities of
Villa Charcas

5.4.1. Gender equity mainstreaming in practice

As a practical way of teaching gender in the clamsrteachers express that they have an
analysis of the topic with their students. Foramste secondary teacher N° 5 (male, age 35)
answered‘We reflect on the topic during my classes, asldary to discuss about gender
equity with my young students emphasizing that waare able to perform any job as good
as men or even better. | do not mean to say ansigadyjob but intellectual. | give as an
example to parents and students that the EducdtDisarict Director is a woman”.

Other teachers talk about gender from differenspectives of different subjects they teach
which may or may not be linked to gender. One efritieacher N° 8 (male 29):0bserve
that my colleagues started talking about gendeiitgaun subjects such as philosophy or
psychology. | also intend to relate the subjeetach biology with gender equityAnother
teacher N° 9 pointed out (female, age 38): as it is mandatory in curricula even the
principal of our school demands that our educatigmians include gender equity in some
way”.

The Principal at Padre Landini School (female, 3gjeaffirms that teachers at her school
organize joint activities in their classes (bothHerand female) so that everybody practices
gender equity in the classroom in an effective wagr instance, some teachers promote
practical activities such as line up interchanggatblding hands, sitting together and / or
washing the breakfast dishes without distinctiormwthey are in primary levels. When
exhibition activities and fairs are performed (sashstudent government illustration),
teachers require the participation of groups ohbatomen and men. Or when students are
admitted to a particular course or degree, itagired that the number of students be the
same for both. Teacher N° 8 (male 29) said thaedenels have more female students than
men especially when the boys decide to quit sctiwlork with the purpose of helping their
parents with the family expenses. The fact thaakparticipation between men and women is
encouraged suggests that teachers seek to giveaapatunities to men and women
students. However, that does not necessarily ntedrstudents as such, have a favorable
attitude toward women in the classroom (as it ballobserved further down).

Most teachers assume a favourable position abowatege=quality to generate awareness
about equal opportunities for men and women aridlefespect and solidarity that should
exist in interpersonal relationships. Clearly, iggie of implementation gender
mainstreaming However as it is mandatory for aiirfal education, it must be implemented. .
However, this does not mean that all teachers fullyerstand the issue of gender or gender
mainstreaming. Nor does it imply that they in pieeall take actions consistent with gender
mainstreaming. It may be that, people behave contnaintentionally, simply because it is
part of the culture or the familiar way of thinkirigor example, a male student N° 1 (age 17)
said that he practices gender equity when he passssster ingredients so that she could
cook the meals faster. Another male student N¢8 (&) said that at home he performs tasks
and his sister performs female tasks, even thotigbhmol everyone should do the same.

Regarding gender mainstreaming, such in the cuamcumany teachers say that this is a job

that doesn’t have to be made only at school, Hestto have active support of parents
because parents approve or reinforce the behaviarfagainst gender equity. In this regard,
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teacher N° 1 said (female age 32 feality what families do is to give priority tbe boys
and not that much to girls; but we try to emphasiaecreating consciousness on parents
about gender equityAnother teacher 10 (male age 28) when askedivendte believes that
the inclusion of the gender transverse in the culaiwould improve the situation for women
he said: Yes | believe it will because it all depends onkiy in coordination with parents,
students and teachers guided by school authotitidsus, mainstreaming is considered a
continuous work that cannot remain in theory bustie practiced continuously in concrete
and visible actions, so that students not only tstdad the principle, but also generate
positive attitudes which are then translated imtfical behavior.

When teachers were asked about the possibilitglukaing improvements in gender equity
in the community of Villa Charcas by integratingblan important topic in the school
curricula, most teachers stated that integratigrosstive and that they could get the expected
changes. However, according to one of the teackecs, changes will not occur in a short
term, what's more, people will have to wait seveedrs to eyewitness such a change.

Also for this change to be sustainable, many teaat@mmented that not only is required the
integration of this topic in the curricula, but@lsontinuous feedback in other areas and
participation of other stakeholders who can be tpgarents. Many teachers express that
education begins at home and it would be easistrémgthen the acquired knowledge at
school by taking them into practice in daily bakisr this to be effective, they need more
guidance on the subject. For instance, Padre Lasdirincipal expressed that it is required

to have more training sessions addressed to paentwrities and teachers. This will allow

all of them to influence in children at all agebeSlso expresses that the earlier these aspects
are taught, the longer their knowledge lasts.

5.4.2. Students attitudes towards gender equity

While teachers teach gender issues in their classavith the objective of changing
attitudes and behaviors from awareness of gendgtyeteachers note that students still bring
with them the lessons learned at home and findithaiany cases machismo persists. Many
teachers surveyed say that education starts at hathéhat they find very difficult to break
the patterns that children bring from their fanelyvironment. They note that in some cases
men have superiority complex and do not considen&mto be on the same level as them
intellectually or in terms of influence, or notattstudents perceive gender roles as already
established and that it is men who perform the ttesgjobs and take the most important
decisions as opposed to women.

In the classroom male students still feel that theig rights and benefits than women
students and their partners do not feel comfortatblen performing joint activities such as
working in groups or sitting in an intercalate wayhe classroom. In this last point teacher
N° 1 (female 32) affirmed:.guys do not want to sit next to their femalessimates, the
worse thing is to sit intercalateTeacher N° 10 (male, age 28) opinion suggestdehadle
students feel insecure against certain types ofites and tasks underestimating their
capabilities as they believe that only men carhitogs in a better shape than them.
According to teachers, this is reinforced by malelents who argue that girls cannot do
anything. Therefore teachers admit that the pliegaculture of the area is sexist and the
work of teachers should be constant so that stadrmt understand the concepts and embrace
an attitude of respect and sympathy for the oppaghder.
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5.4.3. Migration and out-of-school children of Vila Charcas

One finding that stands out when collecting infotiovafrom interviews with teachers is the
movement in the number of students enrolled inaslshd here is no fixed statistics on the
number of students registered: sometimes the numbearies even from quarter to
quarter. According to the school and high schowiggpals from Villa Charcas town
interviewed, there is an average of 550 studentsgeh registered to first grade and only an
average of 35 high school students who compleie liigh school studies and graduate from
the secondary level. The number of students redyreekially from the first to the eighth year
where only about 300 students get to this leveé fitimber of students who get to ninth
grade is dramatically reduced as the principalstimeed that about 80 of the 300 students
mentioned retake their high school studies. Thaimaehat most of the students only finish
the Primary level and some moves on to finish oimgyr eighth grade.

According to the Principal, the students decreaskié to parents and children migration for
financial reasons, to get a job for family suste@arshe also mentions that students drop out
of school because they need to get a job and heipparents with the house expenses. That
may mean to work in the same community, their cad] or move to other cities such as
Santa Cruz and even to other countries such asingewhere they could be better paid.
The Principal also indicates that sometimes thegatago back to Villa Charcas and may
continue their studies in one of these cities et yuork. In other cases young people leave
school at Villa Charcas to enter other school wihiffar better education and finish high
school, most of the time the finish their studied arija.

5.5. Impact of gender equity education on women’sote and participation
at home

5.5.1. Adult women’s enrolment and attendance to bool

The respondents’ ages were between 22 and 56 gieiSome of them were asked and
others just brought it up, if their parents wenst¢hool or knew how to write and read. These
respondents all answered their parents were nettabkad and write.

To the question addressed to women if they werelledrto school when young girls, the
majority answered positively. They said that inghfamilies would enrol both, boys and
girls to school, so it was common to see girl shiislén the classrooms at that time. In spite of
this, boys had different experiences concerningaklas their parents preferred them to
attend school rather than girls who -accordingoime answers- were more helpful at home.

The answers given by the informants revealed amwitapt difference between enrolment and
continuous attendance, which also confirms sombeofindings outline above. The fact that
children were enrolled to school did not mean nemely that their attendance was permanent
until they completed the mandatory years of scingolirherefore in this case many women
who were enrolled did not pass to secondary scimmlin some cases did not even pass until
3 and %' grade. This is possible because in past decaddsst# now-, some schools in

small towns join students from different ages areytjust reach until"8or 5" grade as it was
explained in the first finding section. Thus ilikely that these women did not want to
continue studying after completing the last gradklable in their nearest school.
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Other reasons for dropping out are related to {hemients’ decisions. For example, Mrs. 5
(age 38) reported she finished primary but therfatier did not want her to continue with
secondary. As stated by her, her father told'Wwemen do not study, studies are for boybY
this case, there were clear gender privilegesveddo men. This opinion was shared for one
or the two parents (father and/or mother). Yet h@owoman (Mrs. 27, age 46) pointed out
there were girls at school but none of them finlshgmary; when she was asked about the
reasons for this situation she said it was becpasents sent women to learn to sign and a
little reading, nothing else. Another woman (Mr§, age 40) pointed out she did not finished
school because children enrolment to school wasnaoidatory, so parents used to send them
or not discretionally. In her case, her father dedishe would not continue because as the
eldest sister she had to help her mother. Adult oronstantly faced obstacles to attend
regularly to school when they were young, one efrtsspondents affirmed (Mrs. 3 female,
age 40)When | was a girl we suffered a lot. | sufferedta l remember | used to bring water
for others to pay for an eraser. My dad was meandid not even give us money for an
eraser”.

Few women of them admitted not having been enratiadthly because their fathers did not
allow them to attend. As reasons for that they cemted the distance from their households
to the school and the danger for girls to walk alahnight, or after being asked by their
ageing parents to stay at home in order to take afthem. Some of them answered they
dropped out of school because of a familiar tragekgn being young girls. For instance, a
woman stated she and her sister did not go to $tieeause neither her father nor her mother
enrolled them. In contrast, her two younger sildifgne sister and one brother) were sent to
school. For her, the reason was because she waslalold to go to school and she had to
help her mother grazing sheep. She also mentidradilthough her girlfriends went to

school none them can read or write.

This last finding was also confirmed by all the kslinterviewed since they admitted they
barely can read and write. Most of them are jult &bsign their names and when reading it
is quite difficult for them to grasp or understahd content of any written material. And in
fact, adult women have not many opportunities ®the knowledge learned in school. Firstly
there is not much material for them to keep praajiceading or writing as there are no
newspapers or interest in them since they geteke mainly through radio. And secondly
the activities they carry out for living do not dand skilled workers who read and write
perfectly.

Most of the respondents women and men

have attended the programme “Yo si
| puedo” implemented by the last

F @ government of President Evo Morales

and whose aim was to teach how to read.

It was mainly addressed to adult people

who are functionally illiterate.

. Picture 11: S:,p_q:i_o drama at school

5.5.2. Gender Labour Division at home

When asked about the tasks their children
carry out in the house, many respondents
answered that the work is the same or
have to be the same for both of their

o S

By Rocio Azurduy AéJire (5011) -
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children, boys and girls. There is also other lohtasks assigned indistinctively and which
are also very important; for instance, doing homé&wmaking their beds, and cleaning their
personal space in the house (it is usual manyngiblshare one room), among others.
Although mothers said that there were not diffeesnen the things boys and girls did in their
houses, | observed they have different roles smlsay that girls, for example, are in charge
of the house chores (cooking, washing the disheseging the floor, among others).

Other tasks different that house chores are weathdgcaring for animals, both men and
women are equally responsible for them. Culturdlg, animals care is in charge of the
daughters and the weeding is responsibility ofoiyes. The fact that both sons and daughters
now carry out the same tasks may be due to an edomather than a cultural issue; due to
extreme poverty or lack of boys or girls in the figrmWhenever this is the case, children can
be forced to carry out these activities. Undereh@scumstances, a child’s work is not
undervalued and the child can be engaged in faranirzgnimal care.

In cases of mothers who claim that children hatferdint tasks at home based on gender
differences, it was perceived that the roles trawlitlly assigned to gender are still present but
women take men’s roles just when they are absewhen it is required to comply with
agricultural activities to satisfy families’ basieeds, sacrificing their time and effort.
Curiously, these mothers wish that education culaiat school be the same for both, boys
and girls.

Most of the respondents stated there have beemyekam education since they were children.
Only one answered negatively. There were other wowte did not answer this question.

5.5.3. Children’ tasks at home

Among the answers given by mothers regarding the &f work their female and male
children do at home, | could see that the mothdérs make a difference in their children’s
tasks are mothers who learned these roles inalgirfamily environment. This means that,
boys tend to have harder tasks than girls, tasksrtiply more physical effort, such as, soil
preparation for planting seeds, harvesting, etesé&rasks are commonly assigned to boys
with the purpose to introduce them to their futpreductive role to generate income for their
own families. However, it is obviated that thesgsand girls are young for such efforts. |
observed cases of very young children helping as@bold on smaller jobs such as raising
animals.

There were examples of parents promoting gendetyeafhome by forcing boys to do house
chores as much as girls. Teacher N° 4 age 30x&mnple, said forces her son to perform all
kind of tasks at home because since she teachdergequity at school she has to be coherent
and practice equity at home too. On the contréwy Municipality counselor (Mrs. 83, age

37) does not allow her son to do tasks that adstimaally assigned to women mainly

because her husband does not agree men shouldigle tinores. Hence it is interesting to
note that although the woman has power in theiaffiole she plays, she does not opposed
decisions taken by her husband, affirming withadtétude that men is considered superior.
Considering her position and education, one cameeehard it is to then expect rural women
with little education and part of a strong gendeatadsion of labour to change the situation.
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5.5.4. Boys’ attitudes about gender roles

Some interviewees say that when boys are askeertorm a task traditionally entrusted to
women, some of them take a negative attitude vesyato demonstrate their discomfort and/
or protest, even the same sisters or women indbséhdecide to perform these tasks instead
of their brothers. In some extreme cases the mefoece their children to perform tasks
traditionally assigned to the daughters and songstithey punish their sons so that they carry
out the assigned task.

On the other hand there are cases in which mepnrpethese activities by themselves in the
absence of a woman (mother or sisters). Another isathe case of the oldest brothers, and
this means that since they are the oldest chiloiréime family, they have to perform activities
traditionally entrusted to women.

5.5.5. Parents’ perceptions about the influence gfender education on children

Many mothers showed not being familiar or not ustiarding the term gender equity. To the
guestion of whether notice any change in theirdehit about their behaviours towards
women and the possibility to do house chores; tlesiponses were vague, arguing, for
example, that there were times in the family whiehirgys get along, and other times when
they have problems, but they usually end up gettlngg well again.

Within the mothers who do understand the conceptjafty, there is one case in which her
children learned the concept of gender equalitgidatVilla Charcas. These children study at
the main university in Sucre and they have to ti&iat of tasks at home because they live
by themselves. Another case shows that the oldgest &t home knows about gender equity
because she learned about it at school and at Imstnects her younger brother to practice it
at home.

Then there are those who understand the concepglatnot observed changes in their
children’s behavior. This is the case of the cleifdof the previously mentioned Municipality
counselor who admits that at home, there aressifist relations and in that sense, the
husband does not encourage their sons to do hodsed@nvever, it is important to highlight
that the mother does not share the same opiniothamndhe believes that men and women at
home should help with the housework and have thmesapabilities and rights to have
public positions. Despite this, and being a womé&o Wwolds an authority position in her
community, it is noted that it is still difficulbtchallenge male-centered schemes within the
home.

Most of the interviewed women could not answerghestion even when it was reformulated
in more understandable terms. So it is evidentithabme cases, they do not understand the
terms of gender equity and empowerment and in ahses they are unaware of what their
children learn at school or they do not understhatiwhat their children learn at school
should have an impact on their daily lives inclgpiheir behavior at home.

5.6. Impact of gender equity education on women’sote and participation
in the community
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Based on of the answers given, one realizes thalhstudents have an understanding of the
concepts of gender equity and empowerment. For pbearane of them mentions that he
practices gender equity at home when he "passessshés some food items so that she could
cook faster."

If we start with the implementation of gender eguit school, all students are somehow
compelled to perform activities without discrimimgf between men and women. One of the
interviewees said that everyone must pick the dam@akfast and wash the containers in
which they have breakfast. In some other recrealiactivities, men are responsible for
peeling and cooking some food.

In contrast, the practical application of concepithin the family environment is somewhat
different. There are cases where male studentedorm housework (wash their clothes and
some of them even cook) at home. This may be bedhaey really believe that there are no
gender-based differences between men and womefordetause they have no choice but to
perform all these tasks due that their mothersaarsigters are absent.

Finally, the remaining half of the interviewees didiinat men at home do not engage in
"doing women'’s things" like cooking washing and spiag the house. They specifically state
that these are women'’s activities and, on the dihad, the tasks that are related to the family
sustenance belong to men.
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Part two: Discussion

In this section | will discuss the information givby the interviewees in light of the
information compiled in the theoretical approachck ones of the research questions will be
discussed with reference to the concepts statdekitheoretical approach.

As it was presented in Chapter Two,, the centredgective on empowerment used in this
work is the one proposed by Kabeer (2005: 13-16).

Empowerment implies the concept of power and thisgy is understood as tiability to
make choiceddence empowerment is the process by which someboereviously had
limited ability to make a choice now acquires sability. There are two conditions to be
fulfilled so that there is a choice; there musaliernatives and the alternatives must be
visible.

Similarly empowerment is a concept that enclose=etdimensionsagency, resources and
achievements. Agengythe ability to define one’s goals and act ugfem.Resourcesire
the preconditions which enable someone to exectisge. And finallyAchievementare the
outcomes of people’s efforts. There are also pasan active forms of agency where the
former one implies action taken when there islitthoice and the latter one assumes
purposeful behaviors.

The following discussion section analyses the figdito the light of the theory proposed
above.

5.7. The role of women at home

The situation within the home can be defined frbmn different aspects that converge on the
home life such as health, education, food, and@wognjobs where the woman could
generate alternatives, proposals and take decisions

5.7.1. Sustenance

The situation of poverty in Villa Charcas forcesmand women to generate money in any
way possible to meet families’ basic needs. Therdttives to generate money in this region
are limited. The choices available to earn moneyrestricted to being farmer, merchant or
construction worker. These occupations sometimesotiallow them to meet all basic needs
for the family so in some cases migration turnstouie the only alternative to earn enough or
even more. For example, someone who goes to Argentay earn ten times more than
someone who work the same time in Bolivia. Workmogditions in Argentina are far more
favourable than in Bolivia. In the past it was ufoamen to migrate alone. Nowadays, the
tendency is to take the complete family so alhefmh work and earn more money in a shorter
period of time.

Despite better working conditions in Argentina, afiyhe activities carried out by men and
women of Villa Charcas (agricultural, commerce,stauction or transportation), either in the
country or abroad, are own-account and informas jafd these lack of benefits and social
security. Similarly since most of women -and alssnrwork as farmers in Villa Charcas, the
share of wage employment in the non-agricultureiases reduced. This situation is an
obstacle to the progress of tH& IDG which seeks to promote gender equality and amwm
empowerment at an education and labour level.
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Making a deeper analysis of the family choicesiiteMCharcas and the dimensions of
empowerment it is possible to observe that chaieleded to work are relatively available for
both. Agriculture, commerce and migration are al¢ives equally available for men and
women -excluding construction which is an occupatwstricted for women in Villa Charcas
because of its physical demands. It could be arthegdhere is also denial of choice; this is
denial of seeing a different alternative as sométagomen affirmed they feel all right with
the life they live, they would not change becayseaaently they do not visualize other
occupations (alternatives of job) to make a difféi@hoice.

The second element of Kabeer's empowerment thesgurcegpreconditions for decision
making)also plays a fundamental role for examinationhéfré is a lack of resources women
will not be able to exercise agency, which is tbraeone’s goals and act upon them.
Moreover this confirms another statement of thetheeviewed in this researctiunequal
access to resources limits women’s capacity torenagricultural productivity, security of
livelihoods and food security and is increasinghkéd to poverty, migration, urbanization
and increased risk of violencdWSRWD 2009). For instance, a woman who does ae¢ h
land cannot be farmer; if she does not have cafitmlvest, she cannot buy merchandise to
sell; or even if she does not have enough monegyahe travel ticket she will not be able to
migrate to any other place deepening in this waypbeerty situation.

Regarding the third dimension of empowermacitievements (people’s potential to live the
lives they want)we could refer only to those choices by which worokeanged and improved
somehow the lives they had before. It could bectis® of women who after migrating came
back with resources to expand their choices. Itrashwomen who make choices just to
meet survival needs are not necessarily empowezealise they merely apply a survival
strategy.

According to Kabeer (2005:15) changes in any on@dimensions can lead to changes in
others. Thus the positive change related to resswsuch as the increase of income, increase
of goods, exposure to different cultures and expees have an impact on the way how
women think and perceive life. This could lead $tablish new goals (agency) and act upon
them. The best example is migration, women geduich with another culture, perceive other
ways of behaviour and ultimately they get to havmants of money they never had before.
This may have different impact on adults and yourngamen. Adult women may not adjust
to other culture but when they go back to their Btmwn they have resources they invest to
improve their homes, to purchase land, to buy Aroak or to educate their children. Women
who migrate at a young age in many cases decid®t@ permanently to Argentina. This
decision could be considered empowering sincenstiutes a strategic life choice according
to the theory.

5.7.2. The responsibilities of childrearing

According to Kabeer (cited by Lépez, 2000:93), @msuis is often assumed when there is
absence of conflict. In this sense, education,theald responsibility for food and
nutritionare tasks traditionally given to and adeedy women. Nevertheless, decisions at
this level would not be considered empowering bseaugreat deal of choice is held by
women over children. As this role is not commonhestioned, it does not entail changes of
power relations
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Furthermore it could be assumed that since memarersed in their roles as providers and
make important decisions at the social and politezel, they do not want to gain ground
over women’s household responsibilities, maybe bseahey consider decisions at this level
irrelevant compared to their decisions spherespite of this, there are cases by which the
effective authority over childrearing and nourismeommonly women’s responsibilities,
are exercised by the father.

In Villa Charcas the majority of the respondentgiirand women) affirm that both parents
make these decisions (education, health and muyitogether. There were few cases were
respondents (men and women) declared that thegsengbilities were attributed to the
father. In this scenario, | consider that if themmam would challenge the patriarchal power
over children it might be considered as empowering.

5.7.3. Education

With reference to education, enrolment of childi@school is mandatory in Villa Charcas.
Therefore, not enrolling children to school is seen an alternative. As was presented in
Chapter Five, both fathers and mothers decide oriraent decisions, but mothers have
greater expectations that their children (girls bags without distinction) attend school and
continue their studies in higher education ingtitug. This result rejects the statement of
Brown and Park (2000:538) who pointed out that “emgrment of less-educated women has
a significantly stronger negative effect on thelikkood of children being held back than the
empowerment of better-educated women”; becauseagsumed less-educated women do not
have a great deal of decision over children enrotrae it affects children’s attendance.
Mothers in Villa Charcas are less-educated in caispa to their husbands, but they do want
their children to study and attend school sincg tieknowledge that life would be easier for
them in terms of jobs and income.

Parents’ decisions on enrolling children to scleoa encouraging them to continue are
driven by state educative policies and programb ssahe subsidy Juancito Pinto and the
school breakfast. This

incentives increase the range o

resources given to parents in Picture 12: Women'’s training on health
order to take an active role

towards their children’s

education. It is important to ‘

mention that these actions seel |
gender equality since these are |
equally available even for boys
and girls equally.

5.7.4. Health

By Rocio Azurduy Aguirre (2011)

As habitual, there is a range of
decisions regarding health that
women in Villa Charcas must
take, especially when facing
situations of sicknesses or just to prevent sickeest home.
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The decisions start in the most common ones wihrethe decisions of whether or not take
their children to a medical check-up when theysick, whether to take them to the hospital,
a health center or a native medicine practitioriegh® zone. And range to the decisions of
familiar planning.

About Villa Charcas women’s empowerment with respecheir health decisions, there are
two scenarios. Although both parents take healéiis@ns at home, it was observed that
mothers are usually the ones who know what to denithere is an ill member in the family.
In this regard, and under the perspective of Kabempowering theory, when referring to
decisions about where to go when a member of tindyfas ill, the women’s choices are
limited due to the very few alternatives thereiarthe area, and the low number of doctors or
“curanderos (folk healers). Also, their availability of resmes to pay for medical attention
is limited. For instance if they need to go to adioal center, they will need to go by car or
walk for long hours they will also need to have samoney to buy some medicines. Going
to bigger hospitals that have better resourcesnegjmore economical resources too. In this
way, one can see that their alternatives are \@wyand the choices are also limited.
Therefore, we can see that both men and womelinaited by their economical situation. In
a rural and poverty context, health is mainly ateratf survival.

Within health decisions making, women are expetagdke an important and active role
when it comes to that of family planning. The vedae will assume this role varies according
to her self-esteem as well as her education, petigpe on how she wants to live her life.
Sexuality is still a tabu for women in Villa Chascalthough it might be assumed they should
be in charge of teaching their children of familgqming. In this second scenario, another
reality was observed in Villa Charcas Municipalgynce an adult woman do not take her own
decisions on whether to have children or not whandin a relationship (as may be the case
in other cultures/contexts as well) men are thesavieo formally take the final decision on
whether to use any method of family planning or (however, one may assume that there are
things not said in the interviews — and women careltheir own strategies not necessarily
known or approved by the man...). In the same wayharbood is an indicator of being a
woman. Not having a child before a specific agegdaa woman'’s identity as a potential
mother in doubt among other women and men. Consdéigudelaying having children or not
having children at all is not an alternative forman in Villa Charcas and the average number
of children is four. Hence motherhood and marriage be considered as access to resources
for Villa Charcas women in the sense that withim tommunity families have greater
importance than individuals and in hierarchicalesrdusband and wife are considered before
daughters and sons for community’s decision-makitayvever wives are considered, even

by themselves, in absence of husbands. This atzg@ssticipation in community is not

always made good use by women to make their vaeedh

As mentioned in the findings, the youth generaisochanging gradually in this regard
because young people have more and more informakiont sexual and reproductive health,
this information is given at schools and in tragnsessions organized by health offices.

5.7.5. Nourishment
Regarding the nourishment or nutrition decision imgkthis is as previously said the sole
responsibility of women without being shared. Wontegtes this on as an obligation and not

as task that leaves them with a decision makinggpolivbecomes, in most situations, an
obligation that she takes on and that cannot beedhaith her partner because if the man
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takes a role of this type, his virility would beapk in doubt by both, men and women of the
community.

Within this issue, there is a difference that &tstg to be noticed and which deals with elder
and younger women. Young men help around the kitctiey peel potatoes, beans and other
vegetables and others, in very few cases, prepamneals for all the family. Nevertheless,
the principal task of money administration for ghasing food supplies is assigned to the
woman. Thus, in this respect she holds the findnesponsibility. This kind of decision is

part of an unquestionable cultural and social avle at the same time, it satisfies a survival
need. For women in VC, there is no such alternaiivg@ving this task to the husband, there
isn’t the option of questioning the cultural and@isbregulations and, therefore, it is not
considered as an empowering action.

5.8. The role of women in the community

According to the research results, men and womerbegart of the community meetings,
there is not any kind of restriction for women’teatlance. It is in these spaces where men
and women can demonstrate their abilities to expusie needs and propose a negotiation of
the possible solutions.

In spite of that, and as it will be observed néx, Villa Charcas women attend the meetings
in order to meet social demands, they cannotadkantage of them as an opportunity to
claim their rights before the community. With refece to the empowering theory, it can be
said that public spaces for problem solving andudision of needs exist as a formal
alternative, but women do not see them as spaadaito for their rights and protest for
better opportunities. This means that there isréadlef options and choice. Hence
participating in these meetings do not empower woagesuch — if they are empowered, this
happens through other, informal arenas. Anotheffikeljng is that women express not to
have the necessary financial and educational ressuo be self-confident and demand a
larger role to play in society tthe society. Theans, that they may not have had enough
education, knowledge and even economic resoureg¢$nitrease their self-esteem and
motivate them to fight for better living conditiarSonsidering that the previous conditions to
empowering are not fulfilled, they will not fight treach their objectives or because their
requests are not satisfied.

Analyzing women'’s participation in the meetingscase of monthly meetings, where more
political, communal as well as agricultural issaes addressed, the women'’s participation is
considered the representation of family unity whienhusbands are absent. Their
interventions are not considered very importaneesgly when there are important decisions
to be taken, but more for getting to the necessamber of participants to get to a consensus.
Or just to keep the family informed about the comitusituations. Therefore, it is evident
that in this regard, the women do not feel empodiésetheir participation in meetings to
publicly claim necessities or focus on issues ttmysider important.

The situation is similar in case of the School GulunMost of the members of the School
Council (representatives of the school classesGar8) are men and not women. Thus, the
people who take relevant decisions about contrleatucational staff follow up as well as

the administration of resources are mainly men. Bienoverrepresented, despite the fact that
is the mothers who are in close contact to thdlddn’s education. Regarding the class
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meetings with the purpose of having a follow uphteir children’s school results,

organization of activities and breakfast preparatibis the mothers who usually take part of
them. It seems that at this level, the women hageernonfidence to propose, claim, and
participate in meetings and they consider thatrigagin active participation is important.
Comparing the Educational Council and school megstithere is a great visible difference in
the kind of decisions that are taken. The firstsosue related to the administration and control
of resources, where there is authority before tmmunity; the second ones are meetings
where the power is executed in the classroom

A similar phenomenon to that of the Educational @oithappens in the meetings of the
Committee of Analysis of Information of Villa Chas Men are the principal performers in
these latter meetings, despite the fact that nmastipal decisions related to health issues at
home are taken by women — mostly regarding daiffthessues. At the same time, it can be
observed that women are the ones who receive mainéng regarding health prevention and
have a practical performance at home Hence woneetharones who know the real situation
they live in and count with the basic knowledgendrat to do in front of a sickness. Once
more, the difference among the first and the secoeetings is that the first meetings, the
CAIl meetings are a space of analysis and discussioreans a more notorious role before
the society. However, in training meetings, theeereot major decisions to take; everything is
related to experiences and knowledge transmission.

Among places in which the women could gain growewhrding their rights and opportunities
as women, are the female social groups such asdaheen group Bartolina Sisa and the
political positions within the Mayoralty. The Balitea Sisa, the women'’s group, is not
completely active, since just its representatieetbn fulfills with all the requirements that
need to have all communal representation positiéwen the election of these women is in
charge of men, so that the same representativastdcmow what tasks they need to perform.
This concludes that there is no empowering in¢hie.

Finally, in the first case, the counselor womere agood example that, in spite of the fact
that the society of VC delays women participatiothe community, it is still possible to give
women some space to take some political decislomsuld be interesting to know how

these women got such important positions and thasle everybody respect their right to a
community leadership. Seen in the framework of egrment, one can clearly see that these
women counsellors have challenged the traditiottames of power in the community.

5.9. Effectiveness of Gender Equity Education

5.9.1. Gender Equity in the Education Reform Law 0fL994

Gender equity is a transverse issue of the Educ&eiorm Law of 1994. According to the
theory, a transverse should be capable of preggmtimceiving, understand and living a new
reality beginning from education at school. A traarse also helps improving competences,
contents and the process of construction of knogdeth this sense, gender equity as a
transverse in the ERL was conceived under the pethat men and women should have the
same opportunities but also as way to constructgewder relationships based on respect
solidarity and equity by understanding and valuirgnen’s contribution to society. The
transverse in the ERL supposes exposing, teacleindey equity irall subjectsn school with
different strategies according to the subject.
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Although the issue of gender was introduced inB8eof 1955 (previous to the ERL), it had a
patriarchal point of view because it aimed to eweanomen economic situation through
training in occupations related to domestic chofégre was a prevailing focus of sexism
within the educational system, which accordingtt@@quist (1992:29), in some way
contributed to the continuation of social rolesdazhen gender In the past activities such as
cooking, sewing and embroidering were activitiet pddressed at women, whilst teaching
other type of activities for boys such as carpertigwadays both, girls and boys, with no
discrimination are taught this subject which aimstrengthen technical and manual abilities

in students. Yet there is still one subject talgggarately based on gender; sports. In this case
girls are not encouraged to play soccer but totjpeother types of sports

The ERL of 1994 aimed women to have the same oppiti¢s than men. The ERL
introduces the issue of gender in terms of gengeityebut as synonymous of gender equality
because it encloses the term of equality of oppdrés for women that not necessarily
implies redistribution of power and resources. ERL does not encloses the term
empowerment it self. Empowerment it is a complertas the theory mentions it does not
have an exclusive definition and its dimensions m@glose a certain amount of subjectivity.
Gender equity on the other hand is a term thatm@® known and more comprehensible for
the common run of people. For this reason in teearch the term gender equity was used
instead of empowerment with the intention to maleissue of gender empowerment more
operative. Not even educated people as teacheesakéz to answer questions when the term
empowerment was used.

Empowerment and gender equality are related. Gesglelity looks for equality in
opportunities and rights for women and men perogithere are inequalities between women
and men that create subordination of women. Empowest is related with women’s
capability to control their own life by making degic decisions, assuming they have access
to resources and opportunities. Thus, women’s erapoent is essential to achieve gender
equality. However this relation can be reciprotal;,example some teachers revealed gender
equality (as a transverse theme in school actsjitias rather an imposition than the product
of the process of learning but it made it possibiesome girls to challenge gender labour
distribution at home and for some boys to acceptgbsition.

The Figure Nro.3 shown below explains the relategarding gender equity and
empowerment. The interrelation and the dimensieqsired for achieving empowerment.
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Figure 2: Relation between gender empowerment andegder equity
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5.10. Impacts of Gender Equity Education in the cuticula

5.10.1. Gender Equity as a Transverse theme in thoairricula

According to the findings some teachers pointeddifierent ways of understanding and
applying gender as a transverse issue in theiestshjinterestingly, more than one teacher
indicated that there was gender equality in a alasequal or similar number of boys and
girls. Nonetheless, having the same number of gittsboys in a class is a variable that does
not depend on teachers alone, since educatioraisigbt and therefore available to everyone.
On the other hand, having the same number of gtsboys attending a certain class does
not offer any form of empowerment for the girl$ etlucation is sexist or fails to construct
significant knowledge about gender equality, it Wooot matter if is there are more girls than
boys in a classroom.

Even though the ERL of 1994 included the implemigmeof the four transversing themes
(education for democracy, health and sexualityjrenment and gender) through clear
strategies and tasks the teachers’ answers ssgfasthe concepts of gender equality and
gender equity were not fully understood even withie school community. Despite the
various trainings carried out by international advs and addressed to educators throughout
the country, many teachers admitted they still maede instruction about the theoretical part
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of gender and the methodological approach. Thiegtfthat even though the implementation
of the ERL has been a thoughtful process, theegiydhas not been completely effective in
the sense of training teachers and provide theim pvdctical tools for teaching gender in
their schools. This does not mean that there wematerials or school texts for teaching
gender equity, but perhaps a weak understandiografepts and definitions as well as a lack
of knowledge on how to put it in practice. Therefone conclusion is that instead of
facilitating the learning—teaching process, thé& laicunderstanding of gender equity and/or
the lack of knowledge on the methodological apphnagftect the quality and the continuity of
the contents of the curricula.

Gender equity is a transverse theme that has taught and reinforced by law in every
opportunity within the classroom. Yet the termti abstract and therefore in practice is
difficult for teachers to measure if the concept haen applied not. It is even likely that
teachers at some point neglect the education afegegquity in the classroom, despite their
positive answers in the finding section.

5.10.2. Gender parity

The 39 MDGs establishes the promotion of gender equality the empowerment of women.
Its first target is to eliminate gender disparityprimary and secondary education, preferably
by 2005, and in all levels of education no latemntl2015. As will be recalled from the
introduction, the gender gap in school is highezaantries with high indigenous populations
like Bolivia

In VC according to statistics 80 percent is Quegbaulation. This means it is
predominantly an indigenous population. The gew@grin this region is closed, according to
information provided by the Mayoralty For the y@&r1 there were a total of 1964 girls and
1938 boys in total in school (initial, primary aseicondary) (Education District Office from
Villa Charcas, 2011) (see Appendices 4 to 6). Rerresults it seems there is no gender
discrimination in enrolment. There isn’t eitheratismination in terms of ethnicity. In this
case because there is a majority of indigenousleeom education is not only a right but a
duty for people from communities as pointed oubbef

Nevertheless, as findings show, in high schooleghegre no ¢holitas’ (women withpollera)
for the lasts cohorts of seniors. The later showisaange in new generations of people in VC
perhaps because of the influence of migration. Nioggortant to highlight is the high drop
out of women and men in the last years of seconsizrgol.

Regarding the enrolment number of girls and boyteénschools it is possible to see that the
gender gap has been effectively reduced in conganisth the figures obtained from the
latest MDG progress reports in Chuquisaca. Accortiinthis document (Progreso de los
ODM 2008) the gap in Incahuasi in 2008 was - 6Wil§ich means that there were more boys
enrolled to school than girls. Findings in thisaash show that the situation has been
reverted for the last year 2011.

5.10.3. Gender equity as tool for empowerment in fa Charcas
Theoretically education is assumed a tool for emgravent. To be empowering it should

create consciousness in students; make them aralgseflect on themselves in society in
order to take action and change it in positive waysory shows that for learning and the
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transmission of knowledge to have significancdiferit should aim for a change in attitude
by passing through cognition (to know a concept) procedure (doing and being). Gender
empowerment education should overcome sexism amid aproducing gender roles.
Moreover as said by Stromquist, (2002: 25) edundto gender empowerment should
reduce masculine norms working not only with ginlsreasing self- esteem but also with
boys decreasing their desire to be superior ts.girl

As teachers pointed out and students confirmeththeduction of contents and activities
committed to the issue of gender equity is founsidnool, through themes, contents and
activities. However, | find that implementatiorfasling to create positive attitudes in boys in
and out of school. Even when contents and actsvéire equally taught and carried out by
both; for boys, these activities represent an uitkmade task in school they do not have to do
at home. Then one may ask how quickly changesxqrecéed to occur.?

Boys reported to do house chores as a result ehabsof women (mother/ sister) or they
were compelled to do because the mother used theerce to make them do this. This was
the case of a teacher who enforced at home whatakdéeaching in class. In cases where
men were out of their family or community contex¢y showed more openness to do
domestic chores maybe because (again) they dovetaavoman around) or they have to
adapt their conduct to the new context.

In the case of girls, the findings showed gendeication fails to increase their self-esteem as
they still believe they don’'t have same capabditizat men do. Findings also showed,
although girls believe gender equity is appliededhool, gender labour division at home
hasn’t changed. Moreover, in the cases girls repdud receive help from brothers to cook it
was in the cases these brothers were older tham tygparently older siblings have
responsibility over younger siblings and this femtints over gender. The only one case in
which a mother reported her older daughter askeddreto do something and he did, it was
because it was a younger than her. Still this aay dndifferent attitude and didn’t have the
same response to sisters younger than him.

The situation at household level influences andfoeces negative attitude towards gender
equality. As findings show even though teachemndtto make parents aware on the subject,
it is difficult to achieve results because of taek of contact with students’ parents. Findings
indicated that mothers have more familiarity whkit children situation at school. However,
if fathers are not receiving training and are netluwlisposed towards change it will be
difficult to generate change in attitude in the $ehold.

Clearly, patriarchal attitudes remain in male agmidle students that are accepted as natural
for both and reinforced by parents even thougltlasl they receive same treatment, same
responsibilities and information on gender equity.

Finally, according to the findings section teaclayserve gender education as positive and
they expect to see results in the future if pareatsmit in this process. Education by itself

will not be enough to change attitudes. Likewiskva (the ERL) can’t change attitudes by
itself. To impose a certain number of seats for wornm the parliament did not change
attitudes either. Women had to prove time afteetthey are just as capable as men in politics
and every other field women bring upon themselV¥esinclude gender education in the law
was a starting point for a change in education. éi@w, in order to change patriarchal
attitudes it will be necessary confront the issm@ag other institutions of society like the
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family since education begins at home; or the conmitgsince they have cultural influence
over their members.

5.11. Generational Changes

5.11.1. Adult women generation

One can observe t that the interviewee’s paremisération didn’t go to school and thus, they
were illiterate. It is assumed that these generatiwere born earlier that 1952 and 1955 time
when the Universal Education was introduced forfittse time as a right for everybody. The
Educational Code was also established. This canmna¢san that there may have been children
of school age in that time, but they could not é&et $o school because the Government didn’t
have the necessary resources and enough schaolsdiler these children part of the
process.

On the other hand, it is evident that the genematianterviewed parents had limited access
to education. The fact that not all of them atezhdchool and/or finished comply with other
factors that will be next discussed. One of thesfige reasons may have been that, although
education was stated as a right, school enrolnpgpeared to be a parental decision more than
a duty. Thus, many adult women said they did nenatto school or they did not finish it
because their parents did not want them to. Amo#eson could have also been that parents
and children in the countryside did not see anyfiefor them in a practical way since the
work they performed did not need to have people wdwdd read and write. An important
result to emphasize is that when women were askwscthey did not attend school, they
answered that their parents thought it was moreitapt for their sons to attend school
rather than for their daughters. They also expretisat according to their cultural roles, the
women had to stay home and help with the houseeshor

School access was limited. It is also probablettiey did not have enough schools and
school materials. Therefore, students had to wall Histances to get to the closest school in
the area, Parents also did not want to send theiglters to school because of the danger it
might imply to go to school alone.

Due to the fact that the women'’s task in the haurskin the fields did not need any reading
and writing skill, and because they attended scjustifor some years, the elder women
interviewed have a functional illiteracy. This meahat they can only sign their names
whenever they need to do it and they cannot writereled paragraphs. They can also read a
little, but do not fully understand what they agading. This means that is spite of being
enrolled to school, the education received hadeeh useful in their practical life, and this,
may have had a negative incidence in their sefezatas women.

As it can be observed, we can conclude that educhgs not played a critical role for the
empowerment of women of this generation. They didhave the chance to hear topics
related to empowerment or gender equity at schbelnihey were young or girls. It is more
likely that these issues were addressed during tieure life with the introduction of the
legal structural changes that the different govesnts began to introduce in the 90's. These
laws were the Popular Participation Law, Law on Adsirative Decentralization and
Educational Reform Law. Perhaps other additionag@ms that may have had impact on
women are those promoted by the Government asageeaf Bi-literacy program Spanish -
Quechua implemented by UNFPA and those carriethpiGOs (e.g. ADRA, Esperanza
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Bolivia and others) by providing training on isswegarding Family Planning, Reproductive
Health and Nutrition for their children.

Therefore, women who attended school but did notgete it, did receive information
through training sessions on gender equity and grapuoent in some way or another.
However, it can be assumed that due to deeply danikural norms and that these new
concepts have been introduced in their mature,lieschange of attitude in these women
towards the exercise of their rights and opporyusetarch is a little slower.

Within families, the elder women are more relatethe reality of health and education
within their home. When their husbands travel farky they are the ones who are
responsible for childcare and home care in additiatne cultivation of their lands. They also
support their children at school and take theniméodoctor when they get sick. However, the
decisions in day to day are not necessarily stiatiég choices such as the fact of where they
live and what major purchases to perform. It ig tiat they can decide who to live with, but
they must live with their couple in their coupl@arents’ house and then the man is who
decides the final place to live in. Regarding thenber of children to have and when, the
acquired knowledge could help them demonstratéetred of empowerment they have, but as
was noted in the findings of the first researcldtion, it is still the man who still makes
decisions about this. Therefore, the decisionki;group of women are decisions related to
the role attributed to women and in many casey diitisions of survival. In respect with
migration, the level of self-esteem and confideisdé&ely higher when women go abroad
and come back with new experiences, the fact ofimgadtecisions at home is also important
despite this is not visible for them.

At the level of community decisions, adult womenmtiggpate in community meetings but do
not hold positions where decisions are made. Tdi@ndance is valid because through them
their husbands are informed when they are not ptésehe community, or as part of a
quorum of female participation that must exist fatiyy so that it is said that the community
manages gender equity, and even as a politicabyooértain organizations that promote it
publicly but which are truly supported and manalgdnale leaders. It could also been said
that, although there are three women councilotes@Municipality of Villa Charcas, adult
women mostly have not reached a level of empowetithahallow them to actively
participate as agents of change in terms of conitgnigsues. Finally, it is noted that these
women are represented by councilors of the Muniitypavho in turn also have the challenge
of changing structures of thought and sexist decisiaking because even in the interviews,
they admit they face the traditionally assigneddgenoles within their homes.

5.11.2. Young women

Nowadays, education is equally established asha aigd duty for girls and boys. Women
and men interviewed said they enrolled their ckitd(boys and girls) without discrimination,
therefore, it can be said younger women have apprtmaeducation whether they attended
continuously afterwards or not.

In terms of education policies, in contrast to itmeothers, girls have been benefited.
Attendance to school is considered as a dutyia®gtablished in Mayoral Decree N°
08/2007. Therefore, in Villa Charcas it is evenglaed if parents do not take them to school
because the community fails to receive fundingclommunity projects. For the
implementation of projects in a community it isiadispensable requirement that every child
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from that community is enrolled as presented pgstipin the findings part. Nevertheless,
there is still considerable drop out of school efigg women as much as men in the area,
especially after 8 years of school. This means gqeople that abandon school in Villa
Charcas do it approximately at the age of 14.etms of economic growth for the community
of Villa Charcas and the general economy this cbalk a strong impact. According to the
International Institute for Applied Systems Anafy/§2008:2), primary education alone is
important but insufficient as efforts on secondaglycation promote a comprehensive boost
to economic development.

Access to education is also a benefit given t@ girlcontrast to what their mothers
experienced. The positive attitude of parent’srimkchildren to school, better infrastructure
and transportation, more schools in Villa Charaas lzetter support materials for education
offer new opportunities for girls to attend school.

Another advantage young women have in relatiohed tnothers, is the importance given by
parents (especially mothers since they are redplerfsir children’ education) to education.
Mothers repeatedly stated for them it is priorfigtttheir children do their homework before
doing house chores. There is a change of attitmdards education and gender education in
these women despite the facts that they are nedasated as their children and they were not
encouraged to go to school. In terms of empowermetess to education as a resource has
been enabled for younger women. This is likelydgéha positive impact on the next
generation, especially on women, since these yedngated girls will have a positive
predisposition to enrol their children to school.

In the household there is still strong tendencs#ontain gender labour division for young
women and men. This tendency is reinforced by attrer and mothers no matter whether
the mother is instructed or has an authority pasith the community. Young women haven't
showed either a desire or taken concrete actiarthi®to change. Power in this context is
exercised over them in some cases even by youngerelps.

One interesting case is the one referred to youegnant students that insisted attending to
school despite teachers, school staff and parepfmsition (parents argued pregnant students
were a bad influence for the other girls); andmegd to school after they gave birth. This is a
demonstration that young women are giving more it@pae to education and education is
having an impact in them to challenge patriarctralcsures at home, community and school.
These young women challenge family’s structure énd single teenage mothers and
communities traditions, since they stay single @naritize education to the role of being
house wives and mothers

Alternatively, migration of young women, as it waginted out in the findings section;
exposes young women to different social contexed#ht to Villa Charcas and give them the
chance to earn money. Having income gives them somigol over their lives. Likewise,
exposure to another context may open their mirathier options they did not see before in
their community context. Thus, education appareistlyot the main element for this
generation’ girls’ empowerment.
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As stated before in this discussion the weightiméstiucation doesn’t seem to be enough for
most students to decide to conclude secondary atwfmntinue with higher education. This
may be attributed to the fact that benefits of atioa (in relation to income) are long term
and young people in the area are not predisposeditmr invest on higher education. Higher
education for people in Villa Charcas representsascost of living (rent, food,
transportation, books, etc.) since Higher Instigwtad Universities are in capital cities only.
In this respect quality of education doesn’t h&gm either. Rural School students (women
and men) are in disadvantage to
pass the admission test to public
Picture 13: School Fair at the in square University, compared to urban
G . | e students of public schools and
students of private schools.

There were reported few cases of
students male and female who
concluded University careers and
went back to Villa Charcas to
work there. This shows they not
only understand the benefits of
education for themselves but also
for the community.

By Rocio Azurduy Aguirre (2011) ' Regardless women are
progressively gaining places out
of the household and in the public sphere; the tdatbmestic labour has not changed for
them.
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Chapter Six: Conclusions

6.1. Education and Empowerment

Through out the development of this research stigs noticed the importance of
education on women’s empowerment. Education issaargial means by which people are
able to read and write improving in this way ttegpabilities and increasing their knowledge
to get better opportunities in their lives. Basiathematic skills enable people to negotiate
better and to understand the dynamics behind ainytgc

This is acknowledged by people from Villa CharcBarents -equally women and men-,
recognise the importance of education for boysgins at least until they complete the
primary education. Many parents admit that thegrize school duties at home over daily
tasks so that their children are not left behinenég, education plays an essential role for
them. But what is more important to highlight ie flact that most Villa Charcas’ women feel
not deprived to their right to education as theylddave felt few decades before. They all
know that education is free and available andréeding and writing will offer them an
“easier life” -as they quoted above- meaning thaytcould get better work conditions if they
attend school. Seen as such, education is empaywenith in terms of the theory, it favours
the preconditions aresourceqrelations within the family, market, communityhieh enable
women to make a choice in the future.

On the other hand, in order to achieve the expestel outcomes, education must be
conceived and framed within certain values (Kab2@d5: 16). Otherwise it could be seen as
a double edged sword and jeopardize the developpneotss - this understood as Amartya
Sen’s notion of freedom of making different deasidSen 1999:xii). For instance, education
could be considered disempowering when it limitsnea’s scope of choices and
opportunities by teaching the traditional gendégs@t home and in society. Education in
Bolivia before 1994 used to restrict alternativesvomen or make them invisible mainly
because of the predominant patriarchal culture.

Therefore the ERL of 1994 has been an attemptdogd the prevailing educational model of
that time which not only had a sexist focus but a@svould not meet the needs of the
indigenous population of the country. ERL was pssggbby international organizations, it
focused its strategies on the awareness and respibet different cultures that inhabit the
country, the respect for the diverse languagedtandwareness of equal opportunities for
women and men. Although other previous laws matwnsidered these aspects
superficially this was the first law that arrangexuhcrete strategies and resources to
implement these aspects and to put them into peadtor the first time gender equity has
been the main topic taught and spoken about iedlbeative community. The ERL is
nowadays still favourable for women’s empowermenit anplies acknowledgement that
there is discrimination towards women and actionstrbe taken to reverse this.

After 18 years of the law promulgation (as a sgettiicy greater than just a government
policy) it comprises one generation of people. Hethis study has attempted to assess at a
small scale if education (as in the ERL) has figlfilits objectives and purposes. Thus, parents
in Villa Charcas affirm there have been positivaraies in education. Likewise, teachers
confirm there have been changes related to gendéhére is still a long way in order to
achieve gender equity for women in the communityese answers point out education is a
longer process (more than one generation) whosdtsesill be appreciated in the long-term.
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6.2. Impact of gender equity as a transversing theenof the ERL

In respect to the gender equity transverse of Rk iEwas revealed throughout the research
that there have been favourable impacts, but nibit@xtent of changing radically the
community’s mentality. For instance carrying outtgbe of activities women and men
without distinction and establishing same, nonsesontents is an attempt to give both the
same schemes and values avoiding discrimination.

As a consequence young women increased their ispsavith regard to education.
Compared to the previous generation, young wonreshfisecondary education aiming at
superior education, professionalization to accesdified work away from the agriculture
field. Receiving equal treatment allowed these womoerecognize that in respect to
intellectual capabilities they are at the samellef/¢heir male classmates. Therefore
education shouldn’t be a matter of gender. By cdhimgegender equity, the ERL along with
other policies has set ground to implement strategt community level to increase men and
women attendance to school so that the gendemgduisiregion is overcome. Gender equity
practiced in school makes s boys and young meresstand live gender equity through
activities and practices different from those &t lousehold level, which is predominantly
patriarchal. Some replicate these practices imthusehold and some don’t but at school there
are practical exercises of gender equity , nottjusbry.

Despite these steps, gender equity practice abtchoVilla Charcas have had weaknesses
and faced obstacles. Impacts could have been gittgachers fully comprehended
mainstreaming to apply gender transverse moretefédg. From the time the ERL was
gazetted to the present there was wastage in tlee$s of implementing gender as a
transversing theme Also, as teachers affirmed tivaredistance between school and parents
(although parents consider education importantifeir children). The educational system
failed including parents as key stakeholders tonmte their active participation and reinforce
gender contents and practices to influence chaaigesusehold level. In addition education
hasn’'t been capable to deepen students’ criticlyais to either recognize gender equity or
defy prevailing structures. Education failedilding significant knowledge to be single
satisfactory means for gender empowerment.

However, there are unfavourable circumstancesetkaded school jurisdiction. For instance,
family is the first environment where educatiomislt; it is the first referent of

communication and behaviour for children. In awdtpredominantly patriarchal the family

is where children first learn about traditionalkisisactivities and aptitudes assigned to women
and other activities and aptitudes assigned to inégrviews and informal chats of this study
show that the cultural stereotypes for women and are still present among people from
Villa Charcas. Thus this strong mind-set influenkew children think and act at school
making difficult in this way the work of teachers.

Another obstacle is that there are no other regefiments for education about gender equity
outside the school. It seems that schools and &leNGOSs’ initiatives are the only spaces
where gender equity is taught and spoken abouteTdre no other continuous efforts coming
from other institutions (i.e Mayoralty, church, pdal, school committee and others) with the
purpose of strengthening gender equity in Villa €ha. This could support not only the
education process at school but also the wholeegsoof raising awareness about gender
equity issues in Villa Charcas.
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6.3. Changes in perspectives from the adult womeregeration to the young
generation

The research indicates that there has been aatlaage of attitudes and perceptions about
their own lives between the adult generation of worand the young generation. While the
adult generation has not experienced a formal euncthat is empowering during their
childhood, the young generation of women has reckgender equity education —even since
the first grades- and has expanded their rangemdrtunities.

As with regard to whether this young generationtieen empowered or not thanks to gender
as a transversing theme of the ERL of 1994, ibssfble to conclude that although these
women have been educated accordingly, there lisdtihg way to go within their homes and
community. Education framed within the ERL haayeld an important role on women’s
gender equity perspectives. Yet in order to reacrapowerment level such that they are
able to make choices by themselves concerningegitalife decisions and to challenge the
prevailing social and cultural system the proctssy are not yet there. . This level of
empowerment can possibly be achieved in circumstantere they will not be at school
anymore but in their adult lives, at work or hormethis way it is possible to observe many
other factors that play an essential role on theegss according the results of this research.
These factors are migration -own or from family nieems- and the work they perform and
gives them the economic income.

Therefore it is possible to observe that the gerdeaity of the ERL is a good starting point
but it is not determinant and the only means byctitihey feel completely empowered and
owners of their lives.

6.4. Education versus other opportunities

The difficult economic situation in Villa Charcasr€es women and men to intensely look for
ways to assure sustenance for their families. Cetimgl secondary education is sometimes
considered too long for some families as they ctaafford waiting for their daughters and/or
sons to be financially independent and to helprdauting to the household economy.

Under these circumstances other alternatives enfierdmancial sustenance, migration for
instance is one of them. Generally Villa Charcaspteewho migrate to Argentina do so for
working reasons. Whether they are adults or childreomen or men, they travel to the
neighboring country to work hardly and earn morastdr than in Villa Charcas. Capital
cities in Bolivia such as Tarija, Sucre or SantazCare also destinations for expanding their
labour choices or for completing school educatiothe case of young people. When they
return to Villa Charcas they come back financialgtter with a sense of status or self
confidence and in practice, with new experiencasfévors their knowledge.

Thus migration has revealed to be an importanbfamt their lives and also on women'’s
empowerment. By working, having income and theeefmntributing to the household
economy women extend their perspectives and acletmel that their efforts and capabilities
are equally essential. When women manage the pdgrtiesy receive for their work, the
sense of independence is higher. Similarly diffecefture gives them another point of view
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on how women live theirs lives and make decisios necessarily depending on men’s
opinions.

On the other side, when women stay in Villa Chaerad their families are the ones who
travel, they are in charge of all sorts of decisiahhome (education, health, agriculture).
Even though they are not educated women or théyaue elementary skills such as reading
and writing, under these circumstances they muségmonsible for their children and the
house. While the level of self-esteem and confidaadikely higher when women go abroad
and come back with new experiences, the fact ofimgadecisions at home is also important
despite this is not visible for them.

This proves that even though education has a pesitipact on women’s empowerment it is
not the only means (or not powerful enough) by Wwhimmen can overcome their deprived
and oppressed situations. Women in Villa Chardd€enfront disadvantages in the labour
market and property of goods.
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Appendix N° 1: Relation between Specific ObjectivefRResearch Questions and Interview Guides

Specific Objectives Research questior

Interview Guides

From the community perception, what is the role omea at home?

- To explore the perception of the

Interview Guide N° 1

community regarding to the role of
women.

From the community perception, what is the role om&a in the community?

Interview Guide N° 2

What are the changes intended by the EducationriRdfaw?

Bibliographical cards

- To analyze the curricula of Bolivian
Education Reform in relation to gende
education

How has the curricula, of the Education Reform Lawelation to gender equity, been implemented in the
communities of Villa Charcas?

Interview Guide N° 4

Interview Guide N° 5

Interview Guide N° 6

In which way the education changes have had impabtinole and participation of women at home?

- To visualize women role’s changes at

Interview Guide N° 7

home and community through formal
education.

In which way the education changes have had impabtinole and participation of women in the commyhi

Interview Guide N° 8

Source: Own elaboration
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Appendix N° 2: Interview Guides

Interview Guide Purpose Addressec to Questions Way that the instrument | Support materials
was applied
Interview Guide N° | To visualize women’s Men and 1) At home, who gives money to sustain yourifg? The interviewer met the Tape recorder and
1 participation at home women from 2) At home, who decides in what and how to spend tbeay? individuals one by one to | interview guide
community. 3) When children have to go to school, who enrol thanito helps them with thq carry out the interviews
homework and the attendance? The man or the woman?
4) If someone in the family gets sick who takes thepoasibility to go to the doctor
the yatiri and give them the medicines prescribgt® man or the woman?
5) Who decides what to eat, what to shop to prepahe fdad? Who cooks? The man
the woman?
Interview Guide N°| To visualize women'’s Men and 1) When does the community have meetings? With whatqse? The interviewer met the Tape recorder and
2 participation in the women ofthe | 2) Are women and men called equally to these meetings? individuals one by one to | interview guide
community community 3) Do women participate and talk at the meetingsth€y go but don't participate? carry out the interviews
4) Do women participation at the meetings is impofant
5)  Within the community, are there women leaders? \&hdre they many?
Bibliographical To analyze the Written documents
Cards characteristics of the (laws, papers, etc.)
curricula in relation to
gender equity and
empowerment
Interview Guide N°| To visualize the] Teachers from | 1) What is your opinion about the education reformi @947? The interviewer met the Tape recorder and
4 characteristics of thq schools and 2) What is your opinion about the gender equity trensy theme? individuals one by one to | interview guide
content and execution d high schools 3) How do you see student’s behaviour about gendety@qu carry out the interviews
the curricula in referenc 4) How is the acceptance of male and female studéoist@ender equity at the classj
to gender equity an 5) How is the acceptance of parents about gendery@quit
empowerment from th 6) Do you think that with the inclusion of gender dgun the curricula is possible t
perspective of teachers,| make improvements about this issue?
7) What is your opinion about school desertion in&/{Tharcas?
Interview Guide N°| To define the parent'y Parents 1) How do you see the relationship between male amdlfestudents in the school? The interviewer met the Tape recorder and
5 perception about thei]l (Mothers and] 2) Do you think it is necessary to incorporate geratpiity topics in the school? individuals one by one to | interview guide
children’s educatior] Fathers) 3) Do you notice changes about the relationship abmit and women since they go| carry out the interviews
about gender equity an school?
empowerment at th
school
Interview Guide N°| To define studenty Secondary 1) Could you explain what gender equity is? The interviewer met the Tape recorder and
6 perception in relation tq Students 2) Have you learned about gender equity at school? individuals one by one to | interview guide
their education 3) Is gender equity practiced at school? carry out the interviews
concerning gende]
equity and
empowerment

89




Appendix N° 2: Interview Guides Part two

Interview Guide Purpose Addressed to Questions Way that the instrument | Support materials
was applied
Interview Guide N°| To define women'y Women from| 1) Did you go to school? The interviewer met the Tape recorder and
7 perception abou] the community | 2) Was it usual that women went to school when yoteveechild? individuals one by one to | interview guide
children’s educatior] 3) Has the situation changed from the time you wegkild? carry out the interviews
about gender equity an 4) What are the chores that the girls have to do ieigffo
empowerment 5) What are the chores that the boys have to do aéfAiom
6) What attitude do boys assume if you ask them tdalesse chores that are usud
entrusted to girls?
7) Do you notice any change in your son(s) about thefraviours towards women a
the possibility to do house chores?
8) Do you think that education at school has influeincthe change of conduct in gir|
and boys about equity if rights and duties thausdhexist between women and merj
9) At community meetings, do young bachelor or stusle(men and women
participate?
10) Do some bachelor girls from the Secondary haveorespility positions within thg
community?
Interview Guide N°| To define the perceptioj Students 1) What it is said at school about gender equitys @pplied at home or the communit] The interviewer met the Tape recorder and

8

of boys and girls from
the community abou
education about gendd
equity and
empowerment

Can you tell us your impressions/experiences?

individuals one by one to
carry out the interviews

interview guide

Interview Guide N°
9

To visualize men an
women access to heal
services in Villa Charca:

Chief Doctor of
the
Municipality of
Villa Charcas

1) What do you think about access to health sesvitéerms of gender in Villa Charcas?
2) Are women or men more in touch with health préiom and training workshops held |
the health services in the Municipality?

3) Who attend/use more health services and for kihdtof health issues?

4) Do health services give support in training orkghops at schools?

5) Are there communities’ meetings to treat heiskbes?

6) What other institutions work with health issire¢he region?

The interviewer met the
key informant to carry out
the interview

Tape recorder and
interview guide

Source: Own elaboration
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Appendix 3: Villa Charcas Municipality Population by Districts

District Communities Population
Arpaja Alte 367
Arpaja Baja 426
Ayomita 229
Centro Centro 408
Villa Charcas Centro_ViIIa Charcas 251
Chaquimayo 179
Huancarani Bajo 372
Sultaca Alta 565
Sultaca Centro 233
Villa Charcas 1.144
Ancomarca 198
Caylle 192
Supas Ololoma 112
Quirusillani 161
Supas 314
Bombomi: 314
Cayza “K” 498
Charcosi 175
Cayza “K” Dispuco 179
Lambrani 211
Mollini 238
Pucara de Lujllaya 300
Huancarani Alto 690
Huancarani Centro 256
. Palca Pata 399
Pucara Chunchuli Sacari 345
Pucara 986
San José de Chunchuli 300
Cafahuayco 381
Chiragua 112
La Hoyada 300
Llanquisa 175
Santa Elena Quirincho 435
Quisquira Alta 103
Santa Elena 239
Tipani 408
Valle Flores 179
Total 12.374
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Appendix N° 4: Villa Charcas Initial Ediwcation Statistics

Initial Education in Scholar Community Family
VEAR ENROLLED UNINCOR-|  UNTIMELY ENROLLED | ENROLLED DUE DROP OUTS EFFECTIVE | RETAINED | PROMOTED
AGE NEW REINCORPORA| PORATED | NEW | REINCORPORA| TO TRANSFER | TRANSFER| ABANDON
- M| F M| F MIF[TIM[F M| F M| F M| F M| F M| F[T |[M[F[T[M][FT[T
2 4| 29| 33 | 3] 3 1] 0 1] 2 30| 34| 64 0| 30| 34| 64
& 5/ o] o Lo o] o 0| 0 0| o o] o] o of o] of o
8 6] o] o | o] o 0| 0 0| o o] o] o of o] of o
7v¢| 0] o0 | o] o ol o 0| o o] o] o ol o]l of o
SubTotal | 29| 33 o] o ololo 3] 3 o] o o] o 1] o 1] 2 30| 34| 64| o] o] o] 30| 34| 64
5 4] o] o 0| 0 0| 0 0| o o] o] o of o] of o
3 5| 70| 68 2| 3 2] 2 3] 2 67| 67| 134 o| 67| 67| 134
i 6] 1| 2 0] 1 0| 0 o] o 1] 3] a of 1| 3| a
S L ay+] o] o o] o ol o 0|l o ol ol o ol ol ol o
SubTotal | 71| 70 o] o o] o 2] 4 o] o o] o 2] 2 3] 2 68| 70| 138 o] o] o| e8| 70| 138
[ ToTAL [ 100] 103] 208] o] of o] o] o[ 0] 5] 7 o] o[ o] of of of 3] 2] 5] 4] 4] 8] 98] 104] 202] o] o] o] 98] 104] 202

Source: Education District Office from Villa Chascilunicipality (2011)
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Appendix N° 5: Villa Charcas Primary School Statisics
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Appendix N° 5: Villa Charcas Primary School Statisics Second Part

ENROLLED UNINCOR-|  UNTIMELY ENROLLED | ENROLLED DUE DROP OUTS errecTve | ReTANED | PROMOTED
YEAR | AGE NEW REINCORPORA| PORATED| NEW | REINCORPORA| TO TRANSFER | TRANSFER| ABANDON

M| F M| F M| F M| F M| F M| F M| F M| F M| F|[T|M|F|T|M|F|T

8y- | 22| 16 o] o 0| o 0| o 0| o o] o 0| o 0| o0 22| 16| 38| 2| 0| 2| 20| 16| 36

. 9 | 103| 110 o] o ol o 0| 1 0| o 1| 3 2| 3 0| 1 102| 110| 212| 6| 4| 10| 96| 106| 202

B | 10| 54| 68 6| 6 ol o 1] 0 0| o o] 1 0| o 0| 1 61| 74| 135\ 3| 6| 9| 58| 68| 126

é 11 | 16| 18 9| 2 0| o 0| o 0| o o] o 1] 0 1l 0 23| 20| 43| 2| 1| 3| 21| 19| 40

12 3| 3 3] 0 0| o 0| o 0| o o] o 0| o 0| o0 6| 3| 9|2 o] 2| 4| 38| 7

By+| 3] 1 2| 1 ol o 0| o 0| o o] o 0| o 2| o 3| 2| 5| 1| 1| 2| 2| 1| s

Subtotal | 201| 216 20| 9 ol o 1] 1 0| o 1| 4 3| 3 3] 2 217| 225| 442|16|12| 28| 201| 213| 414

9%-| 18] 10 o] o 0| o 3] o 3| 0 0| o0 18| 10| 28| o| 1| 1| 18| 9| 27

10 | 128] 121 o] o ) o] o 0| o 1] 2 128| 119| 247| 4| 4| 8| 124| 115| 239

E 11 | 86| 69 3| 1 1] 1 o] o 0| o 2| o0 88| 71| 159| 4| 3| 7| 84| e8| 152

|12 25| 24 4| 2 0| 1 1| o 1] 0 0| 2 29| 25| 54| 1| 4| 5| 28| 21| 49

131 10| 2 2l o 0| o o] o 0| o 1l 0 11| 2| 13| o| 1| 1| 11| 1| 12

lay+| 1| 2 1| o 0l o o] o 0] 0 0|l 0 2| 2| 4| 1|o| 2| 1| 2| 3

Subtotal | 68| 228 10| 3 ol o 2| 2 0| o 4] o 4| o 4| 4 276| 229| 505|10|13| 23| 266| 216| 482

10y-1 11| 14 o] o 0| 1 0| o 11| 15| 26 o] 11| 15| 26

11 1 56| 44 o] o 0| 1 0| o 56| 45| 101 0| 56| 45| 101

- 2] s0| 30 4| o 0| o ) 55| 30| 85 0| 55| 30| 85

Z)E 13 | 17| 27 4| 1 0| o 0| 3 21| 31| 52 0| 21| 31| 52

14 71 3 o] o 0| o 0| o 7] 3] 10 ol 7| 3| 10

15 ) ol o 0] 0 o] o 1] o] 1 o] 1| o] 1

16y+| 123 o7 8| 1 0| 2 1] 1 132| 101| 233 0| 132| 101| 233

Subtotal | 65| 215 16| 2 0] o 0| 4 2| 4 0 0 0| o 0| o 283| 225| 508| 0| 0| O] 283| 225| 508

Subtotal 1328| 1343 89| 77 0| 3 20| 26 4| 5 14| 10 14| 13 24|22 1417| 1423| 2840| 94| 97| 191 | 1323| 1326| 2649

Source: Education District Office from Villa Chascilunicipality (2011)
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Appendix N° 6: Villa Charcas Secondary School Stadtics
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Appendix N° 6: Villa Charcas Secondary School Stattics Second Part
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[ Total EPCP [ 510 518[2028] 18] 14]

Source: Education District Office from Villa Chascilunicipality (2011)
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